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ABSTRACT 

' . T he purpose of the study described here wa,s to 

•determine- if Project School to Work, which involved funding (through 
Title IV. of the Comprehensive Employment and Training Act) a vteam of 
facilitators to help a consortium of schools plan and implement 
career education programs, could be- replicated. Three things were 
looked at:. (1) what had taken place in participating school, districts 
so a. model could be described; (2 > whether participants regarded the 
.project as successful; and (3) the legislative climate, a very 
special set of circumstances that are said to have made the project 
possible in the 1 first place. The study had to determine whether 
.Conditions resulting in these circumstances were likely to remain the 
same or to change. Two different "aspects of the climate for 
replicability were studied— i ssues surrounding dissemination and 
validation of the, project", and emerging policy trends. It is 
concluded that Project School to Work was successful -and can be 
replicated.. Recommendations kgm given for WrkshopSi, tft#- development 
of a community "resource system, pursuit of State validation and ' 
possible. adaptations in the project. The .assessment pricess* tables 
of re^uits^ and validation -application guidelines appear in lengthy 
appendices, and results of the Career Skills Assessment, a battery of 
o tests given to a sample of participants, are contained in an 
addendum. (CMC) ' . .- 
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INTRODUCTION 



This monograph is the result of work begun in June 1980 to deterraj 
whether a very unique *ajnd apparently quite successful approach to 
pr oviding "'transition services" through schools using CETA dollars was 
replj,qab4a in other school districts. .. '.: ■ 



This approach ■ was ; called' "Project" School t© Work ^ and in its essence it 
involved funding a team of facilitators 6s assist ,a. consortium of schools 
plan and implement career education programs that meet district needs. 
The unique thing about the approach was that it was funded through Title" 
IV of CETA, which provides funding for various youth progrMS^ including 
, programs which serve inschool yout^ 

in order to determine the replicability of the project, three things 
needed a closer lookj First, it was necessary to ^study what had taken 
place j,n participating, school districts in order to develop a description 
of a project model. Next, it was necessary to determine whether the 
project ed been successful in the eyes of those who had participated in 
Project School to Work. Finally, it was necissary to analyze the 
legislative climate for the replicability o£ the project. A very special 
set of circumstances made this project possible in the first place and it 
' needed to be determined whether conditions [resulting in these 
circumstances were likely to remain the same or to change. 

This monograph presents our findings. The first chapter describes the * 
School to Work model, Chapter Two presents results of the assessment of 
the. model. The third and fourth chapters discuss different aspects of 
the climate for replicability of this project. Chapter Three 
concentrates on issues surrounding dissemination and validation of the 
project, while Chapter Four attempts an analysis of emerging policy 
trends and their implications for Project School to Work. A fifth 
chapter concludes the monograph w^th a summary of conclusions and 
r a commendations ' . f 
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The Appendices describe the assessment process and present tables 0 i, 
results. Validation application guidelines are included in this section, 

Following the Appendices Is an addendum ^hich describes results oi the 
Career Skills Assessment, a battery of tests administered to a sample of 
young people in districts participating in Project School to Work. 1 
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CHAPTER ONE 



DESCRIFTIQN OF PROJECT Sd&OOL TO WORK 



SECTION 1 1 CUOTNT OP MION 



This section describes the operation of Project School to Work as of 
summer 1980, ,and is based on, interviews with the project coordinators ana 
funding agent (Washington Employment Security Department) as Well as on 
printed sources they supplied,* This seCtioA is nap intended to be an 
'evaluation of the effect of the project, but is instead aimed at * 

3 resenting its genesis and development. The primary .purpos.e of this 
ection is. to assist the reader in understanding what Pro j ect School to 
Work is and how it works- - 

A, General Description and Administrative Structure 
. 1 * - History 

The area in which Project School to Work operates (see "Setting" 
below) has had a history of successful cooperation in operating 
work-related programs, In 1971 a vocational education 
• 'cooperative was begun in Grays Harbo£ Cflurityj shortly thereafter 
a Tri -District Cooperative was formed in Pacify- County - The 
need to add career education to already Misting offerings Imd tc^ 

* the establishment of Project School to HofJc. 

' ■ • v - ■ " ■ , - , ^ . ' ( . 

Project School to Work beg^an in FebirUaryil979 in response - to a 
request by 't^e: Aberdeen School District for assistance in _-T 
- inf using career education into the high school curriculum. BaseS, 

on similar interests on the .fJart of the districts which later 
became consortium members , project -Coordinators developed a 
proposal and secured funding from th0 Washington Department of 
Bnployment SeeuriiSKhrou^h the .Balance of Statj/e CETA Prime 
Sponsor, The focU^pf the project: wps to assist the consortium 
with developing the capacity to integrate career education into 

, - regular school programming through development of plans and 
, ■ * t imetables for i nf us io n * Pre se ntl'y e -> ho ject i s s upp o vt c d v wi thL 
CETA Title IV (Youth Employment and draining Programs') tuifcU* ' 

2, Purpose v ' ■ - * ' ■ 
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As indicated , above the purpose of Pre? j ect School to Work is to 
encourage Ideal districts ^to develop the capacity to infuse 
career education into the regular ourticWm* 



♦Sources* used in preparing this rejprt are listed at the end of each 
chapter . . . - t f> 



In the first phase of thm pxq)eat f whish UitBd from iitar tup 
(February 1979) to the end ef the 1978179 academic year, the 
iinmediate goal was to prpvl* etniors ftith 3fi hours of career 
guidance to better prepare tW for the .ttansStion from school & to 
work, : . - < ■ '■■ • . * . ■ ^ 



At the end of the 1978-79 aeafaiq year, k tassk force of 
consortium members was 0 convened to help plan activities for -th£ 
1979-80 academic year, G'oUlwre developed fSor program planning * 
and support, and* for delivery ays terns, as follows: - _ 



Program Plannin g %nd support 



© The individual boards of education will oonamitf themselves to a 
local career education prejfara, ■ ■ 



* Program goals and obj'ectivea gcmpatible wifash career education 
. will be developed. ^ ^ : 

A coordinating system will be established t_^o assist in the 
planning and implementation of the consort! urn career- education 
model* ~ 

• A "budget program will he established £Or ba__r;eer education in 
each district. v 

• A career "education mtm£{ development plan wirill be drafted and 
implemented Including such techniques as ©r^ientation and 
training. V ' i ' 1 

# Parents and students will participate in thee career education 
process. - ■ ■' 9 ■ 

© Business, industry, labor, professions and sservice groups will 
participate in the district's career sduc€tt==lon program. 

Delivery Systems* (Instructional Serving} 

• Curriculum will be develops and implero^nteeza to achieve the 
student goals and object! -via of the oonsortfiL urn career 
education program for th^ following target esmdiencesi middle^ 
school/junior high, senior high, special education, gifted 
education, ' 4 _ 

■ ■ * . . ."■ * ■ '. r ' *~ : ■■ f ,' 

m Instructional resources that contribute to fcshe achievement of 
student goals and objectives of the conSorti_Lum career 

* „ education program will be nade available Mo - teachers and 
* students (for each of the above target aj&di«==nces) , 
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Delivery Systems (Guidance! Services) ' ' . 

w • A system for aiding; students in career development Will be 
. . . b . drafted and implemented (for each of the abqve target 

audiences) * ■ ■■ *==■■. . . 

Delivery Systems (Cdmniunity Resources*) , , ^ * / = 

: : / - . * .. • 7- ~ V-"""- v . .. , ' ' V 7y 

Resources of the community, vbota* human v and material, , w*ll ,^ used 
to expand the district 1 s capacity for delivering career education 
to students. \ . . ?-\ - .* , 

■ - _ ^ . . _ ■■ * - ' - « j * . • ** 

■ . * ■ - ' t «*•*.. / \ . . ■ 

3, Setting •■"."». ■ " t ,- 1 ' * .* « - ; 

Project School to Work operates in 11 school districts in Grays 
Harbor and Pacific Counties in an area southwest of Puget Sound 
extending to the Pacific Ocean. Raymond, South Bend and Willapa 
Valley are the, participating districts from Pacific County, while 
districts from Grays Har ; bbr County are Elma/ Montesand', Aberdeen, 
■ Hoquiam, North Beach, Quinault, O cost a and wishkah galley. The 
total 9-12 student population of these 11 dilstrictsVis about ' 
4,600. . " J 

Two communities have populations of v lS r 000-20, 000; the remaining 
ones are primarily rural. The ^closest urban, areas are a one and 
one— half to two hour drive* ■. 

The majority of the labor .force works in forestry and commercial 
fishing, with agriculture, wholesaling and retailing, arid other 
services .also ranking as important job sources. : ' 

4, Staffing '. 

Project School to Work is staffed by two full-time* coordinators 
and one full-Jbime secretary,' who are housed in the school .• . * 
districts administration building in Aberdeen, The coordinators 
work together on nearly all facets of the project; including / 
school staff training and orientation,, career team meetings and . 
public relations, This joint coordination provides considerable 
flexibility to handle diverse situations as they develop, 

5, Structure , \. ■ 

The structure of the project is a consortium of career teams (see 
l,C ? reer Teamsrt be^ow) from the 11 participating districts. The 
' Aberdeen School district, as fiscal agent, receives money and 
hires staff to work with the consortium and career teamsV 

Proiect coordinators work with career ie.ams as - a consortium 
(i*e,, in workshops involving all 1%* teams at once) as well as * 
' with individual career teams. Career team leaders also meet on a 
regular basis to share information/ and 'monitor „ progress; 
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_ Tn .^ purpose of the consortium 1 s io set goala, related to career 
education on a consortium-wide basis, while the purpose of the. 
career Steams is to develop district^specific implementation plans . 

- The main components of Project School to Work that support the - 
work jpt the consortium are the Career Team concept/ the Community 
Ee source -System*, the Washington Occupational Information Service 
' *; . (WOJS), and Staff toainint. Each of these is described in 

Career Teams 

• ^*o^fh Pto ject School to Work, each school district has established 
a career team to provide^ leadership to the career education infusion 
- process in its -district • ,. ; \0, ■ .•>'"'.'=•'•'.'■,;: • V 

1 * Formation 

- r gy ^iie ^ordihators and asked to'fom a ""career team" of r > "'T' 

, administrators r counselors, teachers, parents and students who 
* would act- as the core group for that dist 

career eduqato^n planning*. In most districts this task was / / 

delegated either to the high school principal' or vocational y - 
* counselor. The superintendent gave approval on the team formed 
by JtLa designee. , .;" -. - ; v- •. - ' -.' 

' . coordinators brought the # 11 career teams together ras a 

consortium three times • The purpose, of f these meetings was (a) to 
define career education, within the consortium, (b) to set goals X 
^ and ob^cti^s, ineludinf an ©veraraMng consortium- goal, and (c) 
to provide orientation^ tb the; Washington Occupational. Information 
^ • ; System ( WOIS ) . During !thes e sessions , the grpup concluded that 
career education planning must occur k-12, even though Project 
School to Work could only assist directly with -secondary level 
: •-' r acti vi ti es •> - ' . ''J. • f.. / \-; . - ... --.^v •• - '.. 

-. Subsequently career teams met individually with the co-directors - 
'" ; •' # acting as process facilitators - Career teams met approximately 
: : once a month ; during the school year* - y l '■} 

2 * Co ordinat ion. _ = ' % . . '\ "... •.- j: 

Coordination of * the career team efforts was. accompli shed during 
■*> monthly" meetings of the career team leaders with project 
.coordinators . At these meetings each district's progress was * , 
reviewed and (evaluated* As a result of these discussions the 
group established one consortium-wide goal — that all the 
districts would .have a career education plan by May 30, 1980- 
, ( Seven v of the il districts achieved this goal - j \ " ^ 
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1 ■ Process, "--•= - : ; ; . ^l;:.^" ,v ; - V :- . 

The organizational and planning processes -utilized by the - e#raei 

*• f by ^th> coordinators to be edientiil to the 5 
projeat* £h©y are -based on a group of assumptions project 
eeordinatprs brinf tq the development of career education 
prpgrams. ^he.se assun^tions mre listed below- 

;9**^^:^ the 
following: . - 

r •; Valid data must be accumulated about the * district ( s)% its r : £ 
;• s t af f > and need s of; their ': students i > * ' =- 

Feelings of personal and professional commitment to change 
must underlie the use; of data as a basis for planning to meet • 
;. •;. students* needs. . . 

; ^ which may be more effective for them and t^eir students. 

• There is no single best- structure or f ramework>©r career 
education. Each district has to find its own unigije^career 
education program, by drawing on theories, existing programs 
showing success, arid developmental techniques that are be* 
for _their district.. ,_v ;-_ , .. 

. Districts can develop atmospheres which encourage a greater 
sense of staff responsibility and.task accoutplisHment. . 

• Extensive problem solving resources exist within every 
district and its community. 

The metnpd for setting and achieving* project goa^ls is called hY 
the coordinators Action Research. Action Research is seen to . • 
consist of a developmental process and a model y .: i" v.-- : . 

The developmental process 1 is based on the assumption that an : * 
effort such as this one should not endorse any one kind of career 
education structure or framework. The project coordinators 
(Taylor and Richardson, 1980) have written that such' an effort 
should "support the concept that the development of career V 
education is a learning process that leads to more effective 
education for students." They list four considerations that this 
developmental process takes into account: 

• Consideration of how people in participating districts 
function together ." " ? \ t ' 

• - -Consideration of how people fulf ill the district^ .expectations 

• Consideration for the administration's management philosophy 
and jits effect on how staff do jobs = »" 

m Consideration for the relationship between each district and" 
the community environment in which it exists - 
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^ essence f this process involves the district in learning to 
select an appropriate approach to career education, to implement 
the approach utilizing local resources as appropriate and to 
^ re viMM- BM needed* - -. - ->-;*■: v.- - - . "° - 

TOie y coordinators wrf-fce^ tihat the developmental process vuiit^C ^ v ; 
: "specialized skills technique^ identify their 

own problems, to facilitate the gathering and utilisation* of 
their own data, and to assist them in creating their own _. • , ^; v 
solutions* This process lielps the teams strengthen their ^ .'" 
abilities to use efficiently tne skills and resources already 
ayai lable in their own d4-strict(s) and provides an internal ; 
mechanism which allows the program to be ongoing * The process , : 
helps the career teams diagnose their strengths and weaknesses ; 
: and explore more creative ways to help students make the - <=; V : 
transition from school to work* " V v - 

The second : part of the Action Research technique is a four— phase 
model < ttese ^f oiir^ phases will also serve as the structure f or the 
part of thi s document • that describes the pro j ect model) ; 4 •• 

Phase I Snfer^^Xnltial Startup ' > 

Phase II Data Gathering and Diagnosis . 

"Phase HI Planning and Implementation * - . ' '. .. . / 1'. ." 

• • ■ . v ; - ;\ • ".' v r"'- • ' • —rr~: rv . : rry r - •-. "" ." 

Phase IV Planned Ongoing Process 

Within each phase can be found characteristic elements , roles - 
jSlayed by the project coordinators and career teams, and 
. strategies* . • ..... y - : 

t " '■ _ e - * 

Generally the four phases of this model correspond well with the 
activities of the developmental process described above* Taken 
together, the process and model combine in Action Research, 
described ( Taylor, and Richardson, 1980 ) as "a set of activities 
on the part of the coordiriatbrs which' help the districts to ••••••• • 

perceive, understand and act upon, process events which occur in 
the district's environment*" — \ 

The Action Research model is cyclical, with each phase involving 
a _set of activities, as shown in Figure; 1. 
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Action Research Modal' 
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, Using the Action Research Modely -career teams psifeffilid j ; 

ca»eJr education planning for each district-- The planning 
WQ^iiar as reported *y < tha, Goordinafeori^^jieally involved- air 
/ assessment of local needs , setting o£ goals and ob j eet ives^ f or * * 
district # determination ©*£ the district's status yis-a^vis \ 
tte^e goals,; and objective^ ^ascertaining the "steps needed to 
^ E ^^ 4 ^ e , goals # .providing* looal leadership in implementing the 
\* .steps/ and review and evaluation of progress* ? The ipie of the . 
coordinators" in this process was that of process- facilitators / in 
V';;/;.V : .' addition^ ^they cproyid^d a resource by developing and leading 
: , wdrksh determined 
c by the career team. . ' - • - . j . 

I Staff • 'T^a-i rri fig : ■ ; > ; v;. .. V JV-;' -f " • iJ : ':\.=' : 

training has been conducted by the project coordinators in a'-; 
g^^irty of *ways • Sessions have been conducted; on a one-to-one basis 
z arid in: small- and; large groups an* for lengths of time from a few ^ 
hQ ^^ t^ 

for administrators and counselors as well as teachers, / ' 

The purpose of these various Sessions has been to increase the school 
district staffs 1 confidence in skills and knowledge related ts 
instruction in career education - In these sessions , emphasis is 
olaced w use of readily available materials and resources in order 
; Mj^W^ ^mxgmns e ^ % 4^e^nd effor t in the _career. education infus ion. 
process. Some of these sessions have served to introduce faculty to. 
the progress their district 's career team has made in career : r ^ 
planning, thus providing school/staf f ownership in the local career, 
team process and in the career education plan that is its outcome. 

Outside the structure of Project School to Work, the coordinators, v 
have taught a three-qredit career education class through Central 
Washington University "offering strategies on how to infuse career 
education into existing classroom curriculum* " ; This was a: resource 
available to the consortium's teaching staffs, and it; complemented 
the activities of Project School to Work. '.. 

Some districts have chosen to adopt career education programs 
approved by the Joint : Dissemination Review Panel. In such cases, 
they receive developer ^demonstrators of the adopted projects , 



Community Resource System , ^ • ^ 

Project School to Work identified aommunity people from labor , 
industry t business and education who were willing to provide students 
with first-hand information/experiences about the ^brld of work— via 
classroom .presentations to recruit and orient these individuals and 
organizations to the project- They also conducted a group "thank 
you" activity at the end of the sehool year for the commv/i "IHy .• 
Resource System participants. 



The coordinators d^ teachers who desired v 

to use community res^ contacted the 

Project School to Work of f ice> *Fhe^oproihitors then made the 
arrangements and provided the teacher ^y^y^^hti^: arid''- community person 
with evaluation forms following the eventi 

An impqrtint asptet ; of tha aystim was to keep, records of each 
epjamunity contact in order to avoid overburdening individuals. This 
procedure was ?ere£ite<4 with maintaining enti|usiasm * among; the 
motmtml^ pair^eipants, ^se ffecoras '^go provided, evaluative ' ; 
management information about the quality and quantity* of the system*^ 

v Washington C^CTipational Inf ormatibn System C WOIS ) : <'\ .-" '--:= /\ ; ^V.. V ''^ 

i •V'-V i?>- f r"V.'i "\.; 1 " ' ;'. '-' * >"/■; • \ : : - * >:^/--' ■ >. 

The WOIS is viewed by the project coordinators as a vital component 
of a comprehensive career education program- It provide;^ students VV : 
with state and local information on a variety of occupations ; this ^ 
.inform^ion-^ _." 

.setting, and educational or training requirements for each occupation 

Project School to Work provided initial funding for all fl. districts 
to have access to both the needle sort and computerised options of 
WOISj some districts share the system with another ; district rather 
than having their own- As the project proceeds > the districts will 
„ assume greater fjlnan^ until >they totally support - 

the WOIS system maintenance- As part of the implementation of T the - 
^system, the coordinators provided a staff orientation to secondary- 
level teachers in all 11 districts. ~ ^ i v W 

Roles of the Coordinators .. .-. >• - ' 

1 - ProcesC^onsuitants/f acilitatbrs " 

-The coordinators, act in the role of process! facilitators (or ' - " " 
r — -^P^-GjBtfs; ponsultlnts^^ 

Within the structure of the Action Research model, the -, ; 
coordinators guide the career teams through the process describe^. 
•;. -...> k under the Career Team component. The coordinators report that 

their role in this process^ Jakes on various aspects such as 
, v-;rese^rcher # organiier/ helAr, presenter/ facilitator, trainer/ 
w ! . ^ ea ^f if;; mirrore f^ Bn ^9^PW etc . and utilizes a number of 
)V> ,, grqtpfprpcess H strategies and tectoia^es*- 

Zm Project directors ' ■ .r 

X\ The coordinators coordinate and manage the ptfpje^t. . This entails 
.. responsibility for compliance with the CETA funding requirements 
J \ - a . wel - as coordination with and reporting t9\ the project monitor 
and contract officer in the Balance of State Abos ) office in 
piympia, % This role als*b necessitates doing/ thte paperwork and 
reports required by the state from the Abe r dee rtv School District 
as fiscal agent for the project. Finally/ the* Coordinators are 
responsible for liaispn~s#ith the respective administrations of 
the 11 districts of the consort ium. 
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■ _ . . • . . •• • , . . • • • • 

3. staff development tralnorS \ ; '- 

As described ^ the ^cdo^dihafcori ^re^ae^mbsfe 

of\ the staff d£^ to 1 the project 

through a- variety of ^^z:oiichaa> 

4* Community ^source System ianager^ 

This role involves the recruitment; Orientation , contacts and 
f oilb>raip of the eoamu^fey respurce ^ 
■ ; _tte" mairiti|nanc e of cbrit act ^ Records { see^ immunity Re source ' : - Sy st^tt 
4 f its records ) • ^^Wf : 




. f • 



? SECTION IX? ^ob^^^^R^TION \," 

' ^e-purpose o£ ^this section^ to describe the mSdei for persons % H ~ 
r^ntereste^dXin Elementing it in other lQ^ation^v ; The focus is on the 
essentia X -^f eit^jpea ; of Project -School to woj^whiph would be -de si rable in 
order to attain outcomes similar, to- those Wnic^ occur red £n the Grays v 

- Eterbor/^acific County area- This disoussion >ut^neii :the^ >^sahtlai 
cliaracteri sties of the project, abstracted irom ^^:c;§nt^rt and 

^ personalities of the development site. k •iS " 

» A. Organization and Administration - 7. / . -,-^-;v;Y. 




Purpose V - - . - - • \^ V • . •; .- * ( 

• .: - w • ' : • . ••, .• .'■ r . . V.C" '■ . • : '. ■'. ' - " . - ... * : ' T 

The purpose of the Sohobl to Work model is to demonstrate how a 
prime sponsor can collaborate with a consortium of school 
districts to assist them in planning and installing career 
education into their ongoing high school instructional programs - 



~t.~ 2 *V •" Audienc e 



The ultimate target audience* of course, is young persons who 
need to become familiar with options for work and wi£h employed 
requirements which accompany career choices.' ■"' . 

To meet , such needs among youth, this project targets oii local , v .^. ; 
school districts, and , especially on groups called career team^^k 
which have the* responsibility of planning and assisting the 
implementation of career education in local districts. •" ; 

In this model it is highly desirable for a consortium of school 
districts to exist. This structure offers several advantages ; 

• Sharing among districts enriches all districts. 

• Resources are increased. 

• ' Interdiatrict supjport hastens positive changa* 



• CQii-if f tetivinisi ii gaintd whin Staff is Wrtd to serve more 

\V ; fch^; one ^strict. \!yp'-'. . ^"V-."" ' , ' -' : ; f " V 

" Outcomes [:.'/. ■ "V •■ ■ - > .J.? : '"" ' : : ;v V. 

' The : f bilowiiig outcomes aire likely : to result from implementation 
of this model: \/^^ V " ;-; ; V;; g '"- ; ';'■[ \ 1 

» Ajcbnsortium of career teams will identify career education 
. :_y goals* :.y^f^\:J{\' >v-*U/; ; ; . : -. •• ' • -' ;> ' - •-• . / - ~ : ; ' ; - -.s.; - " 

• Career teams will develop i^lementation planfe for. the school 
r districts they represent.* ^ > '.- ^ i . 

• School districts will ^eceivg training nmmamh i-n ; ii^1 emm^f ■■ 
w career education* -,V: ' " • - • " . ' ■• 

m . School districts will receive training in WOIS - 

;•; A community resource system will he established- ..,>. : 

" ■ . r ■ r . ' ' • ' " •• . ^ " - • - . 4 v " ' .' "* 7 - 

» The consortium will ' become Increasingly, self -reliant in " . 
defining career education needs and securing resources 
necessary to meeting the needs* \ 

Funding : * . . ^ - - : 

Funding for the School to Work model could conceivably come from 
any source (for example, the career education budgets of 
participating districts j - However, for the sake of presenting a 
model with a reasonable chance of feasibility and 

generalizability, we will assume the funding source to be a prime 
sponsor with money available for youth programs • 

-* ■ ■ .y. : ; ,v • •-• • • - : - " • • '• ■ v.- „ - •-. = - • :. "v • . 

The prime sponsor contracts with a host school district usin^y a 
financial agreement which allows funds to flow to the district in 
order to operate the program* \ .. V 

Administrative Structure i # 

_■.= ■ • * ■ - *' • . - ' ' ■ 

The diagram below (Figure 2) depicts the administrative structure 
;f or the School to Work mode 1 • ; -' 
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Figiire-2 



Admihia tr a ti ve Structure for School to Work Model 



Funding^ 
Agency^ 5 ; 



Hb^t School 
.District 



1 
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: ?artici{)atinc f 
District 
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frpm^pbst 
School District 



Itarticipatinc. 
District 



Career Team 
from Partici^ 
pat ing School 
District 



Career Team / 
from Partici- 
pating School 
District 



Solid lines are lines of authority/accountability. 
Dotted; lines indicate cooperative relationships. 
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■ 6. staffing ^ " * % ' - " - ■ - .-- ""^ ■ 

' ^e type of *ftaf £ -needed for operation o*f Project School to work 
will primarily depend oft the extent to which the project includes 
, the adjunct oo^onentg 4iseuiiid in Section C below. Therefore/ 
r eaeft stfaf ^ ;df Scribed' separately . - The number; - 

staff required will depend both on the-mmber of roles to be : 
y - : fiil^di ■ the o^gani national, structure seleetjed ^d the wffiiir: and 
& . * of : diWriets ^to be served. The coordinators of Project 

Behopl tp ftork recommend a ratio of .one coordinator per '5-6 
* 'y - t?^^ 30 ^ o£ siz© of tht oiiii iimd bjr thi project. ^ - 

/f". ^ Furthermore , it is ; r^conanended that persons in a coordinating r . 
y - trol^ be assigned full-time to that: role, so that they can devote.;; 
; ^ ':\ r entire effort to making the School to Work model function ' 

, = effectively- : ;•: ^ V • ".- . •'./.:.*'•: ' - • . \- " ; - -v ; : . . =;'• " r -:; ; ' ; 

v.. a- Project Coordination and Management - V , 



The ^pVp ject coordinator will perform the functions of project 
.management and staff supervision, and win provide fiscal 
• accountability to the fiscal administrator or agency and, CETA. 

b. Community ^and District Staff Orientation: / ^ 

••• ^ A, staff person, usually the project directory will; represent 
. € the project to community groups , parents and school staff.. 
All of these groups. will be called upon to participate in the 
process- of developing, and implementing a local career 
education plan. Their enthusiastic support and thorough 
,..'/ 'understanding of the project are requisite to its success* * 

c * Process Consultants ' ' -" ■ -• l) 

The process consultant is the key role in Project School to 

• ^i- Work * This roie reguires a great deal of flexibility and 

• J : sensitivity in facilitating the career team's efforts to -., 

4 develop and implement a locally tailored career education 
y. 4 plarti *■ ... - f : • 

d- Community Resource System Manager 

The staff person in this role must combine or ganiMtioAfl 
ability with a strong facility for meeting groups and/^ * 
individuals from widely different areas of interest and 
,r endeavor. This role reguires ' that the staff member also - " 
.understand and appreciate the needs of classroom teachers in 
a variety of subjects, 'and of school counselors, at both 
-primary and secondary levels- 
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mm staff drainer • ^ .;•'*. 

Tfo staff trainer n&st be an experienced career* educator with 
< v tn understanding' of alternative ways of delivering career 

education concepts and an Ability to demonstrate the 
, — teahhlque a teacher s and- counselor ay may us e in integrating • 
Career education into their instruction* The staff trainer 
should able to tailor instruction to itie staff needs 
_ident defied by the/ career team and' the district* 



\ \ Furthermore^ - the staff trainer should be experienced in 

^ providing inserviee and should /represent a resource ■ nbrjsaliy 
■ unavailable to teachers. Thus ,/f the staff trainer would - / \ 
probably be from ah outside agency, 

: ^' : ";V':' .:• Secretarial or Clerical Support / \ ; ^M l 'f- : h % r :y\ y r y ^\ ; //:^ 

support. Clerical support functions include^yping , ^ ' ■ 

* ' telephone answering, photocopying and staff schedule 

> maintenance • - •//' -• • \ -t • . ' jr; 

B? School to Work Strategy Components - "'V 

T 1„ tonsbrtium/Gareer -^am - ; , _ . • ; , 

The key concept in Project School to Work v is local ownership of 
career education- To this end, the first major objective of the 
project , is the formation <4f a "career team" within each ^ 
; participant^d^stricet . The distri^ superintendent (or perhaps, 
in a, larger district, other district level administrators) 
- ' approve the appointment of ' a cross-section of district personnel, 
including administrators, counselors and teachers plus parents 
and, perhaps, one or more students • This group should not have 
more than eight members and likely will nbt exceed five or six. 

The career team is charged with planning and implementing a 
: 'r district career education plan. It is expected that the plan 

developed by this local group will ^reflect the needs and values 
of the local community and district staf f . The plan will also 
take into consideration the resources available for -' ^ 
implement atiOn*-e.g, / moneys staff \ time and expertise, materials, 
facilities^ transportation, and community support* 

i kocal support is generated and maintained by getting all career 
teams together and forking with them as a consortium to define 
and aet consortium goals for career education. 

■■" ■ ■ . ■ ■ / - ■■ ■ ; - ■' .; . . .;/ 
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^Proofss;; Cenguitinis 



In order to assist th© career teams to participate affectively in 
; >he career eJluGation planning process, the Project School to* Work 
serve in the role of "process consultants" or "pTOcess 
facilitators • Shis implies that they simultaneously train the » 
career taaa m^era in group processT skills and team->buiiding and 
in Action l^peareh procedures to _ accomplish; their tasks • - r 

/.v-" • ■ ' i >v '. ' : ■ r : ' y ■ : - ';rv%; *:>* v :■ '-. . 

Gro W process skills include such things as listening techniques, 
conflict resolution/ brainstorming and consensus decision- - | 
making^ As a group learns these skills # it Is able to devote" 
itself ^re efficiently and effectively to task acco^iishmeftt* V 

As process consultants, the staff also assist the career team to 
engage in a strategy for accomplishing the §bai of infusing ^ 
career education into their district curriculaV This process, *in, 
- brief # .Jjivorves s-Aiee^rJ^ 
^^rtion, deter^ - 
goals ; and objectives, determining the steps needed to meet those 
goals, and providing the leadership to i^leraent those steps- At 
each point in tfte procedure, evaluation of the team's and the * 
district 1 s overall progress occurs and remedial actions are taken 
whenever necessary* This constant cycle of evaluation, action/ 
evaluation is termed - ,f Action Research. ------ : -- -\- ■ y •; 

One very important function that is performed by the process 
oonsultant is that of linkage and brokerage, Through wide 
familiarity with care resources and 

practitioners , the process consultant is able to put each 
district career team in touch with resources that can help it 
reach its ^stated goals./ / ' ' . L '. ; " : " .\ - : . 

As part of this^function the process consultant is knowledgeable 
about the exemplary career education programs available through 
the National Diffusion Network (NDN) of the U.S. Department of 
Education* Funds for assisting users in adopting these programs 
are available. Usually the process consultant works closely with 
the State Facilitator, who can be an extremely helpful resource 
for the School to ; ,Work:' model. We State Facilitator can assist 
local districts with preparing grant applications to receive 
training in one of the NDN-supported programs = 

In addition to this linking function, the process consultant 
typically works with career teams to develop agendas for their 
meetings , provides materials as needed, plans and provides ' / 
guidance for consortium/career team events and activities; and in 
general offers support as required. 



C. Adjunct Cei^onenti* of the School to Work Strategy ^ir 

Two principa 1 elements ark important ' to the implementation off any / 
. 7 instructional programs staff training and instructional resources* N 
Since the School to Work model is a strategy whose goal is to assure - 
the \ ±mpl(in#RtatioA off a career education ouJrrioulum , the staff 
training and instructional resource components must be assured* 
: \K : Sharif pre , these ^elements; ar# : necessary to the School t © Wbrfc modeli 
;: r but rfflay or miy not be an actual part -of the project in; any partieulai • 
district and may be considered as "adjunct" components within the ^ 1 J 
4 model. For example, a district may r already have means iot p^bi?idirig n 
career education ihservice (staff traihi^ 

representative s as class room speakers (instructional; resources). '^in; 
: such a case, the role of the project may be either to facilitate the : : 

** strengthening of the elements or to supplement them directly. In ; 

other situations , it may be. necessary for the project toAacty 1 r/^y 
initially as the catalyst for implementation of the components with ;. ; - 

t , 1. Instructional Staf f Training . <t? . v 

• ; (> 1 .*. School staff training, usually " through inservice workshops, is 

essential to the successful implementation and maintenance of any 
. educational effort. Therefore ,. when career education staff 
r development is needed, project staff will tailor inservice 7 
■ ^ : workshops or arrange other appropriate training to meet these 

i needs. v ." 

In addition, project staff will be available to make faculty 
: presentations concerning the project and to provide orientation 
to the work of the career: team, thus building faculty support for . 
' and ownership of the -project . " r j 

2, Instructional Resources ' ? 



Washington Occupational Information System (WOIS) 

Project School to Work has found the WOIS to be an important 
delivery mechanism in providing career information," 
especially to secondary level students* The system provides 
information concerning the availability of occupations by 
region, the tasks involved in the occupation and the ^ i! ; 
education or training needed to enter the occupation. This 
i nff o rotation 1 s usefu 1 to younger students who are me rely 
exp lori ng what j ©bs might f it thei r inte rests, as we 1 1 as to ' 
students nearing graduation who can learn what steps . they 
must take to obtain a desired job. • WOIS is available in both 
a computerised and in a neediesort version. Thes.e options 
permit a district to purchase or share a system at a 
manageable cost . , ; ; ; - . ■ , ; • ■ I ■■ 



b. Community Resou^de'systeni CCRS) 



Within a comprehensive career education program; It i«S?^ai ; 
te. utiUWthe knowledge and expertise 6£ oo^munity persons 
from business, labor, industry and community or educational * 
agenoie^ ^© provide students with direct knowledge of their 
iocal donnminity and the world of Workv The Community ' ^ * 

' / V • 
,~ ^pJ^^W.t 0 ^ct as instructional resources providing' 

classroom talks, hosting field trips, or permitting job V 
:;j ; : v?^^^ 11 ? P 2 ; Wploption ■ at buiihtii or igency. > 

; - 

; t : :t^tween the teacher or counselor and ; the community peraon, 
- PRS staff help identify the particular resource that ip>' : '":" V / ; ~ V " 

needed anld clarify the activities which will help attain the 
T • , instructional bbj ectives^ Then the ORB staff make all. * : ; - 

^7 ~ 

,. •: event - : . • - * •"• . . : ., : * " :-W. .-• 

• " - . . . V,. ^ - • . . . * '• : ■ v '•■•> 

V V ; . Following the event utilising the ^ community, evaluation forms 
are filled out by resource persons (s), teachers and 
students* Their responses provide .valuable- feedback fir 
continuing to improve each participant »s role, in the 

resource -system itself, Finally, the resource system staff 
r maintain careful records of community use which can serve a 

number of purposes , e- g. , preventing a few community resource 
^ persons being overburdened with requests and! evaluating use 

o^tke community as it relates to the district's career 
; education plan* > ' " * 

c- Curricuium Materials 

Project School to Work staff assist the career team' in 
finding appropriate career education curriculum materials or 
approved programs to adopt f6r their local needs. 

Essential Elements of the School to Work Model ■• ' " 

Thm following list of essential elements was developed from Project 
School to Work materials to. help potential users see both the kinds v 
of activities that take place and the sequence in which they most 
probably will occur. The list is built around the four phases of the 
School; to W© pfe model as developed by the Project School to Work 
coordinators* .'. . ■ ; ■ 



? Project School to Work - 

Key Implementation , Phases - ? 'V-' ; ■'; 

Phage I - Entry and Inltia 1 Startup 

1- Select pro ject cpor<dinatbr {sO - • V" ^ v ^ ^ : : : T ^ ; ; • : ^v!"- ^"A;;";;'-:*t^: v: \ ^ 

2 * Determine potential consortium membership - •*" f r - - . - " -- v - ..- 

3- Establish contact with principals superintendents • ' ^ ^ ' 4 -A 

: :■ 4 -. Establish career teams; and conduct regular meetings * .> , . "• ■ - 

;5. Conduct works hip orienting ieachers^in participating: districts to 
state occupational information system. • ° ; 

Phase XX * Data Gathering and Diagnosis 

6. Conduct workshop for career teams to establish definition of career 
education. _■' ■ \ ' - : ^\ / • . ,y i_- ■".■=.. V 

7 . Conduct Workshop for sonsortium to establish goals and ob j ec tives 
for career . education. » - : ..\.- ■...;•=:'■•' " »r-- v. 



"8. Conduct workshops for career teams to clarify roles and 
i " ! ;-. \ re sponsibi litie s and" to e stablis h di strict heeds . ;.' . ; ; : . 

9. Establish task force of career team leaders ; conduct regular 
- meetings. " \ ' ; •■ '■• :.>-;-,• v • " •• V . 

10. Conduct workshop for task force to develop action plan for upcoming 

. year.-' ■ ' - . ? ■ ; : ; - 

Phase III ■ — Planning and Xm^ementation > *• 

11 - Develop community : res ourc e* bank for use by consortium members - 

12 . Inform community of project and help community members explore. \ 
potential ways of being involved. / 

13* Conduct workshops for district career 

implementation plans * ■ ' " - • \ 

14 . Conduct workshop on occupational information system. 

15. Impleiiient coimiiunity resource systemi 

Phase IV Planning Ongoing CAreer Education Program/Process • 

16. Continue monthly meet ings/ with career teams and. team leaders to - ? 
facilitate development anp carrying out of implementation plans. 

17. Conduct activities as appropriate in accordance with district plan i 
o train teachers ;; t . , . " ;'/-\7 * 
q provi.de assistance to districts - * . ; 

18 . Conduct ongoing evaluation in each district , and through meetings <Q 
with team leaders* ; ;-■ • ; • •; -.>-. ,; .:v 

19*,, Decide to recycle, modify or terminate within each participating 
district. .• .... •' : • ■■ ■ ,. ■ ■ ■ * = - . \ • " 

20* Modify consortium membership as appropriate. ; ' : , 
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E. Summary , / 

The School to Work mode l*Lat ©ne>way^ that the CETA system can :* : : - ^ 
t :api^aBorat e with local sehoo 1 districts to improve career edwd^io^ 
V ? or young people. Using prbcess-6 /local districts 

work as a consortium to set goals and develop implementation plane to; 

mmm ^ ^® goal^. - Project eoerdinktors Work^ith the cottsortium- as a 

whole and with leaal* districts to. increase 'their awareness of what 
f duration is and what their options are for making career 

edueatiQ^^part of /the learning of every young person* '* 
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CHAPTER TWO 



ASSESSMENT OF THE MODELS 



iicijON^i i^mrnxm of: tie chapter 



chapter will present /the findings of the Project School to-Wbrk 
^vmiuati^ of the Education and Work Prbgramy="; 

Norl^est tog ionai Educ 

eonducted^in the 11 districts of the Career Education consortium in whieh 
School to Work was developed and i s currently implemented • The o vera! 
purpose of the study was to determine the feasibility of disseminating^ ' 
the School to/Work model to other areas of Washington, A description of 
the evaluation: design, : data collection strategies and instrumentation can 
be found in Appendix A* ; , • •. • •/ v /Svl" 

The findings will be described and discussed in Section XI under headings 
denoting the major components and characteristics . of the project model. 
^^J^S^^MS$3^^^k r cc^t ain j the study ..conclusions, organized^ by; the 
evaluation questions . Section IV will include recommendations for . " 
disseminating the pro j ect to . other school districts within Washington - 



SECTION II i RESULTS 



A* Career Team 



Overall, the survey respondents* most strongly agreed with the 
statements that the school and district administrator support the 
Career Team (CTV and that its members formed a representative group* 
Respondents were leaM positive about the consistency with which the 
CT informed district staff about their progress* As Table B-2 
indicates , the CT member respondents consistently responded somewhat 
more positively to the statement^ than did the non-CT members. The 
discrepancy of ratings was statistically significant (p "<■ .01) in 
terms of whether the CT had accurately identified the districts 
career Education and staff training needs. It is also interesting to 
note that/ with the exception of one district (Table B-l), 
respondents all perceived people in the community and in business as 
being more supportive than parents. * = 

Several, comments were written to elaborate on the rating items. Some 
of these comments reveal a heed for greater communication between the 
QT and bther^ staff as well as parents and the wider community. The 
pioture which emerges from the survey .is that the CTs are functioning 
and that their principal task for the immediate future is to 
publicise their goals and activities* 



♦Survey data tables are located in Appendix B. 



. The iiiterviews also- ; indicate: is ii^ortant for the CT to 

cbntnunicat e with school staff and administrators who > are hot direatly 1 ' 
involyed # as v til with 'paieiits> about the" districts career ' 
education plans aiid r^rbgramg In addition, the interviews ittdieated 

m embejf seleetioh was important* The most obvious characteristic - { 
of successful CTs is that the membership is reasonably stable* — : 
in^icatingr C liigh degree of commitment. Another point made by 

* interviewees was the vital role played by the CT leader or^ \ -\ 
ehairpersdn. They f elt this person must be both dedicated; and 

v enthusiastic for th^ task. In rating the nead f or training of CT ^ 
•; members , survey respondents felt the training of CT leaders to • be th# . 
'. second mos_t in^ortant factor supportive of the caree r education ^ v ' ' 
prograitt in their -district. They also saw the training of team 
members as fairly important. ~[\ .;*;.*;*; ■•■V--; . •>■ ' - % • 

Cohciusibn r The CT concept appears to be supported by both CT 
V members and nonmembers in the School to Workv districts^ This support 
; would probably be enhanced by consistent ^coiMunic^ion from the CT U 
: with the npn^-CT staff, administrators and- parents. Career Team ; 
members and CT leaders must be willing to commit themselves to the^ - 
considerable time and effort involved in planning for . the 
iL^^i^leme^ 

.B» Career Education Infus ion .' - ; •. -'^ .:\y. ■ 

.. Both the survey and interviews revealed that the concept of career 
education infusion* is generally embraced as a goal, especially by 
those most involved in the CTs. It is also obvious from the ratings 
» .-. and. comments .that infusion is l a ptocesa occurring over time and that . 
..none^of ,-the districts have "arrived, " In some cases/ districts have 
inaugurated career education courses . In others, "certain academic or 
vocational education courses have been designated for a heavy career 
education slant to the curriculum. Gene rally, in the districts which 
have been most successful in attaining the infusion goal, the entire 
staff has received inservice training in a program for implementing 
career education in various subject areas* . 

In respondirig to the survey statements about the implementation of 
career education ( in general ) , the. CT member and non-CT member 
respondents were widely separated (p < .05) in their opinions of the -J 
extent to which the program had been "integrated" into , the academic s 
curriculum and the success of the overall district implementation. A 
similarly large mean difference*^ not statistically' significant) 
occurred whpn. respondents were a s^ed^ about the adequacy of the V ' 

■" : ~ '"- ■ . . •" . ■ : ■ .j. * 2' 

* As Ken Hoyt has noted in "A Primer for Career Education," infusion is a 
recommended means of integrating career education concepts into the 
curriculum. .*.' :' ;. v.- v *"~"; \" ■ 

Most career education advocates have recommended that the skills, 
knowledges, and attitudes students receive as a result of the career 
®£ucatiqh" effort should not be packaged in a formal career education 
" "course" or series of courses,. Instead, the conmion recommendation is 
that they be "infused/" "threaded* " or "woven" into the content of 
i* * existing courses in the curriculum, (p. 12) ^ S * 



c. 



^lamentation tra 

»*in?s, across tho districts shows "that there are pronounced i ;: ' ' U 
differences among the districts U^<M&W&mfi^- : &f^h 
c *^e^ education implementation . goals. \ ' •"' 

Conclusion: The implementation of' career education programs is 
occurring in most of the consortium districts. The goal of - 
of^trfcts? haS Mt yet ?^yed in the majority 

Washingto n "Occupational Information System fWOT.cn - " ; • ' ■ A* ' ' T : ' 

' Survey respondents found the WOis to be the most important or ^ ' ^ 

, valuable support (of those listed) for their career education ' ' 

^ ^If^ Wgh; however, the breakdown by CT members and non-GT 
members indicates that there were substantial and statistically 
significant (p <.05 and p< .01) differences of opinion between the 

" - - " ^ Z - is evident that CT members were more confident than > 

non-CT members that staff have been trained ^„d that students are 

... . - encouraged to use the WOIS. ^ cs are 

r "° *?? its to their district. The decision to use the WOIS ' 

primarily at the twelfth grade level, however, suggested that the 
Sevlistrict^^ e ^ a ^o« al^t not have been fully vappreciated *y 

toe^xmplementation of career educatien^iihfche School to Work - 
' : ^t^ts- Those persons who are most active, in the implementation V 
process appear to be the most confident that staff-are trained and 
that all students are encouraged to use .;- The extent of WOIS usS 
may be indicative of the pervasiveness off career education 
implementation in the district. 

D. Community Resource System : (CRS) j&fF**" 

to the implementation of career education were among the lowest. 

' feW conm »^s W -w made which appeared to ind^^ ■ 
little enthusiasm on the part.off respondents. Two staff members were 
.personally pleased with the service. This general lack of enthusiasm 
was also reflected in the onslte interviews. Cotnolalnts could 
generally be categorized as (a) "most resource people are not in our 
local community" and (b) "we'd rather have direct contact with our 
-Local community people." - 



Conclusion, The CSS, while having : some definite success, is riot 
pereeived generally as vital to the implementation of career 

©lis appears to be due to the fact that it is the one 



component of School to Work which is. external to /the individual 
districts- 
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E . Staff Training * / ■ _■ V'.- N . ' . 

Seven survey respondents rated the -Importance or value of ingervi.ce 
w^ 

i ; . lowest -value to career education implementation. ; However # ; 83 ^percent * 
of those who responded -to* the item rated lt r "4 " or *S# " the hlgh^tf - 
v end of /the scale. In addition, at least two "persons inje'ach^of IzLvm^ 
P/L- diitaeiets (of; the seven districts surveyed!) mentioned the i^prt^e^j 
of total staff inservice training* In some cases the respondent had 

- ^ 

- as potentially - desirable.* ( ;> ; n , .^^ti-iv:-, ^\:V/v'^:V^>->\ .U v ,; ? ,.. : . 'Z^x^'^yi^i^:'. I 

= In addition, some of the onsite interviewees a*lso commented that 
training for the entire staff appeared desirable- - > y 

Conclusion , Total staff inservice training in the concepts and 
techniques of career education appears highly desirable , _ The need . 
' for communication with total staff concerning the district 1 s career . 
* education program has already been noted- Staff inservice workshops 
; f would appear to be ^a means of insuring such communication* . : •• , v 

^ .. , — - ■ - - - . •- t . r ■ 

With only a few exceptions the- survey and interview respondents 
generally - felt that the functions performed by the School ^to^Work 
project staff were both important and effectively accomplished* The 
roles that were most visible to the CT members were those which were 
seen as the most effective* v These roles included; facilitation of 
~ ^the ffl 

; consortium' training sessions r and acting as resource linkers - As- 
noted previously/ the one role which was viewed as least necessary 
was the staff f s management of the CHS. ~"- r 

For most districts*, the project staff also performed "the role of 
project interpreter to the school board and administration- The QT 
usually .assumed the task of relating the district's career education 
plans to the total staff, parents and community (with the except ion 
of the CRS contacts and publicity handled by project staff ).. Two 
— .• respondents from one district suggested that the overall strategy 

might be modified so that project staff were responsible for .;..'* • 

orienting and training all administrators, both at the district and 
building levels, in order to insure their support. The previously 
described heed for total staff inservice could also be considered as 
an addict ional role to be performed by project staff ■ $ 

A number of comments indicated that the facilitative role of the V 
Project School to Work staff was especially important* It was 
emphasised by several, respondents that such a, role required a v - s 
flexible, nondirective approach* Some persons also noted that the 
role required continuous enthusiasm and energy • ' : *-.\ 

' ." ... jr.... ... .-. - . . .'Vj..-. .. 5 «.* J 
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^noluslon: With the possible exception of the management of the 

• Wiia^omei bj^the" pro jeet : stafifUare ikith^ef ttcti^iy - 
v done and l^prtant to the School to Work process, M^tioiial roles 
which could be considered are career education inservice - staf f : i ^ ^ - 
trainers and d^^ritiri^f *he project to all district arid school - 
admini at rator s . - ... , „- v .. -. -i .=.. .... • :y 



G * Consort!^ of Districts 



fespoftdsnts weie ,n§ai^ ^ai^bui in thair enthusiasm for the 
consortia concept. Reasons given- in favor of the consortium were ^ i 
the sharing of ideas and resources as well as costs-- When asked if 
they were -aware of disadvantages, a few respondents noted that travel 
by the farthest districts was a problem, At least two respondents 
also commenced on the tension sometimes created by the diverse needs 
of districts of different size. / , . ^ ,,: v.--/;... 



Conclusion: A consortium of districts for the sharing of costs, 
resources* and ideas is a positive attribute of the School to Work 
model* - '"*;:;;;=.".; = '. . • / ■-■ : : 



SECTION III: OVERALL CONCLUSIONS 

Does the P roject Schooi to Work model accomplish its intended 
outcome s? .. : .. ■ ■ ■ - - . .. : . . - • • . - t = • - 

Yes, Nine (out of 11) of the districts of the School to Work : 
consortium have developed plans for the implementation of career 
education. Seven districts have already trained staff in career 
education concepts and techniques and have in fact begun 
implementation of their district's program* Although most districts 
have embraced the concept of career education infusion/ only one < 
district has been able to fully implement an infusion program. Three 
others have begun the process of implementing this type of program. 
The remaining districts have, begun implementation of other kinds of 
career education programs . ----- - — — . — — — '-. 



Two districts were moving discernibly slower than the others and two 
were essentially not participating at the time of the survey. The V 
reason for this seems to be that local factors influence both the 
ultimate outcomes and the speed with which they are attained. 

Is Project School to Work disseminable to other dist ricts in 
Washington? ■ • ■ : ,- : ^ - 1 [ " : ^ 

Yes., With only one exception, survey and interview respondents 
acquainted with the project felt that the model could and should be 
tried in ether areas of Washington. ' 



C. What: criteria should determine whether the project: la adopted?X - 

Aeoording to the findings of this survey; an adopting district musts 

"^"S^Sfe. ^SffiPPrt effort with released staff * tlm4 f InService training 
; r ". other = avmilablfe resources. - ' . ■ * - 

# Give' official support to the project with administrative ^ 1 
.."."J"; \ ' ^encouragement and involvement of key administrators on the CT. 

• Be willing to share : costs as well as encourage staff to share 

s ideas and knowledge with other participating districts . v 

D * What modifications should be made to the School to Work model in 
order to improve its diasem inability? 7 



1* Staff Orientation and Training * It is important to s ecure the 

cooperation of school staff in the development and inqpiementation 
of career education plan's. Total staff iriservice would appear to 
be an obvious means of accomplishing this goal. It is suggested 
there be approximately three workshops during the first two years 
of project participation. The initial session could be used to 
help identify interested staff for selection to the CT. 

2. ftcfc^nlstrmt pr Orientation * Many project participants commented 
oh the necessity for having administrative support and 
encourgement of teachers . Such support is vital for teachers to 
commit themselves to a career education program, especially an 
infusion process, where ail teachers of all subjects are '" 1 
involved. Thus, the model strategy should include one or more 
workshops designed for administrative personnel to become 
oriented to career education concepts and to "buy into" the 
proj ect * Such workshops should occur as part of- t he " entry" 
strategy- v -- • . '. ' '.' * • .- : . •;. • .. ' . ' 

3. / CRS Developed as Needed . The lack of general enthusiasm for the 

CRS does not necessarily negate its importance to the 
implementation of a career education curriculum* The picture 
^ which emerges is that (a) it is external to the districts and the 
CTs and (b) staff use it less in districts where career education 
infusion is not achieved or extensively embraced* Therefore, the 
recommendation is to provide the service as it is needed | that 
is* develop the CHS later in the model strategy and in response 
to perceived district need. : " 



J '. =•• \ SOURCES . ; 

Hoyt r Kenneth B. "A Primer for Career Education*" Monographs on Career 
Education/, U.S. Department of Education* (no date). 5 
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section i j mmmm m teb flmat 



This section pf ;ttie import (1) describes the issue of potential state arid 
na j^»^ ■^^lJfl^<» Project School to Work, (2) reports on the steps 
r^ffi? in investigating the issue of validation^ C3)* outlines mamm 
-considerations in planning a 1981-82 evaluation designed to meet 
^validation requirements and (4) presents recoimnendations* 



.\ \: " 'SBCTSON- ' II s • • .; TOB ISSUE .'• \' " 

As; part of the planning ;for the future of. Project School to Work, it is 
important at this stage to address the issue of dissemination and " 
validation of-^ 

in the Washington S tate Validation Manual u validation serves a dual 
function. " -i- ~ z ■ •;. 

• f = j ;/ » ■ •:. . .•""*». - - -" . '» * : " - ■ * .• • " ; • •' 

Firsts it provides a systematic procedure by which the educational 
value and effectiveness of products and practices are: reviewed and 
assessed. Second, it enables the creation of a bank of premising 
educational practices. OhTO programs and products have been reviewed 
and verified as successful, cost-effective and exportable, they could 
be entered into this ^bank , The bank will allow the development of a 
retrieval system, so that, instead of incurring the expenses of 
"reinventing the wheel* -at each setting, school districts can adapt 
or adopt exemplary programs which appear to be compatible with 
locally identified needs. (p. 1) 

Two major advantages of seeking validation are Ibhat it would make Project 
School to Work known and available to other school districts in 
Washington state (or the nation) and secondly, it would provide 
recognition of a quality project. Several disadvantages in seeking 
validation are that it: incurs some additional evaluation expenses And 
that it might burden the project coordinators with numerous requests for 
information and technical assistance, thus taking time away from their 
management of the project, 

The Washington state validation process consists of the following five 
stepss (1) application, (2) review by the Office of Superintendent of 
Public Instruction, (3) project review and site visit by a three person 
team, (4) validation report and (5) entry of .validated projects into the 
bank of promising educational practices- A oopy of the application 
guidelines/ is contained as Appendix C to this report. 
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The pmpose of seeking national Joint Dissemination^ Review Panel ( JDRP ) 
^ ^lidat ibn is that I^royid ^irograms become "eligi bXe^ior^ '•nat^iia^M^ 

dissmiination. te a federally funded 
-approved, "could- be disseminated outside - of Washington • Such > - - 
digsemin^t^n could provide the DDL justiiidaiibiT f or: such; use of funds;, 
Xn addition, the project developers would be eligible for National 
iteMo^^^^^ reoo^itionVand; potentially, disseMnaiiiott % 

funding thTOUgh,the Developer-Disseminator grants. - * 

TOe a^Mdva^tige much 
the same as for state validation hut the problems are generally greater. 
There is 'likely to be more ejcperisa tp the evaluation and the submission 
process * The requirements are f airly rigorous and additional 
longrdistance communications are necessary- Once approved, the project 
would be advertised in the nationally disseminated Educational Programs 
That Work which would likely generate numerous requests for information 
and technical assistance* 

^Sjy ^^jj- submission must be no longer i^han, ten t pages..; .iThe JDREa - 
meets periodically to review the written evidence of effectiveness ) 
submitted- However, it does not include' site visits as v part of itsV- 
review process • A copy of the JDRP application guidelines is contained 
in Appendix D to this report* 



' SECTIOH II 1 1 FURTHER INQUIRIES ; \ 

Since our meeting in May with the project coordinators and Washington 
CETA monitors , Dr. Tom Owens has undertaken various steps to gather 
information regarding state and national validation. ,Dr. Owens spoke 
with Dr. Richard Boyd, Director of the Grants Management Section of the 
Office of the Superintendent of Public Instruction inr Washington. Dr. 
Boyd provided a ^description of the validation process and conf irmed that 
projects other than those with a direct student outcome focus would be 
considered- He also expressed willingness to critigue a preliminary 
evaluation design prior to its being implemented to determine if the 
design seems adequate for providing validation evidence. Dr. Boyd also 
sent us a copy of the Washington State Validation Manual. 

In a teleohone call to Mike Taylor, we reque sted and received a copy of 
the project coordinators' Career Education teacher assessment instrument 
and pre- and posttest scores. The instrument assesses specific knowledge 
about career education. Fre-post scores indicate the instrument is not 
sensitive to change resulting from participation in teacher training. If 
we are to yse as key evidence Project School to Work 1 slef f ect upon 
teachers ,^U-t is . likely that new instruments will be needed to assess 
change in teacher knowledge, attitudes and classroom practices. 

Dr. Owens reviewed the JDRp: requirements and the NDN publication 
Educational Programs ! that Work y which contains a description of JDRP 
approved projects. Contact was made with McCann of Research for 
Better Schools { RBS ) regarding; a JDRP approved project called Project 



Management which BBS had suhmitted arid which was approved V - ; We focused on 
tHi s project a s an. example of evaluation evidence approved - by JDRP : which 
nofe/imml^r itudiiit outcomes* Dr. McCann sent us a^epy" of the 
" ivriuation ripest of 'tiiii prpjiet so wt could see the approach us#d. >- - 

A final step taken, was to review the current and prior year evaluation 
data available from Project School to Work to determine Its potential use 

Assessment data do not seem strong enough for validation support , the 

wieti^nMire, ani Joase st^ ^ ]' ^ 



: ' I ■ ■'■} . SECTION IV: PLANNING CONSIDERATIONS ! /•-./'-'." ■ 

The steps i dent if led above suggest some /strategies that would be 
important to bulla Into the 1981-82 evaluation design in order to provide 
information needed for validation submission. These are described below* 

* • The 1981-82 evaluation ought to occur in both the Aberdeen 

; - .;. , location where the project would be tried out for /the first timev 
The second location would help establish the transportability of 
the "concept arid its operation and would also be a better test of 
its operational costd f or an ongoing program. 

# The* effects of the program on improving teachers 1 understanding, 
attitudes arid classroom practices related to career education will 

. need to be effectively assessed. Since a control group is not 
possible in the Aberdeen consortium, a regression analysis model 
could be used that would assess the correlation^between 
involvement with the Project of individual teachers and their 
change in knowledge, attitudes and class room practices related to 
'. • , career education. At the new site, a comparison group of teachers 
from schools or districts not participating in the project may be 
possible. 

• A clear description of three or four measurable project objectives 
will need to be developed so that specific evidence can be .« 
gathered to assess their accomplishment* ; 

, ; ; # \ - Close • cooperation .in preparing the ' validation application, will 

have to occur between the project directors, school districts and 
the e valuator- There are specific sections of the application - 
-that could best be completed by each of these ^three participants. 

, '.■ * The cost of trie 1981-82 evaluation would probably be about 10-20 
percent higher than this year in order to cover two separate 
locations • ¥ Likewise , the" design should be prepared so as to 
directly address th^ areas to be covered in the state or national 
validation application. If JDRP validation is sought, additional 
funds should be budgeted to send at least one of the two project 
coordinators and the ^valuator back to Washington, D-C. to 

* participate in the JDRP. review hearing, 



-v Washington Stat: e ■> Validation^ . >/v/V^, : - : w=<;? f ^ : "^2 ; *S ■^Hh.:r;^\^fy:^ 

'■■:SftS54^9S'; A^a^^ion pMsiritai above # we recommend tliat; i di^aiori. 
made *to pursue state validation in 1981^82. ; This woul4 increase- the / 7 * 
visibility of Project School to Work within the education and CETA , L 
eeaaunity in Washington and encourage other districts and prime sponsors 
to adopt or adapt the concept. It_would also test the extra* % " ^ ' 
dissemination coverage previa The site visit \ 

process of ^thfi state ; valient ibntetow^ 

additional vis^iii^ f 4h# project and lead to its validation* ■ • ^ 
National ( JPOT ) Validation ! / i r; 

If the 1981-82 evaluation data are strong and lead to state validation,; ^ 
rwe* recosmeiM, that the decision be made then about applying for JDRP 
submission during the following year* In general) we feel that the JDHP 
approval would be more dif f ieruit-and more expensive to obtain than state 
validation for a project such: las this one that is not focused directly on 
student Outcomes* v ■ < . '•' ■■ \ -;•'/ 
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CHAPTER FOUR 
REVIEW- OF LEGISIATIVB CONTEXT 



* t = • ; . -.SECTION . I> ^OVERVIEW OF TttlS CHAPTER =?: /V^ :: V- : i>' : %- ;■" .'; 

order: to assess whether it is favorable or not to 
wider implementation of Project School to Work. ; r ; ^ 

P Jans; for this chapter have undergone substantial jnodif ications over' the 
past year, Originally it was thought that reoomandat ions for ;; V. : • .v ■' 
1 ^ iBl ^^ change ought to be the focus for the chapter. Subsequent - 
; developments oonvinbed NWRte 

project monitors that the chapter should concentrate on the 7 
^CT^Education Initimtivii , H - That pro jtct did hat, finally, / receivk: 
funding. In- a time of legislative turmoil; change in administration and 
^evaluatlon^of-p^ 
emerging legislative context will be. -. 

• . "; ' . • ■ - ' .■ - - ■ ■ : ' / ■ - ':\"-'V "'■)■ 

What can be done, however, is to identify some broad areas in which 
economic and legislative decisions will be made oyer the next year or 7 
so- Within each, area, ant estimate of thfe relevance ;of Project ^^shool to 
Work can be attempted. The broad areas which will be covered below are: 
Career and Vocational; l^ucatioh; Reauthorization ; Private •Sector " 

Involvement 1 Block Granting. Obviously, volumes could be written on each 
of these topics, and the analysis below makes no pretension to depth or 
comprehensiveness> What we do hope the analysis accomplishes, however, 
is to show where Project School to Work is compatible with legislative \ 
trends ( to the extent that those trends can be accurately predicted and 
described) and where it may not be compatible* 



SECTION II: CAREER AND VOCATIONAL EDUCATION 



The Vocational Education Act (VEA) is scheduled for reauthorization in n 
1982 (as is CETA; se^ the next section for discussion of dETA .-. 
reauthorization) . Funding for Career Education, on _tfte other hand, is _ 
likely to be consolidated along with funds for other education programs, 
and made available to states in the form of block grants . States would 
then individually determine how much money should be spent on career 
education. It is possible, however, that Congress will appropriate some 
dollars to fund t^he Career Education Incentive Act, which Is designed to 
encourage and promote local career education programs and activities. To 
receive funds under the Incentive Act, states must appoint a career 
education coordinator and submit a career education five-year pla'n. 
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Since It: has operated, Project School to Work has coordinated effectively 
with the Career Eta 

have also worked closely/with the Washington State Facilitator in order 
to arrange training in nationally validated career education programs 
Washington, as a state, is also a leader in career education, with a 
nationally recognized model operating^in: Qmmhwmzmi ). thW ;^sh^re^ ac^©l' B ha^i ? 
teen; adopted in other Washington school districts as well. '.'V.'J 

Should separate funding for career education be ended, and funds come to 
Washington Vonly - in the fom of ^ 

decide how mush to spend on career, education* At this time r it would be 
pointless ewn t© specu^ this; since neither the block -grant itself 

now the process to be used in allocating it has^ been decided* What does 
remain true is that there is a strong .network of career educators in S 
Washington of which the coordinators are a part. To the extent that the' 
concept of career' education is sj^g cr/te d in ths> State pf Washington^ i ;i j 1 
Pro ^choo£f 7tjq* steps toVbi' in effective means of" involving school 

districts with career education. • v -^v : 

education in Washington than with career education . However * ; one reason 
frequently cited for the success .of Project School to Work is the '/ V.-. f 
existence of strong vocational education programs both in Aberdeen and in 
the trir-district area (Raymond; South Bend, Willapa Valley) .'• The kinds 
of services and benefits received .by ; young person^ in districts where 
School to Work is operating seem to be compatible, ^rith those offered in 
high school vocational education programs • * . . 

There is some likelihood lUiat the reauthorization of the Vocational '. 
Education Act will be linked in some way to the reauthorization of CETA # 
since both are scheduled for 1982*- It is clearly far too early to guess 
what this linkage might imply for Project School to Work. ' 

With respect to career and vocational education, the following statements 
about Project School to Work seem justified in light of the current ; 
legislative climate? - •* •=-/• ' 

* Project School to Work is an effective way of helping schools 
become involved with cirser education; Project: staff hive 
demonstrated their ability to work cooperatively with other career 
• educators in the state • ^ 




*The design of this study did not include analysis of vocational , » 

education programs available in school districts participating in Project 
School to Work. * v " 



• ^ e Pr °3 ect School to Work . modeX can function as an effective ' 
delivery agent for career education as long as funds are available 
to assist local districts with the costs of implementing a career 
education project. At present, available sources of funds include 
local revenues, state dollars <thr^ 

Incentive Act) and federal money (through the National Diffusion^ 
Ne * w ^ k) 7 A block grant system replacing some or all of these - 
sources of funds would be equally effective if there were strong 
state support for career education. ; •: ^ . i : f 

» Projec^ School to Work can complement the goals of vocational ^ 
education programs . • ••• , j* . : " *' 



\. ii':.pyy'iJV;:\ | . SECTION III: CETA REAUTHORIZATION - •' V '■ ^^f'^/tt"'^?'- 

' ^heae key 9Wis|£o^ 
implications fp^ Project School to Work. '-^\ i: fi^V:^Witm-':i*"^itliiir- 
there will :cpnfeinue . tp; be separate programs for youth. The second is the 
" ^ ent to whiehr CETA/school collaboration will continue to be emphasized 
^and^he^fchiid^the -e^^ 

emphasis on; eijploy ability skills development will be retained* : ' 

With respect taj y the^ 

the terms of the-oebate are clear. On the one hand there are those who 
would like to: consolidate all CETA programs and rely : 6n j^qal v *' 
determination ok the audiences to be served. *On the other, there are 
many, especially in the, Congress, who see the value of separate programs 
for youth. Under the. previous administration the trend was clear V not 
only were y put programs to be maintained separately, there was also to ' 
Oe,a new .act" to expand the programs—the Youth Act of 1980. The Youth 
Act was to provide for continuous services to young people— notably 
; expanding services available: to 14 and 15 year bids. ; ^ ^ ' 

While the policy of the Carter Administration was clear with regard to 
youth,, if is certain that the Reagan Administration will wish to '»* 
: f ermulata its bwh policy regarding how best to combat yo uth u nemployment . ' 

,.\...J^j^.^C^^\t9"l^.«i^;«d^ likely faae more difficulties receiving 
funding under a block grant system than it would under a program with a 
separate youth title. This is because youth needs, may get overlooked in 
the block grant prioritizing process, especially in times of high 
..joblessness. Under a separate youth title, funding for Project School to 
Work would be much easier to justify. , , 

• ■> •":..'*-'' • -.•.*-..*. '. 

The second important question which will be treated in the CETA 7 
reauthorization is whether CKTA/schooi collaboration will be mandated. A 
key feature of the Youth. Employment Demonstration Projects Act (YBDPA) 
the requirement for prime sponsors to spend 22 percent of their Title IV 
dollars pursuant to agreements with local sctooldiitriets, has received 
mixed evaluations. On thn one hand* it has not accomplished at a "single 



stroke full coordination of services to youth across the country. On the 
-^bther hand , it has proven a feasible way to stimulate collaboration where 
none has existed before ; and to provide helpful services to kids. 

Under the outgoing administration, iricreased collaboration seemed to be ; 
the trendy especially increased involvement of vocational -education. 
tteitKer the new r administration will continue the: trend is uncertain ; 
certainly %he efficiency achieved b^coordinating services seems in tune 
with the philosophical temper of this administration. ; • . . 

Pro j^c^^Scfepi^^ is highly compatible with the goal of increasing*^ 

CTSTA/^chool collaboration . Funded by CETA," it operates within school 
districts- in pursuit of goals ir e4t to be important both by schools arid 
the CETA system. Should CETA- Education collaboration not b*e a focus of a 
new employment policy , the relevance; of Pro j ect School to Work would come 
into grave question* V[ ■-' • •'■= " " \ V v ""V '■' J":7 

The third and final question impinging on Project School to Work is the 
question of the extent to which employabillty skills development will ; be f 
emphasized. Again the trend has been clear-ras the problem of youth 
unemployment has become clarified and better understood^ there has been a 
'.. growing recognition that the solution to the problem is not merely giving 
a person a job. A fair tetter solut ion is to provide the person with the 
skills and knowledge that will allow him or her to compete effectively in 
the job market • Hence, there has been a growing emphasis on 
employabillty skills development. 

Project School to Work is also highly compatible with this notion. 
Career education has long been concerned with helping young pe r sons 
.. "acquire and ^utilize the "to "ski lis and attitudes " necessary for ^fc 

each to make work a meaningful , productive and satisfying part; of his or 
her way of living* " (Boyt, no date) By providing schools access to the 
Washington Occupational Information System ( WOIS ) / and by providing staff 
training to assist teachers with infusing career education in the 
classroom. Project School to Work strongly stresses the skills needed for 
employabillty- \" • .= ••■•; 

In the event that employ ability ceases to be a goal of a policy to combat 
youth unemploymen t , ishe present stress on career education may have 
limited relevance. . — " , . . r 



, SECTION IV. PRIVATE SECTOR INVOLVEMENT \ , "\u 

The issue of private sector involvement has implications for the aspects 
of Project School to Work that are concerned with community /involvement* 

It is reasonable to suggest that the private sector will play an i-- 
increasingly important role' in efforts to combat not only youth 
unemployment, but unemployment problems in general . How this involvement 
is to 1 take place, still needs to be decided, but Project School to Work 
can facilitate the process of private sector involvement in at least two 
important waya«, / • \ 



First. , the process of forming a. career team in school districts, and 
engaging that team in systematic prbblemsdl ving relatidf to ^ho^l needs , 
is highly adaptable to the private sector. Indeed, there , were private 
sector representatives on some -school teams. Processes used in Project 
School ^ 

community group in areas such as: : > ^ . 

• ^^fWini^f impor^^fe e^loyaiility competencies 

:-\] ::m ^ D©terj^nin^: acceptable levels of performance in iob-relate<i 
- ,;:V, - • skills i ; • ''; ! y-.^';V:;'V/^'v/-;"V ~ \ ••r : ; 0 : /;^; ;; -- - - v;r;.;: ;! v,;.;. 

• Setting goals related to career education and employability 
• skills ; development. '^ v...: v ^ > ;- : • • Y. : '. = ': ; ■ 

:^" : V- ! ; ; -V '.ir;.^^***?^*^- _;ji*i.>fcL^i»; _ «jB^isb^ ^inVo^ywiM^- - ;^ : i^^V^'^ wXencse. programs 

: ;* V Assisting with ways to link basic skills with c^^ 

Second, Project School to Work established a career resource system in 
which community members in business , industry and labor were made 
! a ^ U ^ e g ch<aols '; process could be expanded to allow for many 

different kinds oft private sector participation, including; 

• Private sector certification of student competencies 

• • Expanded private sector participation in instructional roles 

;: '• ' * . •• . • . •■■ •'. •• y .' ' .... . . • , : ;. . ^ .... .,, ■ ■■ -.. 

. ' . ; sector positions available to teachers on a 

temporary basis • • • ; - ' ■ -- -■ \ ■■ s : > ■ 



. - SECTION V: BLOCK GRANTING - 

There are so many uncertainties associated with, the concept of block 
granting that any statements about it must be purely speculative at this 
point - However, the same processes that Project School to Work ^employed - 
in forming career teams would have great promise for helping local s 
communities examine priorities and select and implement solutions in the 
area of employability needs* 



SECTION VI: SUMMARY : 

While : Project School to Work-was^one -of ^ anumber^ of. innovative .strategies . 
that were developed under the Youth Employment Demonstration Projects 
Act, its future does not appear unavoidably tied to that legislation. At 
the same time, however, it is far more likely to be perceived as feasible 
in a context that includes these factors: fV':.- " • 
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^rtority emphasis :bn services if or youth 

Mandates or^i^entives for collaboration among youth^serving 
• agencies and institutions }■ ■ ■_. * • 

Focus on comprehensive/ employ ability ski lis development f or 

youth . . ' - -' - : 

Regardless of legislative specifics # Project ^School to Work mwyl be , - 
ejected to succeed within any policy that pl&bes importance ;-on ! T ■ V ; ; 
• f a^jQ^a like those listed above* t> " /3^^'v; ; x,'-.v ; -.;, * "V- *.;v 

There is some hope that .the current administration and_ Congress will 
formulate a policy on youth employment that includes these factors • 
It is also possible that states will play a much greater role in - 
dictating y^ Regardless of who is actually 

involved in policy dieiE;ermination # it is the philosophical orientation 
of - the policy that will decide the relevance of Project School to V 

'Work* -.. . ;- V. '"-'l / : ;[ i-"^-"-^^?--:.':,^"/.- - f" :r : '/ r. ' \ "■' \ 



Among foreseeable .trends. Project School to Work has demonstrable 
applicability to vocational education and to private sector 
involvement - As a process, it may be helpful in assisting local 
areas deal With priority-setting and program selection within a block 
grant context* <\ -■:<%*■: • •= " . v "' ■. - 
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SUMMARY OF CONCLUSIONS 1AND ■ RECOMMENDATIONS 



SECTION I : v CONODUS I ONS 



; ^ intended outcomes . 

?i V^ pr^jBot. is digseminable to other Washington districts #* 

C« piatrietp desiring to adopt the Project School to Work model shouiaV 

o De sire a care er education ^curri culura r * : \ 

© Be willing to support the effort through administrative commitment 
and with such resources as released time for participating staff 

o Be willing to share costs - - .: 




o Be willing to enter a consortium arrangement with other districts 



SECTION I I ; RECOMMENDATIONS 



A - Staff inservice workshops should be pursued as a means of securing 

cooperation in the development and implementation of career education 
plans . 1 . ' ° •" 

B» Orientation workshops for administrators should be developed which 

would build administrator understanding and commitment to career 
.-.'-= education concepts* * 

C. The Community Resource System should be developed in response "to 
' perceived district needs. 



D. State validation for Project School to Work should be pursued in 

-• 1981-82. . : ■">■'•.,-.■ . . - : ' 

E. Project School to Work should consider whether and how the model 
needs to be adapted to accommodate increasedl involvement with the 
private sector and closer relationships, with vocational education- 
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. APPENDIX A , 

, • • . • • • 

TBCBNIQOBS OSED IN SHE PROJECT SCHOOL 
" , TO WORK MODEL ASSESSMENT v - ■ 



' Introduction ' .. />V'!?'.' : - ' v., • ' ■ .. .,•'=•>• f'. 

•St*** principal strategies used in the project assessment. 

These liaateflies were (1) ; interviews:, with the project coordinators, (i) 
onsite interviews in two districts and (3) questionnaire survey of the 
reBai«ing^consortium districts Each strategy was used to confirm the - 
findings from tte other two and the results were integrated for the * ' 
report (Chapter Two). The following sections will provide a brief 
description of each data collection strategy and the analysis of the data. 

Interviews With Project Coordinators : 

NWREL staff conducted four In-person interviews with toe project ^ 
coordinators ^«l^rl«^e^ptone^co^versaUons, ^During^these. - ^ - 
discussions information was solicited oft 'tt^ of the model and 

on the interpretation and GOnfirmatloB of the preliminary bindings from 
the onsite interviews and the. surveys. Thus the iiocess may be seen as 
somewhat iterative— discussion with the project coordinators preceded arid 
followed each step in the assessment. 

Onsite Interviews . 



Two districts were selected based oh two primary criteria^ that they 
were at different levels of career education implementation and that they 
were different sised districts. Two nwrel staff spent two days in each 7 
site interviewing district personnel, staff, students and parents. (See 
Table A-1 for a complete listing, of persons interviewed— Districts 10 and 
11.) These interviews were conducted from interview schedules . 
(Attachment 1) that were based on' the approved model description. The 
draft schedules had previously, been reviewed by the Project School to 
Work coordinators ^nd Balance of state (BOS) CETA priraelsponser staff, • 
and wore then revised. V/ V ' • 

While NWREL staff were in one locality, the opportunity was afforded Cor ' 
previously unplanned Interviews in two additional districts (See 
Table A-1, Districts 8 and 9) . i These interviews were conducted with 
persons knowledgeable about project School* to work and their district's 
involvement with the -project. /Finally, a person who had previously been 
actively. Involved with the project as an area vocational education f 
coordinator was located and interviewed concerning all three districts in 
tine area. ■ i - - . ... 




the final revision of the survey questionnaires. In addition, draft 
instruments were reviewed by the . Pr o j ect School to . Wor k coordinators v and 

" Staffs '• ;\ : "v ~ ?■ " ' "" r ' : :r " ; : ~ 7 K " ;•' ":7 . • 7. : 7. •-•':/ ^^^^r ^'^^y;^"^^/,: 

Thr ee instruments were dbvelopeds; ' Career Team Leadership; Career Team , 
Members arid School Staff (Attachment 2) . The Career Team Leadership form 
was the most comprehensive, since it was assumed .that these respondents 

diatr i cts 1 ; irivol vement as well as the district* s progress in cate#r ^ = • ^ 
\ ^education planning arid implementation* Another form, Career Team ^ 

Members also assured a fairly broad knowledge of School to Work, The ; 

third form. School Staff, did not assure that the respondents were 
• directly involved and was aimed primarily at ascertaining level of 
-\ awareness.^ ■::{}. -) v -V- , o /J? k ■ • -- • ' ; ■ • O^-*:-;^;' ' ' 

Bach district was provided two Career Team Readership forms , one for the 
Career Teami- leader (two in the district where there were co-leaders) and 

^^one f or - any- a^inistra^ 

process. Career Team Member forms were distributed to all CT members . 
Four School Staff forms were to be distributed to faculty members not 

^;'-;directix.'invplv^ : 'With/tte\ career 'education planning effort.: The 

suggested staff were as follows: a science or math teacher, a vocational 
education teacher, a social studies teacher and an art or music teacher -v 

The- forms were' distributed in - the distr icts i the Proj ect School to Work- 
coordinators, instructions were written for the distribution within the 
district, and the f coordinators verbally explained to the career team 
leaders what was expected. In addition, the coordinators provided v.'.; 
follcwup contacts where necessary t6 assure the best possible ^return/ 
Table A-2 'presents the survey return data. 

It should be noted that .the surveys were distributed to the nine 
districts of the 11 in the" consortium which were not designated to 
participate in onsifee interviews. However, two districts (8 and 9) 
— declined to par ticipate in the- survey duetto their- not having active 
career teams (See Attachment 3) . - These two districts had been included, 
however, in the ad hoc interviews previously described, Therefore, some 
data was available from all 11 Project School - to Work consortium 
districts. . ' # ■ ; 

Data Analysis , \ ] , 

Interview notes were compiled and summarized -by model components topics , 
As indicated previously, these preliminary results were discussed with 
the proj ect; coordinators and then used as the basis for working 
hypotheses in developing, the survey instrumentation. The surveys 
contained two types of data: open-ended responses arid rating scales * 
The open- ended responses were compiled (See Appendix . B , Tables B-3 and 
B-4) - Mean ratings were obtained by district and type of respondent •,. 
( car eer team member or noncar eer team member ) and tabled ( S ee- Appendix B , 
Tables B-l and B-2) • In reporting the findings in Chapter Two, data were 
integrated from both the surveys and the inter views* 

A-2 ^ • , - J , ' ' \> / ; 
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^ INTORVIEWS CONDUCTED IN THE PROJECT SCHOOL TO WORK i^SESSMENT 



District 



Position* 



Counselor/Career Team' Leader 
Former Area Vocational Coordinator 



10 



Principal '"••""»;.; : ? ;\ 

Teacher * "• ':• ' 

Former Area Vocational Coordinator 



Counselor/Career TWam Leader 
-Counselor^- - -'-**-""- 1 '"'— 
High . School Principal 
Teacher (2) - Individual interviews 
Teacher ( 9 ) V - Group/Informal interviews 
Student (2) 

Parent •=■„..;. 
Career Education Center Secretary 



11 



Teacher/Career Team Leader 

High School Principal . ' „ 

Superintendent^ - 

Counselor •• 

Teacher^ (2) „ 

Student (2) 

Parent - ' 

Community/Business person 

Former 1 Area Vocational- Coordinator 



TABLE A-2 



DISTRIBUTION 1KD RETURN OF SURVEY FORMS 




-**Dist=DistrCbuted 



A-4 
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* \; ! " s;. ' ■ /^ONSITO 7 INTERVIEW SCHEDULES 1 t .v/-\ • .\, 

' - INTRODUCTION .. ■' *'. 'v. v , : '..*■ .-V • ; |. : : \v ,'. .*•',;. •' : ;V.;.i' .;«\ 

which funds Project School to Work has cqntraoted with the Northwest * 
Wg^onal Educational study 4e feasibilit^ ^ 

of disseminating Project; School 'to o£ Washington. . V 

This interview is int«nde4 to provide information about the effect of : F : , 1 ■ 
the Project School to Work in your district. Your district and .one ^ ^ 

«in the career education consortium has been selected for '^aX^yi^^^W^iXi':': 
by our staff. ' '•"".•'<. ' Vv • 

You were selected to be interviewed because (one reason): 

a. You arc a member of the? career team in your district. .;' " ■■ V . " • 
: b. You are a teacher affected by infusion of career education in 

your district. . • 

• c " You ara a student who is're^eiving career education instruction. . , \v 

AU ?e u h Sve _3_ child who -is: receiving ^caree 



• _ ■ y ' ' \.- ; . . . : '•; .. V' ' - ,; 

All responses you give will be .considered' confidential and in no case will 
' any information you give be identified with ^on, in the. report that will 
be made, AJL responses will bo summarized and grouped together with those 
of others who are being interviewed; 
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/" r: ;;'.r-- : - •"'y^;'' 7 " B. ". Infusion of Career Education , - --v 

L SM; CA x OT pA ^ - career- education 

• curriculum in your district prior to 

: Project School to Work? If so, has it been 

y , , Integra tad into the work done by the 

■ career team? And , if so* in what ways? : 

* ; -s ' 2. In what ways has the new program been 

V • integrated with the established /'-^''^ \ -''^-J^''^ 

•'; curriculum, i.e. # ~ c V-> : ;H ! "'.iV: 

L SM CA OT OK S ' ~ ; a. academic? ; . '..;/.): V. V. w5 V> 

L SM CA OT OA S , b. vocational education? . r % ^ " ^ 

1* SM CA OT OA 3, Have there been any problems accomplishing :W: 

%T : • ■.. "'■ the integration? • . •' 

^ SM ^GA . ^ Aot- ^ hJ^h -school students" r 

education instruction? Are there any students . 

'.. # who do not receive career education instruction 

v / ' due to scheduling, tracking or other factors? 

L SM CA OT OA 3 5 . Overaliy do you feel the infusion of career 

c :•';;.•>•; > education in your school district has been 

Please comment as to why you feel as you do. \ 
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What: staff training In career education ^ 
. h as o ccurred? ■'" ! • ' - ~- . •-. ■ ", . ' ^ •> 

a - for the adopted program? 

b* general career education? ' r "-. 

* What formats have been used (i.e. > inservice, 
sinall group, individual basis?) > " 

Which training has been conducted, by the 

Pro j ect School to Work coordinators? 

If not ^11, what other trainers have been v 

used? ' . . ' - •- " 'V- V : 

; What resources from outside your district M 
have been ^used to assist the wy k^ojg^ the; 
caree staff for the' ! -c 

infusion of career education? How helpful ^ 

has each been? • -• , , r - . * 

a* Prom the Superintendent of Public 

Instruction's Office? Who? 
b, From the Educational Service District (ESD) ? 
lC.*i From the. . Commission on^ Vocational - 

{ . Education (CVE) ? *' ; \=y ' •* y . ' " .'. ". "r y 

d. Developer- Demonstrator from an adopted 
program? t • " - .y " • • ; • , : : . : ■-. ' • ^-'^ 

e. Other outside staff trainer? From? ; ' 
f - Training materials? From? \ ; '[';.''■'-"■■•■'!' '^i. 
g* Other? « } 

Are there areas of need that have yet to be ! ^ 
covered in inservice? If so, what are the 
plans for providing this training? 

What were the most useful aspects* of :the 
training received? What were the least useful 
aspects or ways in which the training could 
have been improved? ;• , * 
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D * Washington Occupation information System (WOIS) 

1 > What proportion of the high school teachers 
have been trained in the use and purposes 
of WOis? — - ; 

: Dp all high school students have access tb the- 
system? ": _ ■". ■ v":- \ • •" .. ; -. ; ^ . ' •'• " . • 

3 -Do you think all the high school students 
know about the system? • V: V^V 

4 * Has . WOIS played an important part inirJie ^ 
career education program in your hx^h; school? " 
if so, how? ; t .***-••-- 
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2* Community Resource System (CRS) 



1* Is the local community support and ' • 

participation in CRS adequate in your district? 
If not, what could be done to improve it? ^ 

2 . in what ways have the teachers in your district 
been made aware of the Cits? Do you think : C V 
* * 1 there are teachers who are not aware of CBSY^ 
>*":. if so, why aren't they? - :: x,. \, 

\ '- ... . - "' ./':..•>/, . /" V"". # / . "'^ : >v' : ;^ 

3* What are tKe important ways the Community i 
Resource System contributes to the infusion I 
of career education in your district? Are 
there Ways in which the CRS could be changed 
or improved tp better contribute to career 
/ education? If so, what are they? 
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Project School to Work - - * 

Descr itie ; the role s of thie proj ee t coordinators 
Kith respect to : the consortium. What are " / 
their responsibilities? 

Have these roles changed over time t. e • > ate 
there responsibilities or activities that the 
coordinators do not perform new.br perform 
less often than initially? ; """ : - • " ■■; 

Describe the roles of the proj ec t coordinators 
with respect to the career team . What are J W 
their responsibilities? v , 

Have these roles changed over time, i.e. /are 
there responsibilities or activities that the 
" coordinators do riot now perform or perform "* ■ 
less often than initially? : •' : \ .•'"•'/' 

What are the., most important or effective r dies 
: per^ 

roles or services that are less. effective or A 
necessary than others? j^/ K 

How have each of the following groups been 
made aware of Project School to Work? Have 
they endorsed it? How? 

a. School board? • ". . '\7 

b . Administrators? ' 

c. School staff? 

d* Local community? 

e. ;:=,; Parents? '• : :■■ -- : 
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1 « J What are the advantages of the mult±=disferie t 
•• career education consortium? Are; thare ■"_ _ - 
-■ disadvantages? ; v ' : .-*. : : • " V "•' ."- : "' - 

2 , Was there any" previous cooperation or = 
collaboration between the consortium districts? 

: If so , has that previous cooperation enhanced ; • 
: the work of the consortium? : ' / V.-;.;"-. ' 

3. What costs has Project School to Work paid that ^ 
would otherwise have been necessary for the :: y: : lx£ 

v district to have paid in order to infuse career 
education? Would the district have financed 
these items it necessary? -/ ; 

4. Can Project School to Work be implemented in 
' \ other districts in Washington? 

5, Are there any aspects of the project which 
should; be changed in order to ' improve the 
services it provides to districts? ; ; 



ATTACHMENT 2 
SURVEY INSTRUMENTS 



February, 20,v 1901 '-v^ V: " V-V.. M . ^03-248-6944 



Dear -Career ■'Team. Leader : ■ ■ ,; - - y '■ ; - '.' • ••' • 

.Enclosed ire thd questionnaires for the Project School to Work study. 
We very much appreciate your willingness to distribute them for us. * ; : 

^ ^stiommire for yourself and anotlier active participant (e.g.,: 

.-^eareer^feam^^ 
being asked other members of the Career Team. In addition, theti |re ^ 
four questionnaires for faculty members hot directly involved with the v 
career education planning effort. We would like these questionnaires 
to be given to diverse types of teachers, our suggestion being • a 
science or math teacher, /a vocational education teacher ; a social ' 
studies and an art or music teacher. If any of these are inappropriate 

r due ,- 7 for- example yto^ 
use your own judgment. ' 

With each questionnaire w have given an explanation of its purpose. 
Feel free to look over the questionnaire^ before you distribute them 
since staff may raise questions about them. If you have any questions 
that carol Richardson and Mike .Taylor cannot answer for you, feel free 
to call- me collect at the number above. 

Thanks again for your help. 

Sincerely, .■ '. '. 



Sharon K. Owen 
Evaluation Specialist 
Education and Work Program 



Dates 



February 25, 1981 



Tot 



• Survey Respondents 



From: 



Sharon pweh : '; > ^ ; V ;} ■•;:; 

Evalua t ion Speq ial ii t . 

Northwest Regional Educational Laboratory 



He* 



Project School to Work 
Survey Questionnaire 



The Washington State Employment Security Department Balance of State (BOS) 
Prime Sponsor has funded Project School to.Work through Title IV CETA funds 
since /'January , 1979* The project was funded to facilitate infusion of ; 
career education programs and concepts at the high school level in the ^ 
^S^® n ;^§ a ^ lf i et f j^i^^AE^J 1 ? in the Career Education Consortium for this 
pur^se: as you may^ be aware your' diStr is par tic ipa t ing in this project 
and in the Career Education Consortium* ^ 

The BOS prime sponsor has also contracted with the Northwest Regional 
Educational Laboratory (NWI^L) -Education and Work Program in Portland, 
Oregon to evaluate the feasibility of implementing the Project School- to 
Work model in other localities in -Washington* This survey questionnaire is 
a ma j or means of obtaining 1^ relevant to that evaluation . (This 

is riot an evaluation of your district or its career education program-) 

Therefore, it is* very important for each person to respond to the 
questionnaire to the extent of his or her knowledge* Please fill out as 
many of the questions as possible- If you do not have knowledge about a 
particular area or set of questions, feel free to leave them blank* r J?H 
responses will be identified with any individual and the information 
all respo ndents will be . summarized- for reporting purposes * If you hlfe Jr^any 
questions, please call me collect at (503) ,248-6944, 



Please return your survey in the postage-paid envelope within one week'. 
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Education & Work Program 

Northwest Regional Educational Laboratory 

710 S-W Second Avenue, Portland, Oregon 97204 
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YyC\ Northwest Regional Educational Laboratory 



r : PROJUCSCj SCHOOL TO WORKs / \ • 

" , * CABEBR TEAM LEM^SSIP , - : ' 

Please remember to leave an item blank If you ||p not- have relevant information on 
that topic* , -■ - ■. t ' ' m '" - • '" - ■"*" 

!• School Districts V :•= v / - - . . - •: . * - - . ■ \ 



• 2 » ;'■ X&uiir Position ' ^ V ; ■ y :> : i;--- -v'-'v • . ■ " S""- f- '--7'- 'C / 

•; ; v - administrator - " ' teacher Subject (s) taught - : V : . ■ •" -■••= 

counselor parent -- - • JJ_- "-V/V 

Are you a member of the Career Team in your district? Yes r No 

-3. Please describe briefly the status of career education in your district at 
thi^ time- Please includes ^ " ~ ; \ 



a* The model, materials or general plans that have been adopted (e-g. , an 
adoptable program or your own program design) .'• ; ' •" " = - 

b* The stage or level of implementation of the plans- . 



4. What are the next steps that are anticipated? 



S« Is your district pursuing the concept of infusion as part of the plan at the 
high school level? Yes . No 

Why or why not? •, . ■ ■ ■ ■ .. , . ■ ___ ■ " • = .' ' = 
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Please check below which persons are .on the Career Team;- > . 

, . high sehool prineipal . elementary or junior high staff 

high -sohool Gounseior parent (s) ? 



y^^tipnal education teacher (s) ' - ' business or coirmunity 
fc representative (s) 

music/art teacher (s) student Ts) : 

science/math teacher (s) - . - other (specify) ■ ;• 



Approximately how much of your time per month is devoted to Career Team or T 
C ^ r ee 5 ^ ucat ion pi arming .activities for the district? .. y hours : j ; 

For each item below, please rate the degree to which you agree with/ the 
statements as they relate to your district by circling 1 (strongly disagree) 
to 5 (strongly agree) - If you are hot personally knowledgeable about the • 
topic, feel free to leave the items blank, (There is a space for comments at 

the end * ) " ;.. . ,. .' 

Strongly Strongly 
Career Team . Disagree : - • Agree 

The Career Team has consistently 
kept the district staff well- 
informed and up-to-date oh their 

plans and activities. \ 1 2 3 4 5 

The Career Team members are an 

appropriately representative group ' \ - . ; . 

of the people in our district who - . . ' - — - ' ; "~ """T 5 """ --— ^ 

_,should' be : = in\^lvedj^ A 
implementation of career * --^~-- r ---~- -- 

education* / 1 2 3 4 5 

The Career Team has accurately ; . . .. '''.'V:^/' ;V'.' ... . 

identified the career education V 

needs of the district* 1 2 3 4 5 

The Career Team has accurately . 
identified the heeds of high school * 
teachers and administrators for . 
training in career education 

concepts. - *> = -V .\-x- : • • ^ 3 -' - ■ 4 •' - ••" .5'' ' i " 

The Career Team has received 

positive support from; ' , * '■."*', 

School board ; ; 1 2. 3 4 5 

''...*•■ High school teachers and counselors 1 - ; ^ V 3 4 5 A-I5 



- r; ; , ; ;; H : .;. „: : . . -St.irpngly ; "--yy ; - ■j-jy.^-K;. Strongly 
- V — / ;. ;:. Caceer : Team •; Disagree " • V*'V' ; . : j : v : Aqre4: 

rv'/.;: High school and district : . " >^ f: ?-"' f ." ";"V'- J 

• administrators ■' "--.v "!/ : "'-'a'' : /3*^W -4 • * S ■/" 

V'-.i Parents of high school students 1 r ^' 2 ^ : , . 3 - V / "4 > y i; 5- ; -. 

- ; J . Community and business - "v. "-;v2 ,. : -3 : . -4 ■ = ' .^ ^ \ 5 " : 

13*. At this time the Career Team f unc- ' ^ 

• tiohi to provide district leader- . .;' "- 'i.'/ 

ship in planning and promotion of >-.- : 

career ./education*-.-"^ — 1 - '■ 2 3 -4<—- >--5<'V 

- ^ Comments or clarification regarding any of the above statements : - - ; - • ■ 



Career Education implementation 

14* The career education program has •" '." " ~ ~ 

-. - been well i nt eg rated into the - ■ • . : - .- ... .-■ r o ^ 

established academic curriculum ; -/ 

of the. high school. ^ 1 2 3 4 5 

IS* The career education program has : 
been well integrated into the - , 

vocational education curriculum 

of the high school 1 2 ^3 4 5 

16 ♦ High school staff have' received v v 

adequate training in order to . ' "" . 

competently implement the career = ^ ^ 

education plan adopted* 1 2 3 4 5 

17** Overall r the implementation of career 
education into our district has * 
been (or is being) accomplished 

successfully* 1 2 3 ■'• 4 • 5 

Comments on how the implementation of career education has worked in your 
districts . . - • - ■ __ ■ , • • ■ - • : - - 
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Washington Occupation Information Strongly " ^ / '\ - . "'Stroiigly 

System (WOIS) V Disagree * Agr^e 

18- High school instructional , and - 

counaeiing staff have ibeen oriented 

■ % . ;; \to; ;the purposes of the WOIS . - 1 2 ' . 3= : V* • % •■/ '^S':5.. 



rJL9Vi All high school; students are 



20, 



Community Resource System (CRS) 

All high sc hool te achers are aware 
of the services available through 




\ 



renepufaged to - use the WOl£ • \ ^ • ' ; ~i y\ . 2 \3 v: fS-\'- fi'.' 
Comments: * ' v .-, - * 



21- There is widespread local community 
support for and participation in 

the CRS. j ■ ; "-\ \ - l 2 3 • 4 ^ --...5 



22- The CRS is extensively used by high 

. school instructional and counseling " "•• ", • " r •. : ; .:" - - ^ - 

staff in the district* , 1 2 3 4 i 5 

Comments: ..• - • 



For the following items, please rate the effectiveness of various aspects of 
Project School to Work conducted by Carol /Richardson and Mike Taylor , Project 
Coordinators: 



. • . Not Effective Very 

...At All -. ' Effective 

23* Explaining and relating Project - 
School to Work to: 



a* 


School board 


1 


. - 2 


3 


. - 4 


. 5 




b, 


High school and district 
administration 


1 


: . 2 


3 '.- 


4 


, ; 5 


* * 


e* 


High school staff 


- 1 


. * 2 


3 


4 


5 




d* 


Community 


-.' 1 ... 


2 


3 


4 


5 
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;: ■ Not.Ef f ectiye • v Very 

...... ^ At ---All '.V - " Effective 

24* ;; Coordinating the work of the ." p " .... 
^consortiums conducting the all- " '"= ". . : 'V 

consortium meetings. , • 1 2 3 4 . v < 5 f 



25 » ; Tpaininf the Career,: Teams in the 
- ;st^ps fbr identifying district 
/ career /education needs and : 
implementing programs to fulfill 
^ those needs. 

26- Training the Career Teams in 
group communication skills* 

w .■ .»**.. .■ . . ■ 

27 .. Acting as resource linker s# find- 
ing and presenting appropriate 
^ resource-persons and materials * ; ~r" 

28 Acting as inser vice staff trainers 
to orient school staffs to WOIS. 

29. Acting as inservice staff 

trainers in career education 
• ■ : . 'concepts- — -•• ; • \= : - _ ----- 

30 * Recruiting business, labor/ 
industry and other community 
persons to participate in the 
Community Resource System* 

31* Managing the Community Resource 
System* -" 

- — Comments 1 - — — — — - — - ----- 



Please rate the following*- i terns in terms of how import art t or valuable they are or have 
been to the career education program .in your high, school. Space is^ provided below to 
elaborate or comment on these topics. . . * ' . ' • * v ' ■•/ 

• Not Important or Of Highest Importance 

Valuable at All . • - or Value 

32, Washington Occupational Informa- 
tion System (WOIS) computer terminal 1 2 3 4 5 

33* Community Resource System (CRS) 
managed by the staff of Project 
School-to-Work 
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-Not Important or 
Valuable at all 



■34 • • • . Career v Team planning for earner 
education , 



Of Highlit Im^riaripW 
Value i .■•:>;• 



35v V insejfviqe workshop (3) for all ^ - A 
high school faculty 

36 . Leadership or support by the ' 
school and district administration 

37, Indorsement by the School Board of 
the district career education ' 
program * . 



38, 



39, 



Training of all Career Team members 
in how to do career education 
planni ng (by- Carol Richardson and ~ 
Mike Taylor Coordinators of Project 
School to Work) - 

Training of Career Team leadms or 
chairpersons (by Carol Richardson and 
Mike Taylor/ Coordinators of Project 
School to Work). r 



Please elaborate or comment on your ratings of any of these topics \ 



Implementation of Project School ' r— — — • " . 

to Work on Qther^Cistricts * 

40. Do you feel Project School to Work is appropriate for implementation in other 
areas of Washington state? Y«s - . No __ , 

Why or why not? - ' V , * V 
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: 41. Ate these any .ways the project should bmj changed in order to implement: it in 
other districts? ■ . .* • ■•" ; . " ' " / '■. -/ V - " ■ " 1 ■ ■ ' 'v * ° ' - 

42 . A number of advantages have been cited for the use of a consortium in 

promoting career education. Please indicate the advantages that ypu have seen 

r in the career^ education consortium* / ; .- .„• . /. • ' - . 



! 



43- Are ypu aware of any disadvantages to the use of a consortium for a project 
like School to W6rk? " - ' • ; . - • r -. '. .. • ■ 



44* Are there any other comments, or , suggestions you would care to make regarding 
any aspects of*the School to Work project? _ 
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l Education & Work Program j 
Y; Northwest Regional Educational Laboratory * 
=7J0 S-W Second Aw 

'' -'" f ' - ' - -fWWBCT SCHOOL TO WOWCi : . - "V - ''; -.v*'"^ 

i - ' . \.i -^/^ v; ■;■ .". ' : . >: ; career ^team mMibehs . \ . " " ;V.'-" : , ; ^ 

Please remember to leave an item blank if you do not have relevant information on 



iivo School Districts 
2. Your position V 



administrator ; •-. teacher Subject (s) -taught 

counselor - parent 



■ T r-y ■ Are you a member of the Career Team in your district? Yes no 

3* Approximately how much of your time per month is devoted to Career Team or 
^ " ^Career % Ed ucatio 

For each item below, please rate the degree to which you agree with the 
statements as they relate to your district by circling 1 (strongly disagree) 
to 5 (strongly agree). If you are hot personally^nowledgeable about the 
topic, feel free to leave the items blank. (There is a space for comments at 
- the end*) v. \ - \- 

( ' . Strongly strongly 

Career Team . Disagree Agree 

4- The Career Team has consistently 
kept A the district staff well- 
informed and up-^to-date on their 

plans and activities- v - 1 2 3 4 5 

5m The Career Team members are an 

appropriately representative group — '.' - / . . — 

of the people in our district who 
should be involved in the 
implementation of career ^ 

education- -'■»• - : - -" - , - . • • ;. . - . 1 - 2 : - " -• 3 . 4 . -5 . 

6- The Career Team has accurately . 
identified the career education 

needs of the district. 1 ^ 2 3 4 5 

7. The Career Team has accurately . - - . 
identified the needs of hijjhlschTOl V 

teachers and administrators for - 

' training in career education . % 

concepts *■ 1 . - 2 V *** 3 ■ * 4 5 

8 . The Career Team has received 

positive support from; ,. ; 

School board - * \ \ . 1 j-2. ' ; = 3 4 5 - 

High school teachers and counselors 1 2 3 / 4 ; : : r v 5 / 
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' v a-:-'' '^-V-: 'V- '■ ■ V'i;- Strongly 0 • * ' ■ w ) y-. - ■;' ? ; Strorif iy\ 

Career Team Disagree • Agrfig 

High school and district .'..-, /./ j^/'-'f-v '.----' N - .■ •• ;Y; v; \". ^- 

administrators • ^ - 1 .'• 2 ""■ 3 4. '. 5 =-■'■'-' 

Parents of high school students 1 *^ 2 3 4 5 

■.>■;■>■. \\-r ■ '■■ : ' : i V '•■ • • 'V--;. 1 . ■ "V-r-'.'- 

Community and business ;~ : vjv^'^ v * i; -^ 7 e Vl'S\ : ;^'- : 



At this time the Career Team func- 
tions to provide district leader- 
ship in planning and promotion of 
career education. 1 



Comments or clarification regarding any of the above statements :_ 



Career/ Education Implementation 



\ 

10 ------ The ear ear education program has 

been well integrated into the 

, established academic cur ricul 
of the- high school* " 

11 * The career education, program has 

been well integrated into the 
voca tional ed uc a t io n curriculum 
of the high school 

12^ High school staff have received 
adequate training in order to 
competently implement the career 
education plan adopted. 



13 - Overalls the implementation of career . V. 

education into our district has ^ 
been (or is being) accomplished 

^successfully • ; 1 ; 2 ~ 3 4 5 

Comments on how the implementation of career education ha:s worked in your 
district: . • . ; j ~ . ■'; ., /■ y ..- ■ ■ 
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14 . High school instructional and I 

qounseling staff have be%n oriented 
to t£ie purposes ©f the WOIS. . 

15 . All high school 1 * students are 
.. encouraged/ to' ujse tthe WOlSv ' 



Comments: 



I 



Community Resource System (CRS) • 



.... .. ..,-■'»- ."^« jf - . . 

16 - All high school te^acb^ J r^^^ra^^i^e^ v 



the CHS. ' \ ■ '■ /," ■ ,'. ;i 2 " .3 

17- There is widespread ilocal commurix ty - J--;; t ... \ 



support for and paygtioipatiG^» 
the CHS." ° -. .... -->^' - 



V*W, ^ 



18 . .The- CRS is extensively used by ! high 
: school instructional and counseling \ 
staff in the district, 1 

Comments: , 



. F .°r the following items-/ please rate the effectiveness of various aspects of 
Project School to Work conducted by Carpi Richardson and Mike Taylor, Project/ 
Coordinator s : V ' -v.. ■•■ V - = =-.'=--•- * .v-r..* . • • . - >- . ' 



Not Effective 
At All ■ , 



Very 
Effec tive 



19. Explaining and relating Project 
^Sojjool tp Work -t os 

• * a •Li School board 

b*u 'HighAschool arid district 
administration ■ 

c. High school staff 

■ d* Community „• 



1 
1 
1 



2 
2 
2 



4 
4 
4 



20. Coordinating the work of the 

consortium? conducting the all- 
consort iujn meetings. 

..^Training ■ the Ca^ee^s feams in the 
V V steps £qe identify ing district 
career education needs and ' 
implementing programs to fulfill 
those needs* 

22 * Training the Career Teams in 
group communication skills. 



Not Effective 
At All 



Very 
Effective 



23, 



Acting as resource linker s r find- 
ing and presenting appropriate 

Tr esource^ peESons^ ai^^mSt^£mlm* ^ 



4 > 



24 * Acting as inser vice staff trainers 
to orient school staffs ' to WOIS. 

25 . Acting as inser vice staff 

trainers in career education 
"•' ; concepts . ' '•" - ' " ' " r • : " • ' ■' ' 



26. Recruiting business/ labor , 
industry and other community * 
persons to participate in the 
Community Resource System. V 

27. Managing the Community Resource 
System- 



1 2 

■ * 



Comments; 




a rate the following items in terms off how important or valuable they are or have 
£he career education program in your high school.. Space is provided below to 
'or cbmment on these topics. ■ :■: 



Not Important or 
Valuable at All 



29. 



Washington Occupational Informa- 
tion System (WOIS) computer terminal 

Community Resource System (CHS) 
managed by the staff of Project 
Scnool-to-Work 



Of Highest Importance 
or Value 



24 
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Not important or 
Valuable at all 



0£ Highest Importance 
'•• C:\}ot: Value y-:.-^ 



y^]\^.\\<^UOjk^ \1 ■ ^V,~-- S i -V;;- - •.2". : :", V/" • " -:3/-^-': 

31* Inservice workshop (s) for all * 

32 « Leadership or support by the • „ 

schbor mnd ./district.' administration 1 2 3 

33. indorsement by the School Board of 

the district career education - V; 

" program ' ." V; Cf . :\ \-- '-1-.V V.;; • 2 .": ■ • '" 3 'A: ; • 

34 . Training of all Career Team members * : : ... 
in how to do career education ; , " ... • : „• 
planning (by Carol Richardson and 

Mike Taylor, Coordinators of Project 

School to Wor k) ; , ' 1 2 3 

35. Training of Career Team leaders or 
chairpersons (by Carol Richardson and 
Mi ke Taylor , Coord inatqr s of Project 

School to Work) . ^ i < ■ 2 3 

Please elaborate or comment on your ratings of any of these topics; 



5 V 



Implementation ^f Project School 
:• to Work on Other Districts ; ; 4 

36, Do you feel Project School* to Work is appropriate for implementation in other 
• areas of Washington state? Yes - So ■ ' 

Why or why not? • • * - 7 - - ■ . ' 
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37, Are there any ways the projeQt should be changed in order to impiamaht it in 
other districts? > ■ ; 



38 A number of advantages have been cited for the use of a consortium in 

•promoting career education . Please indicate the advantages that you have seen 
in the career education consortium. ± j 1 \ 



39. Are you aware of : any disadvantages to the use of a consortium for a project 
* : like School to Work? ! 



40* Are- ther? any other comments or suggestions you would care to make regarding 
any aspects of the School to Work project? 
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Education & Work Prt>grafn V 

Northwest Regional Educational laboratory : V : 

^O SlW S^nd Avenue, 



. /. . . : -; • . , :: . . STAFF ..MEMBER : SURVEY ■ \ <.'>'.'"• .;• V.vV 

Please reraeiiiber tp leave an item blank if you do not have relevant information on 
. that ;topie» iV-t-V:-.-.-'^^ " V v-."'^Y^\V../,'/; .;• .-'x- - .'/•■'."•■i -KV^Vv ,,. ■.■■■••■\-.<u '. 

1. • . School: "District i " : - : ;: - -V \ "' ; - / c'y\ ' .-. vv; ■•'"•>:;. 



: ^ - , teacher Subject (s) taught 

i_ counselor parent 



Are you a member of the Career Team in your district? Yes 



No 



.For each item below , please rate the degree to which you agree with the 
_ ;SMt^ents;as theyl relate^to your district by circling a 

. -to-. 5 (strongly agree) • If you are not personally knowledgeable about the 
topic, feel free to leave the items blank. (There is a space for comments at 
the end*) .-. '.• -* . : . . ■ ' . ^ . ,./ #> 

■ . . Strongly /strongly 

Career. Team . Disagree Agree 

3- The Career Team has consistently 
kept the district staff well- 
informed and up-to-date on their . 
plans and activities. 1 2 3 4 5 , ■ 

4. The Career Team members are an - , , 
appropriately representative group > 

of the people in our district who' 
should be involved in the 

implementation of career ; . . . • . • .' . • . 

education, * 1 2 "3 4 5 

5. The Career Team has accurately \ 
identified the career education "V •. '" ■' • 
needs of the district. 1 2 3 4 * 5 

6 . The Career Team has accurately ' 
identified the needs of high school ! 
teachers and administrators for 

training in career education "V 
.concepts. \ 1 2 3 4 . 5 

7. The Career Team has received ' '"" . 
positive support* frpm; ' , 

School board T 1 2 3 ' 4 5 

High school teachers and counselors l 2 3 4 5 

High school and district ! 



administrators ' 1 2 ■ -3 ....... ■ 4 S 

Parents ©f high school students 1 . : 2 ., 3.; 4 . ; S_[ 

Community and business ■ 1 ^ 3 4 5 
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".!'' ■V:" v .:-.""" :: " .'"'X^A^V^r^V-/^ i r . "y Strongly r •/ / > Strongly 

/ Career Team y . ^ -J' Disagree %C: -;>;.•■•' "Agreed 

8 * At ; this time the Career Team £une- ' :.'•' •> 

r : ":y '; tidns --to provide district* leader^ : / v^V^V'''."* /^V-'r-w" / ^•••^ -' v 
ship in planning and proraotipo of > '■■ y./ 
career: education* • • ' '.' i- L "-- : -; • .•.•*.;/'. 2 ' 3W' \}/--4 -y.i vs--- " 

Comments or clarification regarding any of the above statements 5 i 



Career Education Implementation 



9- The ear ear education program has 
been well integrated into the 
established academic curriculum 
; of the high schools 

10. The career education program has 
.. . .been well integrated into the : 

vocational education curriculum 
- of the high school ■ 

11- High school staff have received 
adequate training in order to 
competently implement the career 
• education plan adopted. 

12* Overall/ the implementation of career 
: , education into our district has • 

been (or is being) accomplished 

successfully* \ .-' • 



# Comments on how the implementation of career education has worked in your 
districts \ _ _ _ , • . • - . ' . ■ 



> Washirigtbn Qcoupafcidh infQgiaatiQn 
i , System fWQIS^ ~ ~ 

13. High school instructional arid 
: Vvv. counseling >taf £ have been ; 6r ierited 

r ;';.-\.:V/.;: : to... th6 puirpoie^of ^the WOIS. ; 

14 • All high TChTOl stuaerits are ; 
encouraged to Use the WOIS « 

Comments i " , 



Strongly ■ /^.^v' ,'--.V ^;rV'"8trongi^;^"''"^ 
Disagree r 1: _ ^ .; „ Agree : r 

1 • "■ 2 : ' : ■ 3 ■ 4' Vs'/V: . V-'- 



CbiDmuni'ty Resource ■ System (CRS ) 

IB - All high school teachers are aware 
- ^ of the services available through 
the CHS. 



16 * There is widespread local community 
support 
the CHS, 



support for and participation in 



17 . The CRS is extensively used by high - 
school instructional and counseling 

staff in the district «. l, 2 3 



Comments: 



0 



Please rate the following items in terms o£ how important or valuable they a nr 
have been to the career education program in your high school* Space is provided 
below to elaborate or comment On these topics. - ' . — •; • ' •• 

Not Important or Of Highest Importance 

• . v Valuable at All or Value 

18. Washington Occupational informa- -0« V 

tion System (WOIS) computer terminal 1 ^ 2 3 s 4 5 

19. Community Resource System (CRS) • , 

, managed by the staff of Project ' : 

School- to-Wpr k 1 2 3 4 5 

20. Career Team planning for career 

education 1 2 3 4 5 

21. Inservice workshop (s) for all' ■' "'■ 

high school faculty 12 3 4 5 

22. Leadership or support by the * : • 
school and district administration 1 2 3 4 5 •".'•*.- 
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: Implementation of ,» Projects School ■ > » v - V . 

. • - to Work on Other Districts . „ - ; \ • . j ' - v t .•• - 

23. Do you feel Project School to Work is appropriate for implementation in other - 
areas. of Washington state? Yes * No ^r* . 

Why or why not? •' • , ^ . - :-■ , ;: ; „ 



24* Are there any Ways the project should be changed in order to implement it in 
■ • other districts ? . : " . •" - . " - " " - • - : -: • . * . • : ' : " :; . 

-vS': :;;'■:■.;=■■■■ V"-- . .v v - . / : •■ .' ". . ; " -7 . .. . ;• ; .. 



25 - ' Are there any other comments or suggestions you would care to make regarding 
any aspects of the School to, Work project? ^ — > ,- • : :y-. v 1 . • - 



2/23/81 
S- Owen 
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7o 
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ATTACHMENT 3 



Aathoiiy PeldhauscA 
Superint endenft 
942SS5S 



Willapa Valley Schd&lg 

; r ;MenIo f Washington! 98561 v T . 



R, Robert R!sf rigor 
Secondary Principal 
942*2006 

Charles Werley 
Element Ary^CoordlnBtar 
* 934*5595 



March 12, 1381 



Northwest Regional Education Laboratory 
710 S. W. Second Avenue 

^or^anflj^ Oregon ^ ^ 97204: . .. .; 

Attention: Sharon K - Owen 



m 



HfffH 

MAR;! 6 1981 ' 



Ni W. S. E. U 



Dear Ms . Owen : 

to Work study. Questionnaires were sent for Willapa Valley 
Raymond - and South Bend School Districts. 



We talked to Mike T 

our concern in getiing these filled out by Raymond and~South 
Bend since they do not have active career teams at this time. 

In addition, many of the career team members from these 
two schools are no longer in the area. 

For that reason, we will not be completing the questionnaire 
for RayiMond and South Bind, * 

If ypu have any questions or concerns, please feel free to 
contact me . - . '■ ■ 



or and Carol, Richardson regarding 



Sincerely, 



R. Robert Risinger 

Tri-District Vocational Director 

RRR/km 
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u An Equal Opportunity Employer" 

. ... • \<-y'-,'-?\i ; 77. ' 
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Overall, the implementation of career Mean 

education into our d is tr tot hap . • • SDV 

be#n (or is being) accompli shed n 
. s uccessf u lly • *- * ~ ' ~ . " . V - 

y-^/p - -v-; '• ;•■ • ; . . wj \v'-';/* '. 

Wash ing ton Occupation Information 
" : - - System (WOIST ^ t 



High school iristrugtional an&s. ; i 
counseling staff have been oriented 
to the purposes of the Ijtf0|!5. ' ' : 



All high, school students are 
encouraged to • use the WOIS. 



i 



CoiOTunj.ty Resource sygtem (CHS) 

Mi> higtr school 1 '"teach'eftS^ar^ 

of the services available through 

the CRS. - 

There is , a#i deep r ead local' community 
support.for and participation in 
the CRS. 

The'CftS is extensively used by high 
school instrAictibnai and counseling 
staff in ' the ; /dis tr ict . , r ; ; , < 



Mean 

SD 

N 



3,10 
C .99) 
10 



3.43 . 
( . 79) 

7 



DISTRICT ' 

3 ;f . - -4 : - : . "... -5 / t ... 6 :* - 1 r 

3. 60 ; ■ 4, 40 ; ^/-'„:3.*2 : S'; : - V. .: 3.; 50^ v 3 i 00 
(1.14) ( .55) { .96) (1,38) ' ( 189) 



Mean 


r-& 3.90 * 


4.25\* 


4-60 


-3-80 


\3.60 


3.83 


SD 


V ( t .99) 


( .71) 


{ -89) 


( -84) 


( -55) 


(1.17) 


N 


10 


>;:. y s» 


5 


5 • 


5 


•\ ... 6 


Mean . 


4-56 


4-75 


4.60 


4,od 


4.20 


3-40 


SD 


( .73 ) 


( .46) 


( .89) 


d-410 


(1-30) 


(1.67) 


N 


... . 9 


8 . 


5 


.'.5 


• ' 5 V 


5 



; 3.22 
"(1.20) 
9 



3.75 
(1.04) 
8 



Mean 


2.88 


3.71 


SD 


(1-36) 


(1-11) 


N . 


8 

. . . . ► • . . .** 


7 ; 


Mean 


2.67 


3.00 


SD 


(1-12) r 


(1-07) 


N 


9 


8 



2.50 
(1-92) 

• '4 .: 

1.60 
( .89) 

. ' 5 

1.80 
(IvlO) 
5 



4.00 3.20 \ 3.33 
( -71) (1,10) ' (1.51) 

^ 5 5 6 



3*57 
(1-40)- 
7 

3-83 
(1.84) 

^ 6 " 



2.50 
(1.05) 
6 



3.00 


3.00 


3.17 


3.00 


( -82) 


( -82) 


(1.47) 


( .63) 


' •; 4 


4, 


; f ; 6 


6 


3.60 


r ' " 

2,00 


3.00 


2.60 


( -55) 




(1.67)' 


( .89) 


5 




6 


5 



.err- 



"4 



8^ 
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MEAN SURVEY RATINGS BY CAREER TEAM MEHBERS 
- AND NONCAREER TEAM MEMBERS 



Career Team 



The Career Team has consistently 
kept the district staff well- 
informed and up-to-date on their 
plans and activities. 



Mean 
SD 



Career Team 
Members 
(N-31) 



- 3*26 
( -89) 



NonrCareer 
Team Members 



3.00 
( .73) 



2* 



5* 
6* 



The Career Team members are an 
appropriately representative group 
of the people in our distsdct who 
should be involved in the 

- implementa t ion _of , career 1 ; ... .. 

education* f 

The Career Team has accurately 
identified the career education 
needs of the district* 

The Career Te am has accurately ^ 
identified the needs of high school 
teachers and administrators for 
training in career education 
concepts. 

The Career Team has received 
positives support from* 

School board - 



.Mean 
SD 



Mean 
SD 



Mean 
SD 



Mean 
SD 



4,10- 
( .87) 



4.*29 
( .64) 



. 3.93 
( .91) 



High school teachers and counselors Mean 



;oo 

(A-04)- 

3.89- 
{ .68) 



^3.71- 
( -99) 



3/08 
(1.12) 



3,00 
.(1.00) 



3,80 
<i.08) 

3.69 
( .70). 



*** p , 



-05' 
.01 



••91 
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Career Team 


N6n*Career 




Career Team 




Members 


Team Members 


7. 


High school and district 


Mean 7 








'■/•■■■v."' - admin i s t r a tor a : ^ r'-r\\ r : •;■ 


SD 


,_r (l;ll) ^ 


{ , 93) 


8* 


Parents qf high school students 


Mean . 




- 3,09 








(Iil4) 


•V-> (1. 04 )..-.' ; ;-V: 


9, 


Community and business 


Mean 


■C 3,57 \\ 


3,40 






SD — 


(JL.03) ~" 


( ^wrn 


to. 


At this time the Career Team func^ 










t ions to provide district leader^ 










ship in planning and promotion of 


Mean 


3.63 : 


3,07 




career education. 


SD 


(1.39) 


. ( ,92) 




Career Education Implementation 








1, 


-The -career - education program - has 




f^=-i-«--j •• : 


••■"-*" -- s r- -f- •* '- 




been well integrated' into the 




4 . * 






established "academic curriculum 


Mean 


3.17 


2.60 




of the high school* 


SD 


( -93) 


( .83) 




The career education program has 










been well integrated into the V 










vocational education curriculum J - 


Mean 


3.52 


3,40 - - 




of the high school 


SD 


(1-01) 


(1-06) f 




High school staff have received 






'j ■ 
. j 




adequate training in order to 






. . . : . ■ ■ . i 




competently implement the career 


Mean 


3.29 a 


2* 56 




education plan adopted* 


SD 


(1.21) 


(1,21) 




Overall, the implementation of career 










education into our district has 










been (or is being) accomplished 


-Mean 


3.67 


2.93 




successfully. 


SD 


( -96) 


( *92) 



* p - P 5 
** p ^ ,01 



B^8 



i*2 
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Washington Occupation Information < Career Team . Non-Career 

System (WOtS) Members . Team Members 

1* Highscho^ . . ■ ' -;-"r t -;:-- 

/ counseling staff have been oriented ( Mean 4 •31 3.2& *.* 

to the purposes of the WOIS. SD s ( .81) ( .92) 

2, All high school students are Mean 4.54 " 3.73 ^ * 

; > Encouraged to use this WOISv/ v l SD (1.17) v (1.10) - V 



Community Resource System (GRS) 



1. 8 All high school teachers are aware V V , 

of the services available through Mean 3.52 ; 2.81 

- : \\; the.vCRS, .. SD (1.16) , (1.28) 

.2y There is widespread local community 

support for and participation in Mean 3.04 * 2 4 . 77 

,^,....,„the ( ..93)--' 

3. The CRS is extensively used by high V'- ' "- 

school instructional and counseling Mean 2.89 2.38 

staff in the district. SD (1.05) (1,20) 

Bbr the following items, please rate the effectiveness of various aspects of 
Project School to Work conducted by Carol Richardson and Mike Taylor"; /Project 
Coordinators : ' 

Explaining and relating Project 

School to Work to: .' - : 

1, School board 

2 . High school and district 
administration 



3 . High school staff 

4. Community 



Mean 


; 4.25 


V N /A 


SD 


(1-11) 




Mean 


4.36 • 


N/A - • • • 


SD 


(1.00) 




Mean . 


3,96 


■ N/A 


SD 


(li07) 




Mean 


* 3.75 


N/A 


SD 


(1-11) 





ft 



* p -cos ■ ■; 4 • .■ ; 

** p <.oi • . 

*** Only Career Team member^ were asked these 1 items. 
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5 . Coordinating the work of the - \ ^ \v W 
= consortium? conducting the all- Mean, 

cons or ti urn meeting^- ' Sp 

6. Training the Career Tgains in the 
: ; steps for identifying district 

career education needs and 

/ implementing programs to fulfill Mean 

those needs. .- . ;. SD 

7 . Tra ining the Career Teams in Mean 
group communication skills, SD 

8- Acting as resource linkers, find- * 

ihg and presenting appropriate * Mean 

resource persons and .materials. ; , ^SD 

=5 Actx ^ s - Mean 

to orient school staffs to WOIS . - SD 



Career Team 
* Members 



4.56 
( .75) 



4.22 
(1-09) 

4.14 
(1-14) t 



4.58 
( .76) 

4; 35 
(1.09) 



Non-Career 
.Team- Member's 



N/A 
N/A. 

N/A 
N/A 



10* Acting as ins er vice staff 

trainers in career education 
concepts* 

11 * Recruiting business, labor, 
industry and other community 
persons to participate in the 
Community Resource System. 

12 , Managing the Community Resource 
System.- . 



Mean 
3D 



Mean 

SD . 

Mean 
SD 



4.07 
(1.04) 



4.26 
(1.10) 

4.30 



N/A 



N/A 



N/A 




Please rate the following items in terms of how important or valuable they are or have 
been to the career education program in your high school. Space is provided below to 
elaborate or comment on these topics . . • ' ' m -•' ' '. " -- ■' , 



1. Washington Occupational Informa- Mean 
tion System (WOIS) computer terminal SD 

2. Community Resource System (CRS) 

managed by the staff of Project * Mean 

... School-to-Wprk - '"■ SD 



4.54 
( .79) 



3.64 
(1.08) 



4 * 07 
( .88) 



3.21 
(1.25) 



*** Only Career Team member;; wore ar.ktid these items. 
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Career Team 
Members 



Nto^areerr 
Team Mam be r s 



Career Team planning for career 
\ education "- : V;' ••- 

Insef vace workshop (s) for all 
high school- faculty 

leader ship or -I support by the 
school 1 arid district administration 

Endorsement by the School Board of 
the district career education 
program «* 

Training of all Career Tiam members 
in how to do career education 
planning (by Carol Richardson and 
Mike Taylor r Coordinators of Project 
School to ^rk) ' — *" :: -"' r 

Training of Career Team leaders or 
chairpersons (by Carol Richardson and 
Mike Taylor, Coordinators of Project 
School to Work) V 



Mean v v . r - 4; 63 W ; -'3.47.':.;: 

'Mean: - - 3.52 . 3,6§ 

SD (1^3&) (1,38) 

Mean 4 . 07 4 ,19 ; : ; 

SD ; (1,09) " ( ,54) 

Mean 4.03 - H/A 

SD (1.02) 



Mean . 4 . 07 _ JN/A 

SD (1,03) s 



Mean 4.32 N/A 

SD (1,16) 



- ■ ' - ; TABLE B-a 
COMMENTS AMPLIFYING SURVEY TOPICS 
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CAREER (CT) 
Career Team Leadership 



/ ...<!■ 



•' ;\ 'V District 

We have tuTtiings rolling . We just aye^t as active as a team but we are 

mere acti^^e in tt^e buildings to keep things going* 3 

I would 1 ^_ Ice more involvement of parents— essential in a snail district- % \ 

We are in the process of evaluating student and parent involvement* 4 

Most teacO^ers have talc en "career ed" courses, within the last two year 9, 6 

t " ■ ■ - ■ .. ■ ■ . . . . 

* .. Career Team Members F 

For , those that know about* Career Ed, there is support and approval* ■ 

But all parents, cctmni£nity and business are not aware. We still must , 

educate arznel function- & ii - 

High school administrators, give outstanding support, The too * 

elementary aWnistratorg remain to be converted. 1 

Regarding Career Team informing staff 1 Depending on the time of school 

; year - . - at times we are much more "consistent" than others. 2 

• ■ fc . - . ,;. * ;" . . 

to my knowledge, our: toam is mot functioning how. . '„ 2 

Regarding overall CT f unctioning: . It has changed this year-* Until thiss 

year it would have bee» five but we lost something .on the committee* 

(rated it ^ "1") ■"*' ' . , ' • 3 

. - V , ■ . ' - / . ' ■ ;i ■ r . • ■ " V . ■ - .', • . ■ ^ 

Team member xrs are positive and work t well together * i . 3 

.Regarding support for CT? we have great support from our counselor 
and^ some ICi^school , teachers* However, some teachers, though they 
think qar<e« implementation is good, don't care to put in the time ' 
needed,^ • , „ , - 4 

»* ■ • ' . . . • - . • . - ■ 

The teacher jts would be more supportive if they had- inservdce workshops * \ 

and readil understood the program. * Our principal hasn't given much 

' time, to th^* program not talked it up to the teachers, * We are now 
getting mo jit e information out to the community so these ratings should 
go up. _ I.'* ■/ ' < J : ' • y 

- Regarding ^support/ from district leadership; If "district leadership 11 % = _ 

-refers to rfiaJriot coordinators, it's #1. If business' people in ^ 
^aommunityi still' #lf . • - ' ' , ■ .-7"*'' 

" • ■ . ; " ■ . . •• . - : •• • ■ 



97 ■ 1 -"B-13 



ERLC 



The day ear 
could be) 
School. ; 



School 3taff ^ • 

seam is not really out and going as yet (or as much as they 
a« we are just recently getting going on Career Ed in the 



Seems oddjtfc^at the team consists of none from the following areas i 
^ing/Buiin=ieeB subjects. Home and Family Living, woodshop or met^l 
shop, f.b.I c=»r electronics/electrical related areas, ■ 



They * have 



*t rn^de themselves that known for us, to objectively answer 



your stAten^nts 

■ <f : " . - ' 

Jttey try ffS and on,/i think infusion into currloulum needs to be 
handled by 1— ocal administration. Train them to train teachers. 
One training- group for the whole, state would be enough- 

I really uncertain of the goals and purposes of the Career Team or 

%mn of the =3nembership of the team, 

Career tmm _is working toward these goals but, to my knowledge, is in 
the planning stages. 

The School B^ard has never made it very clear what focus bur school .. 

should take- academic or vocational. There ia noncommunication between 

the superintendent and the staff, ' ; ; 



1 



CAREER EDUCATION IMPLANTATION 
Career Team Leadership 



( ■ 



.:\ \. ' : . ■,■ ' '.' ■ . ' : '.V- "•. 5 * Distr ict 

Regarding training of to|aI staff i We are making good progress in this 
^direetion. • • r .... • - • _^ .* 

^ Basically, we have given staff, administration and Board d^fori4tion to 
^develop a working plan- * a ; ^/ ^ n 



'3 
3 



Regarding academic and vocational education curriculum integration: Just 
starting* Regarding overall career ed implementation. aoocL . ■ - 

These items treat career ed as secondary rather than K-12. ; 

With nearly all our staff K-12 and adriinistration being trmined, : ^ * \ 

{Pimm, Cap), implementation has been fairly smooth. Some staff are more 
experienced than pthers or have more background in career ed, * ' 4 

Our problem now is how to keep people going* * 

We find our tradition r bourid staff must be approached one by one and 
encouraged to use infused career education, The career education in the 
classroom course, offered by the project coordinators (for college ~ 
'credit) has been- a big help to us. 



Well* 



4_ 

B 
6 



Career Team Members 



i 



Our primary focus until now has been on training and goal setting [ 
S nC * finiSn€ld fehat Phase and are ready for implementing our plans 

throughout the high school program. 

We are working toward adequate training and integration of career ed. 2 

LONG WA^TO go'^ accomplished has been well received/ but we have a- ^ 

The program is still growing and expanding. In time, it should be at 

the "5" level. ^ 

Each year we interest more teachers. Our new career center (set* up 

through grant) will help greatly, ■ j 

|he whole ataff was involved in a two-day workshop with PIMA. Career 
T d yocational classes are set up every semester.. The Career Team has 
continual meetings with the consortium (under the project coordinators) 
and than in turn have brush-up workshops with the staff. 4 



It is going reasonably well. Will take two- three more, years to have a ■"" 4 
well- founded pr ogr am * ' < ; J * . V. '• ;\ /■'"|. v . * 5 

Jus^ starting to implement into ray .area of concern—elementary education'.*' 6 

It has-been yety well accepted for the amount of effort we* ve put. into * ■ , 

it-" It we put more efcfort into it, as we intend to do, I f m sure it will * 

be more widely accepted. The students that have been involved in the 

program find value in it- J v ' _• 7 

We have a small districts >it is eaisy/ to get the information out- 7 

■ > . . - • -• •'" - • : ' ' ■ ■ School Staff . ■ ' : . : ' ' / 

. - . ■ , •*'•.* ■ • *■ = - i '. -■ j 

We are stiil in the process; of implementation and it is being* done \ y 
faster by some teachers than" others ? . V v • ' / i 

Although we received' guidance in this area (implementation) " there are / 

still some who have not been ' able to do, necessary steps- Training of ^ I : 

all staff ' received low rating primarily due to Tack of total staff / 

committment,^ ■■ ■ ,: - t . ,"- , ■ ; ._ : '. / i 

We have just begun* consequently , I cannot answer all statements , \ / 2 

Has worked very well, with district-wide participation K-12- > / 4 

It is being left up' to i ndivfo^al^ teachers- ^ Again, the current 
^ approach is wasteful. Curriculum directors are the people you need ' 
to contact. Much of what the consortium does 'should be done) by / 
teachers, such as contacting pros to talk to their class. The individual ' .,• 
school administration should be determining what kind Of > and how much, 
infusion is necessary^ I would not expand this program I . v 5 

I "know that many of the faculty have integrated parts of the program 

in their curriculum long before this project came into being*/ Even 

after* taking the Career Education class, I'm not certain how/much 

more I could incorporate. Instead of asking what we have been doing, 

it might be more practical to present faculty with materials to 

increase Career Education in the classroom. • v 5 

Working toward the goal of training total high' school staff at this , 

time very strongly. - | s ^ > 7 

Inservice workshops in Aberdeen or Qiympiaare made known to us. The 
guidance counselor works with teachers at their request. There has 
been little organized awareness effort at # the elementary level' in the r 
past/year. , V = " ' '- * 7 



District 



WASHINGTON OCCUPATIONAL INSORMATION SYSTEM (WOIS ) 
Career Team Leadership : 



Regarding encouragement of all students to" use WOISi All ninth arid 
then again all. twelfth;; tenth and eleventh on an needed basis. 

Sane scheduling conflicts and a burden for counselor. We have same 
parents volunteering for 'WOIS . - . s * ■. s 

Has taken time— did a lot at first but. haven't done much lately, 
Most do use it I ' \. • ' \ ■ « 



: ; ■■■ Career, Team Members 

, . r /L 1 " ■* • . 

When it worked it was great. 

. / ■ f ; - ' . . * - *■■"■{ 

It ,is also available to graduates* 



J 
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4 

6 

1 
2 



Used a lot v Teacher s also used the typewritten information in V - 

classes*" ■ %% ' . . * * _ 

The WOIS is at present (couple of months) out of order. 4 . 4; 

"Not sure ;afc high school level, ..!",-= ^ 7 g 

All students 9-12 will hp ye rum at least once by the end of this ^ 
year on WOIS- " ^ 1 : . ^ 

'. "'; .' . - School Staff ; : ' * 

Resources are available in the communities of our state, We need 

administrative direction at each school, The more cent raj. the 

program, the less it's going to accomplish, O = . ' 5 

We need more teacher training and knowledge of WOIS. ='- > ■ 4 

We\ kno|/ what it is. and seniors are required to go through it. l 
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District 



Career Tean. 



Too centered in the larger towns of the 

We are a small " community as a part of 
will involve more parents and students* 



Career T<e; 




localized CRS 



Mbt .s 



This material hip, just arrived on campus last .week, s 

Our community business members are not utilized. People 'from the o 
larger town, 35 miles away, are* Regarding teacher awareness of 
the CRS. Yes, brochure given to each teacher. ' ¥ i 

Not sure on high school level* - 

I think the teachers need to be further encouraged to use CRS more 
often. * ' * 



3 
6 



School Staff 



Not pushed very hard at all- 



Regarding ^community support for CRBt My limited inquiry has always 
brought immediate response— either speakers or information. 



I've been very impressed with the CRS. 



1 
4 
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District 



SCHOOL TO WORK STAW ROLES 
T * Career Team Leadership , 



i ' 



They are outstanding people— every effective. ' * 

The Project Coordinators are our outstanding^ people. Developed a 
program that any 1 educational staff could use. < * 
** * % * * * * 

These people are truly outstanding, 

Recruitment of community persons— not too much in our area. 
Managing CRS— Probably excellent but I do not have personal knowledge. 
The general feeling is* we went off on our own and could have 
accomplished all . this without Project School to Work due to the, fact - 
we had strong leadership and knowledge sought on our own, not provided 
through Project School to Work. , 

Career Education would hot get the ground iJiWiit the the Project 
Coordinators operating School tc^Work. " 

These two people ^are invaluabl^f! 



Project Coordinators do *an ex6§J&$nt job* 



We would not have 
They're out^randin 1 



What 



iy progress without them. 




articulate 9 ,ta 




igareer Team Members 



egarding #27> The material just arrived. 

Recruitment of community persc^|p-not done in our community. Project 
Coordinators have alienatedVmp^t! of our staff by (1) claiming credit ■ 
for our work, >(2J setting makings for * certain preestablished 

the pr ogr am , (3) using too much time 
icebreakers" and (4) not involving 
#-£v.\ : . ■; '; •■<». v • ■ . • 



^purposes and t£en not following 
In meetings for "fun and d&mBs; [ 
administrators, / * T k 



We are doing our own thing here: ! ■] ; 



J 



iey are vital to the prograra,fjeffhey ftelped us get started, aid^us to 
our goals and kept u:; motivated and continuing- ' 

The Project Coordinators, are .a|«ay^ J friendly and willing to help and 

to offer ideas and/quick ,to;!«^e^>;.j:he' good 'point* of 'each school's 
success.. . . / t .-j-,;;iS; 

•" f I is . ■ , 





1 

2 




4 

5 
6 
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/ ; V = ; - ■ VALUE OF THE PROJECT COMPONENTS 

'. • ■- ; '■■ . . , • . .. * 

; ; Career Team Leadership^ «' 

All' ,of the above must be part of the complete program, 

.Community Resource System wiil become more .important with our senior 
report program,' V # f ' ' 

Again I can only say ior our ^district. 'We were 1 already knowledgeable 
and well-motivated> I feel we could h|ive accomplished what we did " 
without Project School to work* However # . attending the meetings I ' 
felt it served a purpose for some and did ; an important service in 
drawing districts together. 

Again/ invaluable 1 '" r *: V . - 

■ ... . ■ • . \ • . - ■ 

Inservice workshops for all -faculty would be ,pf 'highest importance 
if we could get it. ^ ; , 



•"# i.. Care er Team Members 

Ail. faculty need to be informed of Career Eduoa|ioh but not so sure of 
inservice for all. \ 

We have no assistance from the Project Coordinators in writing any of 
our three grants. Our team has forged ahead— without help. I f ve felt 
the Project Coordinators have resented our initiative and success. 

We haven't had a workshop for the -entire faculty that was exhaustive. 

_ ■ ■ ■ • • i ... „ ■ ■ 

Regarding CRS: We will find more value/ in these as we begin to use 
them more. ' :»■."". ' • ■ 

Regarding Inservice: We have not had an inservice workshop but one is 
tentatively planned. 

Regarding Administrative support: Our administrator rat'ely attends the 
meetings and doesn't seem to push career ed, to the teacher. '\ 
Regarding Training of " Career Team Members: We have, some new team 
members who have been to s only a few meetings. 



School Staff 

Regarding Inservice: We heed to have one again » 



PROJECT SCHOOL TO WORK OPEN— ENDED" ITEM RESPONSES 
Career fern Leadership 



1. 



Pleasg describe t he status of career education in your district. 
Which model arid to what level of implementation? / .. . 

• •- , . "'«" • • ' . .. ." ■ ~ = \ '':-• / 

Cashmere model — second J-evel ,'■ • 1 

9 . , - * ■ • , . ' 7 . 

Cashmere model ' ' <* 



District 



1 
1 



Own program desigp (three year sequence) —Stage 1 \ <^ 2 

First fear Project Match, grades ' ' . "~ 

Second year Project Match, grades- 7-8 

Washington, D.C. model— Career Education Resource Center Program, 
graces 9-12 - . . - - 3 

' ,' i 

First year Project Match, elementary • 
Second year Project Match, Junior High 

Washington, D-C* model— Career Education Resource Center Program, 
grades 9-12 . ' - ' •• . * - # 3 

Responsibility of infusion is the teachers- Pima, Cap, diversified 
Occupations and career classes are in effect. 4 

Pima program model—infused into R-12 ^program 

Pima County Career Developmental Guidance Based project—final 
stages of .implementation (all teachers have had some career 
education inservice or other training) 



r 



lu, 



4 



First year of implementation™wai develop a more specific set of 
, .goals, this year. /* : 

Staff %M becoming involved but we find it a slow process, ' ." - 5 
* Adopted program—eighth grade level ' * 

N Identified infusion in high school "■ • * • " - 5 

Pima County raodel=implementatidn is about 85% complete 6 

Pima County— Rural America, MTE, ASVAB, WOIS WPCT, SAt, psat - 1 6 



B-21 



ERLC 



. District 



4- What are the next steps that are anticipated? ■!.-_' \ 

: /'-' # , • "' ■•■ " "" '■' ' J ,' :' : ' •• . 

Increase of infusion into the total curriculum. School 'Board 

policy statement and goal regarding career education., 
Incorporate career .education K-6 in the district % '. ,. : ' . 1 

Using a committee of ten teachers and career team to develop a 
total program - / , , • i 

Develop Stage* li and III for junior and senior classes i 

Continue to build and expand our present program. * , " * ■■ •* 

Some discussion of adopting "Project Discovery" for * special education % 3 

Developing further use of available programs and materials % 

More emphasis on ^eventh and eighth grades (weak spots) V ^ 

Building a localized community resource file \ • \ 

Build on science # math- and physical education . . . ■ 4 

Review, and strengthen infusion Into junior high program ' ' . ' 4 

Further planning— systematic infusion especially at j unior high 

and high school level/ 1 
Evaluation of how it "is working has led to more systematic - . * * 

curriculum planning, " 4 

In April we will submit a report to the school Board, We will 
expand our work into, the K-6 program on pur own, Extensive 
teacher training is essential at all levels. * "" 5 

Elementary team involvement " / , ' 5 

Because of severe budget outs from the legislature, . we will be rer 
grouping- Teachers will continue to include career: "education in t 
their classrooms* * ^ • - 6 

' " ■ "-i ; = \ • x ■ , " ' * " *' ."'.'"'« : ■ ' : . * ■ *. " 

* Everything is going well- * 6 6 

5* Is your district pursuing the concept of infu^on as part of the 

• plan at the high school level? 

Yes, Foe a complete- career education plan, infusion is a necessary 

step to incorporate career education goals into the curriculum- 1 

; Yes • * After researching programs, this looks like the best avenu^ \ 1 

Yes\ It^ is not an aftd-on program, • | - 2 

Yes* Teachers are *very unwilling tb chuck the subject matter plus 
we see impor tance o^ school being relevant to the world of * 
work and can only be done^ through infusion , not new or tacked 
on courses^ * 3 
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Yes, it is a follpwup from what is dene in Time factor 



Yes . 



Infusion is a must- We cannot ask for separate programs of 
the teachers. -■ - ■ ; 



Yes, We haven't the time nor staff for a separate curriculum. 

This allows us to relate the career program to specific * • ' r- 

curriculum areas.* * - • -;*'* • A 

Yes, Best means of implementation at small school! > - • 4 

¥es, this seems logical, workable and educationally sound, 5 



Yes, cannot afford to establish a separate career education 
.; course from the established curriculum. V : 

* yes * It has been more effective in our building, 

VYes. I can't see any reason for not infusing, In the past, 
separate career exploration classes did not haw high 
enrollment. 



4. 



Yes , 



Yes, Because it is a design not , a canned program. Allows each 
district to meet its needs. , - 



Yes 



5 



Do you fee l Project School to Workfis appropriate for 
implementation in other areas of Washington State? f 

Yes r . \ 



I believe any educational ihstitutipn could use this program. ■ 1 



1 

i 



3 
4 



Yes, However ,. in our district we were already knowledgeable and 

well, motivated, I feel we could have accomplished what we did 
-without Project School to Work, In attending the meetings, 
I feel it served a purpose fo^ some and did an important 
service in drawing districts together. 3 

Yes 

Yes, Absolutely essential ' ' 

Yes. .The need" for career planning is universal and this program can 

- be adapted to any area. « ' , " . 4 

Yes. Effective use of career 'education makes education relevant to 

.students. The project coordinators have the" ability to get people 
excited and involved. . The^rogram is also very well run. 
The project coordinators are well organized. ,4 
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¥es» 



The originators understand how to work with diverse groups 
letting each team design th£ appropriate plan fgr each 
individual" district. The support and guidelines are there* 
but understanding cqmes as each team designs their own 
program. ' , - ....... . 



7. 



¥es 



District 



Yes*^ First, it is^a good program. '* Als£>, Secaosa^of the consortium 
idea* many things, are available to 'smaller ^scKOols than they 
could get alone. * "V .. " ■:■ . ; 

Yes. It works wsll. ■* : \, - 



- Are there any ways the project should be changed in order ta> 
implement it in other districts ? - * : . ' . • v ; . 

1 . • . ; 7 : " : • ' ' • : ' " ." - ■; ■ ■ ' M 

Keep in mind the difficulty of communicating infusion concepts 
and techniques to the total faculty. ■ * >-[ 

Be sure you have few© peopli like the project coordinators *~ 

Better communication to the. administrators* Ours were not sold 
on thyproject or the project coordinators- . They felt they were 
being used to promote .their project. Insjtead of wdrking with 
Career Teams, the project coordinators should have Brought, only 
school administrators together and sold "them on the idea first 
and let them have input- This is .one area where the program 
is really weak and there in lies the basic season why it has 
never been "bought into,™ so to speak # in our district. 

I'm sure in a larger district there would be more difficulty- ' ' % 

Perhaps a larger staff * * v ■" . ■ s 

no • • . : ; ■ m - - -.' 

Difficulties might arise if the coordinators are spread too thin* 

Not that I can think of- ' 7 ; / 

I * don" t -Jcnow of any- . -.' 




4 
4 
4 

5 
6 
6 
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* v 0;\v" ••V'.'^V;-. - ; ',, ".> ' ./.V'.; ,• District 

6 " inaieate the advantages that vqu have semi in - , ' * 

education consoetium. - '.. . ■ - ., ; . ^. : r; : ; 

Availability df a greater, range of resources , talents for all 
« members of the consortium. . 

It is a way for interaction and an exchange of ideas. 

Shared costs and discussion .among districts of what is workinq 
best and why. » ?; "":' r ■ 1 ■■ • , 

vS 30 ^ ^n^Pti School protocol was overlooked/ " : •••'.>' '1 
; .The a^ili^ \ ^ / , 



1 
i 



..... - ''•;- : -,.- { / '.''.'';,; ,^ ; .V- '3; • • . ' 

'. Brainstorming • . ' « • -: .'. v ^ 

Exchange 9 f ideas with Pefsonnel from other districts: : ' \v"'?^W* 

reaches more people 

•• - - . : V " . : "• . • " •• . • • ■ v ./ • 4. 

T ^N in r among g?hODl distric ^ s is invaluable . Ties are made ■ 
edSaSon 

The opportunity for sharing of ideas ^ 6 
Different views help expand our capabilities. ^ , 



/ 




toe you aware of any disadvantages use of % ooh^tium ior 

a proiecjb. like School, to Work? < ^ — • • v ^ _ . . _ . 

No ■_ '. [ ' . . : ' ■ 

Makes a lot of work for the coordinators - 

•iNb'^V' /V;.:..- ;" ; J - •"- '.' : V.,-. : ," ; 

No . • - ' ; ; jr ' • ' ■ . "" ■■ • " . : ; •';» ."* ' - = 

Differences in size of district (not always a disadvantage) 

no • J.;.- ■•-:<:,. " ■ '■■•:.'.'•>■-.'" 

Sometimes difficult to get all people to 'meetings 
No. Except outlying teams must do a lot of traveling,'. 
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i 
i 

2 
3 
4 
4 
4 
5 



NO. Whkt are they? 



Are there any other comments or suggestions regarding any aspects 
of- the School Itery tteoject? : - • f *'v 7 r 

-HE ^beiiey^ v fcfcji ^g overnment * (CBTA), and educational institutions 
throughout th^ TOuntry received benefit frOT thii progr^a* 

This is one of the first programs that can respond to individual 
• school and teacher needs. , • •"/• ~ > ' • • /' V : ^ :V ; 

The area of continuation { educating new staff members) 
Presenting more paperwork for teachers ( this causes discouragement - ) " 
-This program- 

- administration changes and team changes.* Having high school 

^graduates (one college' student) without career education, I see this ; 
a necessity. - - 1 *:,':=. ■■••*•• *4, 

I highly recommend Project School to Work consortium plan. . 4 

'Very worthwhile project— the project coordinators axe the biggest 

. assets. 4 

I feel strongly that this is an essential project.** Through it, 
teachers are in jec ting relevancy into their own curriculum. " : 5 

I hope it will survive state and national budget processes. 6 

Keep up the good work. Without this program we would not! have the 
materials .and techniques for career education- . * . 6 




. 8 



■5^ ' - '. . --. '■ " : Career Tarn Memb eg s; 




District 



r4 '- ?° you feel Proiegi geho^ tQ Work is appropriate for 

implementation in other areas of Washington State? - :? s 

If they-,want ; it feelSthe need # If there is someone to 
take leadership and devote time to it. "1 




£ we ll remember the^ agony of indecision at career . choice 
, ttime^ and I have seen top much waste of valuable talent, and 
^ . ibilitiiS ef ^tstanding • but Plost* students,: Also/ it is 
k. easier to teach kids who see the practical reasons for what 
- they're learning, • ' 



Yes-;- =: '•»'-. ;.' .-. - \ • . . : ■;.>.,....-.. .. ." . /. ■-, ./:>; : - • \ ; v ' 

Yes, There are lots-of resources. The organization is good. The ' 
program is worthwhile and the need is established. Schools 
fir cannot go on preparing all students for college when only a " 
minority go- The program also, has value for the college- 
'- bound- v' ' . : •: _ - ' : / • •'. *. ; . .• ." -.: ' 

Yes. The best I have experienced. ... 

Yes. I believe the concepts taught in a career education curriculum 
provide the student with self-assurance and confidence in 
themselves. Also, by aiding the young people to plan for the 
future, they look toward work and adult life in "a^sitive frame 
of reference. ' ' - / . *- ■ 

• Yes . ; ," , " ■ 

■Yes" 1 : '.. - ' ' .. . * . ' '-' , 

Yes. They know their material and they are willing to work with 
each group. They have worked with many different kinds of 
districts which have many different needs. The basic 
program has been successful. V ' 

*Yes. If done through the administrators of various schools. 

I feel we have contributed greatly to the project coordinators 1 
success and, therefore/ income while receiving nothing 

: , • in return. • • : 'V: • , • 
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Yea. XtU wy: effective. It allows ea<^-achqoi to' move at - : 

its own affording to its heeds and wants. It also v * . v " • 

> aiiows schools thin the consortium to share ideas and " . * * 
ttotiyate each other. A lot of information is gathered * * 

without aH the wrk; coming from one district. \ 
The coordinators give the team someone to turn to if they 
;have questions Or ecnm to a itandsiiili instead of becoming V v 
frustrated and stopping the pro j ect \;Y Y« 4 



Yes 
Yes 



Yes 



Yes 



S 
6 



Yes. So. that districts can start to use career education = 6* 



7 



Yes. Students are constantly asking why they must go to school, 
why they must take certain subjects. They don 1 t really 
relate what they are learning to life experiences. 
. Many feel a lot pf th<& subjects they must take are just 
busy work, W0IS really opens a student's eyes to the reil 4 
world ' Most - students can hardly wait jte try it again. ^ : , 

L They are simply not aware of the many types of jobs avail- = 
able. They see only what their parents do and the jobs in 
their locality. ^ \ ! - / 7 



1 



Yes. In isolated areas it is the students 1 only contact with 
what" is available. - 



Are there any ways the project should be changed in order to 

implement it in other districts ? • •. . • . - - - • - ; - - -. . _ 

I have no solutions or additions. 2 

I believe more inser vice training is necessary for all teachers 2 

The meeting at the first could have been held in a better ^ 

building. . ... " \: x \ V ^ 

Start by going through the various school administrators first. * * 
Second, restructure meeting. 3 

Nothing. Our approach was ve>y flexible;. . \ . ' 5 

No '.- ■ *; ;"; ; ' . " V ' " [ \ ' . 6 



It requires dedication from leaders. 



6 



■-. ; \. '-; VV'' ^- . V-.:-// V ■*-..•'.•' District 1 ' 

None *I can think; off* It 1 a beert a very rewarding., inspiring and V 7 

V \ v It ^ji greats 1»© see a© many people ( really interested 

in wfift***^ important and relevant to. the students, : " 7 

6 * Pl^aaa ■ indicate t he advantages that you have seen in the career ; * 

education consortiums T i. " / 

- The: consbr tium pulled us together * , v , ■ ■ ■ 

;to eduoater motivate and keep lis going. " - v . 1 = 

More people from more areas should yield more brain power and so 
; fflore ideas , more resources. ; - / 1 

Exchah|e of ideas^ the broader community wi th its resource! §; " / 

. Interaction of a larger group ^ , ' .. " • • ._ .. = •: ' 

; Meeting of others from elsewhere with common goals" i., '* 2 
. : ' ! ; v • • "'. ■ • ' , ■ ' - V. " ' \ f ' ■ y- t ' 1 •. -. ■ / . ~ 

The consortium enables one to share ideas.. It .also maintains a ; 
g Qompefcive edge to make sure all the students are receiying an ' 
. equal career educ^tic^ eacposure^ v 1 : 7 ;• > - ■ % ^ " - - / 2 

• •• ■-. y • . . W5 ' • ; •" '• : * :*"=*.= - - ' ! -. : . ' ■ * " ■ .i 

Points on career grant applications \- ' / ^ ^ " _-- 3' 

Exchange of ideas and materials have been valuable. 5 
^ reater flexibilit y in developmental stages with use of a consortium 6 

V" In this way, out-lying districts can be easily included. Much is 
gained by the sharing of ideas and successes by each district* 
Getting along and working side-by-siSe: with strangers greatly ** 
~ improves getting along and working with those you know. 7 

7-v Are you aware of any dis advantages to the use of a consortium 
for a project like School to Work? ~~~ - . :•- ~ ~ — — 

Ho. Aa each district finds its own needs; and all are a little 
different* we are still working for the same long-range ^ 
goal and are one* / y 

Not yet f unless it would be logistic, ■ 4 !> '■ * " ' - ' 1 

no ■' ■ -' ■■ ; \ - . - - 
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The fact that fa ^ft^dfi many different groups are served has had v 
its problems* and most groups would have faltered and blown away. 
Project . School* to work is itill working, ^ V : '"- 3 

: ^es» ; Travel tiiiie-\&;:Wfetiftgs? - too : many t'-people-^attending- • v" ^w^:^^ 
^ m ? r 9^i z ^d meetings.^ Actually, meetings wer<e- no help €b me- ^ 

) That is, help-tto~o^ -.; > " ^ 

Because the fact ttat we are a member of a conibrtiuk adds > . •• •v'-^ 
- points to/ our , grant applications. * ^^sT3" : ^ 

There is one smai}. aspect 1 see to watch for , Because ourX : ; Sv \ 

school was or^ of the first to receive a grant and ^ickly begin : l : -:i-:^-k:^- 
training, we soiaetimes f elt we were giving a lot of information^ ^ 

districts^ Because o^ this, the meetings sometimes seemed a bit 
repetitive, 'we were glad, however, for the meetings because they * " ■ ~ ' 
: gave us time as a team to work together, and to get information 

and be motivated by thS project directors. 4 = 

^ NO " ' . ' ' J\ . ; ■ • - ,.'_-".'.= '. g-- ; .". 'j 



j .w *» . . . ■ - 

It takes leadership away If rem people, in the district 



Ho . It's a great concept 
job, *"- 



6 



mid the project, directors have done a superb 

' :■ : '. . - . • • ; • • .. - 7 

At times , it seems as if ilt' is . an extremely expensive -. approach, 
but it shows results and ! don 1 1 know of another way. , .7. 

Are tnere any other ceroients or suggestions regarding any aspects - ' 
of the School to Work project? 7 v 

/• -v - ; ■ r'\ \ .^VV'-" ■'■ : ■ : 0 ' .. ■; 

None. . I 3Bfcj yery impressed* From Jfere on out we, as team members, 
must carry -the ball. .[ : - ■■ t ; : : jpj •• ■:. : % 

6n the* short term you can find a point or too not in super shape, 
but, on the long haul, it: has been great* It has worked and we' pre 
moving in the right direction in career education, ^ v ±:, 3 

I believe it is very beneficial for a representative of each ; - . ■ - 
district pD go to, the Seattle two-day showings of the career 
projects and training programs available through the United > 
States. This helped us get- a, quick view of programs appropriate 
for our needs and to immediately, apply for a grant and get rolling, 4 

I feel the approach to allow each district to make their own , 
objectives and follow; through has been excellent. * 5 



> " - ■ . ' *: - 
District! 



- ^y :^;>'\ r . ; • U! / , staff Member Survey •/" : ." -V- 

;x 4>» DO you feel Pi^aleofc School to work is appropriate -for ^ O * 

v imple^ehtatiot^ State?: ^'•"•^•'/:7^"'' ? - ; 

' t ^lfes» * S^ns to be designed f or schbol~piifalic" and private* -."v. : 

^ " /V p^r^ *^L^y ite wQf king Jin^5l#i or woirk { jobi ^ ".<;•> 1 

;? ^ some sort of " standardized career v , 

, , : ^uc^tion program that is used, thtpughout the state instead 

-.v'-i/--!.'-"'.' of many /individual '" " -.- l 

> ICei - Although not completely implemented * ( in my observations) #1 

. .. - .. , I'm sorry I'm not aware of this program* T = ; . -11 

• -:'^teBi:-' ^> .«'"•; vV- ' : v"- : , : - •' -V : " • [ • ;; • J." ■■ 2 

'•"V" '".r^ • ;" : '\* f : / /':;V'. i " = .'■ ,.: ;"■ 5'!.. =.'.' - m '-J\ ;•. ' • •. ' •" •, . . ' . 

Yes, -Especially in the outlying areas where job ski^Llq, and ^" 
_. - - career information >is lackifig,- * ----- :• - 2 

• • • . ■ . . '. . " • ' • . ' - . . • • "."v " . : '. • X . ■ a • -- . - 

Yes* V There is; a definite need for career 'awareness. y 4 



v No- The computer terminal is the only rising that cannot be 

) • 4 handled by staff 1 at local schools* One* team of two or *> 

-yV three people traveling aroung the state could give -y 

" : workshops that would give staff some new ideas* ."'V- 5 

; Xes " . . . ;•. _ • ' . - v.. . • e 

Yes. ^^aifeerr^Oriented iin^ should be incorporated* in school 

" systems ever^ key "ingredient in education 

as I see it* . ; * . ■ - 4 ■■ -6' 

- Yes* Provides realistic guidance - ? <j - •• 7 

.... . ..; i .. ^v- . . ' ' ^ •. - . • 

5. Are there any ways the project should be changed inT order to ^ 
implement-It 4n other districts? ~ • - • v 

- :>.^t-.:.. ^ -\v ^ • , ■ . 

Explained a bit better to all staff member a/' perhaps better - *- 
explanation of : who and why team members were picked and to know' 
. what they have done so far* ...... r ^ 1 
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He 



^^^9G$^^^^^d^'^^ able t^inake plains ¥or 



8$ 



Just adjustments for-|£gpal job markets or ,areas ©f ^ioym©nt 
. that are unique tp> apJairifct/ - ^ . V 

program. i £ t 

Longer projects and yijSseVvice training for greater d#pth » 

' • ^ ; ^ll8S-^ : • ; .' ■■. v ■ ""^/V7^; : : ,v.v.: /■ 

. Hot qualif ied to answfe| i v \ 

Ho ^ " ^;^r,j^-- . • ..v. .v .-y>.: : - . ■'■ .. ■ 

Are there any otiier cc^en r ts or suggestions regarding any dmpmatm 



of the ^teol^^w^^^g^^^ 



chers in the state because this is 
jail the help they can get in order 
qtipol years. \''>] : .'^, 



p 



Soine type gf^ar <l ^ 
required V£br'Vse<ronHL 
the level Wheire^feids 
to make-it in jtfie a 

It has been excellent: 

No ' 

I think the faculty nep^M-t>e ; made- more aware of the materials 
and resources that are sfeilable $nd how to use these. Lists 
placed in the mail boxes^re|not o£ much value. Time is' 1 ; 
precious to a teacher , antfS so|fcing out areas that might be of 
use is not always feasible. ■ 

. ..>•:,'•;,.•:. . i-^c:i "... ..v.:. .:..:•;/..: ' v • 

We need more workshops in the ..building for staff and interested 

.. parents.-.:.- V ': : ; rC. , •v- : .-\' ■•" ■•- . * : 




1 
2 
2 
7 



1 
4 

5- 



/; 5 

\: 7 
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118 



ERIC 



ii* 'N^me of applicant; agency 



3 . 1 TYPE Qf^ AGENCY 



2, ApDR|jSS tnumber, ^street^ ; city, state s ^ zip 



___Lqc^; EducatioTi j\gency ; v 

Educational Service District 
* n .s t rt u t^q n^of H i g he r IE d u cat i on 



Non-publ ic ScWooT 
Other . : 



4^/ PROJECT ;T3rT£E 



^tWE/SW 

•'. (not to exceed five years) . 



Year 



Amount 



* Type/Source of Funding 



PROJECT CONTACT PERSON 
Name ; - ■ * 
Title ' ' ■ ' 



Address 



B. 'DISTRICT REPRESENTATIVE authorized 
to submit project for validation — 
review and possi ble di ssemi nation 
Name . " ' ■ ■ 



Title 



SIGNATURE OF AUTHORIZED PERSON 



8. PHONE 

Area Code 



10. ADDRESS 



12. DATE OF SUBMITTAL 
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FOR OFFICE "USE ONLY 



Recommendation of State Office 
of Planning and Evaluation 

N ominated for Review 

_ Nomination Dec! ined 

__^_Refer to Applicant for 
suggested revision 



Title and Signature of Authorized 
State Official 



Signature^ 
Name 



Title_ 
Phone 



C-.L 



B PROJSC i ABSTRACT / • Y : :. V , \\ '* , y ^^'.V'^- Y*' 

/•••'•• ■ Provide a n. abstract of the project i ncluding\ the" key elements, under : v A 

/ the following headings: (Suggested -length: 2\ pages) ; • • • • 

' '' f- • ' -V -y . ."■ '•• "'' • : = "j-r; 

</•> : 1. .Statement of need y. -v ,;:y , : . -y;'^ : , . . V - v.. : r,-:y-= 

2. Objectives .:y> v. y ' ,; y" ■ vy ; ^;;,---*yy / ; y^-.:.y^'' •,:/ v, yv.y~ 

3. Project activities or treatment :.v-;>- y;,r :f -'••V'XV^; ••• - : *v yvpyy. 

4. Results 1 '^.yWy/y.'vV / v?x ; ' : *-- : ~.'^ ". ' .•».:. • " y: -y w'; ; >: 

5. Significance of results both educational and statistical ;y p.,'.;: 
• ,6 . • Statement of cost aijd.vpbtentiii exportability : c ^ :* 




C. PROJECT BACKG ROUND ! 

1..' Describe the school and community setting irrwhich the project was 
• implemented. V . "•• •• ' 



This description ^ should; identify character^ 

making appropriate reference to size, geographic? location, socio- ** 
economic level , population characteristics, type of industries, nature 
of schools, etc. (Suggested length: 2/3 page) ; ; 



2. Who was/were involved in determining the need for and importance 
of the project? 



Identify advisory or planning groups and their composition. Describe 
briefly community, teacher and student participation in the planning 
process,: if any. Explicitly list the real or major contributors and, 
state the nature of their eontributiohT"~T3uggested length: .1/3 page) 



Describe the data or factors which were examined in determining 
the need for the project. ' y 



Make reference to test scores, ■other achievement data, drop-put studies, 
community surveys, and other heeds assessment data. Be explicit and 
-include only data or reference to data which provide the motivation for 
this project. For example, it may have been determined that a standard- 
ized test revealed critical weaknesses in the math achievement in a 
certain school or that community survey data called for a new program 
emphasis, etc. Although research of a national or regional nature 
should be cited in substantiating the need, local evidence of the nature 
and extent of the need must be included in the application. (Suggested 
y.' length: 1/3 page) • •"• . ' ; ;•■•-■■-/ 

- ■- \ - " y ; ■ ■■' - ; : '-- - — _ ■ '" - . ' - • ■ — — - 
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Identify the target, 'group(s) involved in the project. 



S^'S?&5fcS%i $ r *J e >- ? f x > ethnic affiliation, special identity; 
~ r r?5 -« 5 - 9 ^^^^^^ntr^tc^where-^prbpriate. For special 
■ ?JIS??J *5 :°%t*tm9Wpi . include a statement as to no^they -Ire 

aXL t est d * ta (identify) and teacher judqment- or voratinnall,, 
S"y)'«? U "."'''^0 »y > career Liulh?^^™"* 
Vz ". Primary target. gr^-:Mn-.ort»iiiH*» W*tidW««; 



WhatM^ the educational significance of the project? 



Consider^some of the following questions in responding to this iten- 

i-'JfhiST^ an e ^ uc «^ n al problem of importance to the qtneral educa ; 
t^onai community?. How widespread is the problem. a5y IKd? l ^es 1 1 
.meet *eal educational needs of students? (Suggested length: 1/3 page) 



0, GQALS AND OB.TFeirvFC . v . - ^ ' ^ ^ . 
1 . Identify the major purpose of the project. 



Ihll 1^ ^ is to give the broad perspective or the project In 
that the rev ie wer may better- understand how the specific obiectfves 
liM "Sm 36 ^ 1nterrelate and how the •inclusion br excision of any 
proiect J tS 1V ^ T*'*?^ the :Q ve ^ll or major 'purobse of the * 
stralnht f Jhe statement of this broad goal should he simple and ■ 
straight forward, not requiring delineation of specific dimensions 
or levels, Art example might be: "The purpose of Proiect ■??! JS ?«- 
District X- ' ba ^H r - dl ^^ills for thTh%1iLpp^,?n C ¥hL ° 
sex Kfi £. or - Th ? general purpose of froject XX* i s to reduce 

ic^ool^ist^f f »" S ^ f J f + ° Pti0nS ^elementary students In . 
scnool District X. The statement of purpose br goal should - 

Tn n u,f 11y n nWn a Ascription of what change is be nl effected 
in whom. (Suggested length:, a sing^tateSent} ' J.'-; 
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List the anticipated outcomes or objectives of the project 



Ordinarily*, major o b j ecti ver wi 1 V be 1 i ml ted to rj&jggrq than^three , ; : V 
or -four.- they may = i ncl ude cogni t i ve f affective (attitudinal ) on U C 4 
psychomd^r behavioral -lapses. . Objectives should be state^ In " 
measurable '.te^ms feflecWnl who , upon completion of the project,, , 
i^wrl 1 be ; Sbl a tfa ffijo ^fPt; at what 1 evel of performance * * ^:; v .:v;;::^:^}h;: 

of the project, v 
- but mu>t include statement reference to some meaningful 

crCteria^^Rn the final 

in suc^ ^ that evidence may be systematically gathered to , ^ 

^refiect^h^^ 

alone will not provide sufficieHt evidence to .validate the success 
: of a project . (Suggested length : sing! statement for each objective) 



Identify how mueh change i n process or behavior was expected 
for each objective if this ^as* not included in the statement 
of objectives as the level or' penformanc If so , omit this 
item. -.' - ■ . .' ' . 



Change may be defined in terms of ^bsolute^or arbitrary standards 
or with reference to. normal expectations. If the statempnt^of . ^ ; 
objectives" in the previous -item did not incorporate the anticipated 
chanae, for example, 30% increase in growth rate as compared to the 
national norm or statistically significant increase in reading ^scores, 
etc". % the anticipated changes should be specified within the frame- 
work of an understandable rationale. For example, one might argue 
that the project can provide reading instruction more efficiently 
without reducing students 1 normal rate of reading progress. 
(Suggested length: si ngl e statement for each objective) 



Identify new or unanticipated objectives as well as any objectives 
that/ werje deleted during the project. • ■ ' _ ' - 



If, because of formative or process evaluation or for some reality 
concerns , the major objectives of the project as originally Refined 
changed (additions,V r deletions or major modifications) , explain such 
changes in terms of the project's major goal, the, educational signifi- 
cance of the project and pattern of interrelationship among objectives, 
The response to this item may give the reviewer a better understanding 
of the evolving nature of this project and its relationship to the 
stated needs... (Suggested length: 1/3 page) • 
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J; Describe project activities. 



This description should give an-OYerview of the project including 
unique aspects of the process. Be specific in describing the " • 
process* document i ng a ny M pac kag ed " or borrowed approachei. For 
pur^ses- of eyalul^iih it; ^c^ tbi describe 

each of the following: y r 



a* 
b. 



c. 
d. 

e* 

_f. : 

g. 



Essential curriculum materials and/or equipment used . r J. 
What the teacher di d ^di f f erent ly j n her/hi s , i nstructi onajl 
techniques. .1""" ^ *>■'?"- ^ = ™: Tr ;^ ~ . 

What the 1 earner .did di f f erentl y than before '■-'%^[ 
Special; management plan ( s ) . v •;^.:^,;; : v'; : v.;-; 

Special Qualifications and/or training of staff. 

weekly schedule). V ;:r • 

>JE n yo 1 vemen t of pa rents and/or community. . ^ • 



(Suggested length: two pages) 



Analyze the reason for utilizing the foregoing approach in 



The central question in this 1 tern is: Why d i d y o u a rit i c 1 pate th a t 
this process (es) would produce . the desi red change (s ) spec i f 1 ed % 1 n w 
*the obj ectives? Did. previous research, evi dence from a pi 1 ot study 
or other source suggest that the approach utilized was valid or 
appropriate? Did this project represent a replication of a similar 
approach- in a different setting? (Suggested length: 1/4 page) 



3. Discuss the degree to which the program activities were carried 
out as expected. \ 



The reviewers must know if significant^ modifications were made in the 
project activities as original ly planned and how such changes were ; : 
-related to attainment of Mndividiial objectives. (Suggested length: 
T/3 page) 



THE ■ E VALUAT ION DESICSN ^ • .■.".;>" = 

ft- Describe briefly the evaluation design utilized in the project, 

(T3 # m6 series, base! Iney multiple basel ine, norm referenced, : 
traditional experimental control , etc.) 
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The purpose of a clear description of "--the evaluation design is -to 
; ; enable the reviewer to knowif changes were brought about as a , 
'result of the special, project activities and are not a result of 
chance, special kirtds of motivation * the regression phenomenon, • 
the Hawthorne effect or some other Intervening variables. If 
sampling teehiKgues were utilfzed, this should be stated and ' 
described^ since the ability to generalize the results will depend 
^ f oh thtV ( Suggested lingth J ^ V; ^ 

1/2 page) •. ■ i'^-r'] £ . ' • £ • . : ; , . ,' • J p : : { \^ - U V: ;V- : 



- x -2Vt^Es tab! 1 ^h that the evaluation instruments utilized- were valid^ ; := 

; ; : t r u s two rt hy a n d a d eq u a t e 1 y normed. = V:/-^"-"^"^ ; 

1 The i ns trumentsl uti 1 i zed represent the opera t tonal _ .definition of the 
objectives. Thus, the v a 1 id i ty , r e 1 i a b i 1 ity and Sensitivity of the 
^ ; data gathering devices are of signal importance. If the instruments 
are standardized much of the data are avail able wi thin the technical 
manual and can be very briefly summarized with appropriate: references. 
I'f ^the instruments were "tailor made" the procedure should be briefly 
descr i bed c i ti ng the way in whi ch t he i ris trumen t was va 1 i dated , how 
rel iabil ity p as we 1 1 a s c ha rac ter i s t i c s 

such as range, freedom from of fensiveness, administration and inter- 
* pretation guidelines, etc- If norm-referenced instruments were used, 
the norms shoul d be descri bed. r If cri ter ion -referenced instruments 
were used, the^manrier in which criteria levels were set should be 
- noted*- . " v : .'- < A / ' • : '•; ; 

Evaluation or data gathering devices may include Tn addition to w 
tests, controlled observation r rating scales, check! ists., etc. , "but . 
if such devices are utilized the above technical considerations 
T should be careful Ty reported.; 

The following format is suggested for each instrument: 

a. _ test or data-gathering device;.. source,, variables which ^ - 
" it measures and kind of device; e.g.^, multiple choice 

\ ' , test, observation schedule, etc. ..:='' 

b. validity^ - V,;., ".; ■ . ., .. 
\ c v reliability 

d, norm -group (if norm-referenced tests) 
e* criteria VeveTs (if criterion- referenced tests) 
• f . .other relevant characteristics - 
: Suggested length: 1/3 page per objective) , ; * V ■-./"■ 



3> Show that evidence wa^systematically gathered arid recorded. 



The fo^ 

data* Describe any special qualifications for those ^gathering", 
eya} uatipfl idata^ i;~e. * i rid iyjiduaT testers, tra i ned observers , 



CHART A — RECORD OF DATA COLL ECt I ON 



OBJECTIVE, " 


EVALUATION: / 
: INSTRUMENTS \ 


DATA COLLECTION \.. 


Collected 
On Whom 


Wh£n 
Collected 


Col 1 ected 
> By Whbm ■ 










• — — — - — : — - 



G. 



RESULTS AND ANALYSIS , L 
1 • Mf^^ 



results to specified objectives, 
met or varied from expectations, 



Indicate whether the results 



The foi l owing format woul d be helpful as you respond to each 
objective: 



a. expected change or anticipated outcome as defined in 
_ objective ' - .>'■■ ■' : - : ". 

b. actual change or results observed. Utilize charts, 
graphics, statistical summaries where appropriate. 

c. significance of results—either statistical or other- 
:,V :wlse. If other than statistical provide rationale 

' for evaluation of significance. 

(Suggested length: 1/2 page per objective) 

Overall Project Results : ; v \ - 

a, estimate of educational or practical significance of 

overall project findings ? ! '= : ';\-: v...;- "- ■■■ 

,. b. brief interpretation of results ; - : 
(Suggested length: 1/2 page) • ' y ♦•*•• 
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2v Report urian t i c i pa ted outcomes of major importance/arid 



Include in -this item spin-off* or unplanned changes that 'took place 

a result of this project. Note whether ^such changes qualified 
in retrospect as major objectives in terms of the stated need ^or 
the, project , ; (Suggested length: 1/3 page) i :■ 



3 ; : Show that the resul is were systemati cal ly and competently 
- analyzed^ = ^:^ v - v .'■ ^:^^r .. . - r ". 



Include method of analysis *ahd qua! if i cations of personnel 
performing the analysis; •' k : 



H. COST INFORMATION 



lv Estimate first-year costs to adopter districts, 



-X- 



Fill out Chart B which follows* Chart entries should include both 
listing of personnel s facil i ties , serviVces, etc. v and dol lar amounts. 



■V CHART B - COST INFORMATION 
Personnel (Salary & Benefits) 



Training 



Materials 



Other 



c-s 
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1 • identify institutional and other conditions that would ba\ s > 
required to adopt -and operate this program. Include " ■ ' ' 
special i zed staff y faci 1 i ties y material s and equlpmerrfey training, 
■* corrani tment on the part of consnunity. and admi ni strati on f etcv 



Be sure to Include in this item your observation of specific 
atti tudihaT or commitment factors on tfre part of the conffiunii tyy* : 
idi stri ct , / staf f V'- eti . * which you feel are necessary for successful 
adoption. (Suggested length. 1/3 page) V'/VT'; 7 - - -'v^'V 



2, V Is tnere a recommended procedure or strategy for the adoption 

or adaption of this project? If so, describe briefly the 
~ steps _ involved. (Suggested length: 1/2 page)' •• 



/ 



APPENDIX D 



JOINT DI S SEMINATION ; REVIEW •* PANEL, (JDRP) 
APPLICATION GUIDELINES " V 
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*•;•■- - , X. FORMAT AND ^NSTRUia^S^Ok" SUBMITTING MATERIALS ■ : 
'V . ' TP W^JQINT flISSEMmTlOK :REVIEH PANEL , ' ' 

1 „ ou'tltne on the following pages displays the format- 
that, snould.be use^ submitting materials to -the Joint ; 
• ;DMseminat^on ;; Revi^^ ar ' e , 

specification*, fo^thc. kinds of information that should be 
■ 'Included. ■ ... *v ... • • , • ;•■ - .- • . 

: f n order to be convincing, the evaluation need not be. 
a strict experimental design, although this type of evidence 

,; . fs desirable. However, there should be some kind of high- 
. quality » objective, methodologically sound, quantitative evi- 
dence demonstrating that the intervention in question was 
effective and superior to other, more commonly used methods 
or approaches, and -that the observed effects were caused by 
tne intervention. .. 

'The total length of each submission, including all de- 
scriptive material, tables, etc. , should not exceed ten pages. 
Ten pages is a maximum; less lengthy presentations are def- 
initely acceptable and; encouraged. The evidence needs to be 
convincing, not necessarily lengthy. Some of the strongest 
arguments are brief, concise, and to the point. 

While brevity is a virtue, the materials should include 
all the, information the panel will need to make its decision, " 
All submissions should follow the format by using the head- 
ings shown, and should cover all the points mentioned in the 
instructions under each heading. The points under each head- 
ing- should be presented in the order most convenient and ' 
(logical for the intervention being documented, not necessar- 
ily in the same order as in these' instructions. w 
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:*/:,;; • " FORMAT FOR SUBMITTING MATERIALS ■ 

_ ;".fp .THE JOINT WISSBilHATipH REVIEW. PANEL 

PROGRAM W. Tttl. ^P»'' e ?f«^Lge^^^^?^ 

I environmental education, education for eWe handicapped J 



I. ^iHTERVEHTION TITLE , LOCATIONi - : ■ _ - : . , 

V • location for which evidence of effectiveness is ; 

being submitted. ... " -.. 

II. DEVELOPED BY: ./'_._« • , 
t • Indicate who developed the intervention originally, 

■ evtn if^his h appen ed at ^J^ ^VtTtnT 
one for which evidence of effectiveness is being , 

presented. ' . 

III, SOURCE AND LEVEL Of ^ FUNDING: ' " ■ ' • - 

List all funding 'sources for the intervention at the 
^ location- for which evidence of effectiveness is pre- 
• sented and, for each source, list the amount of funds 
(see figure If or an^example) . " . 

IV, YEARS OF INTERVENTION DEVELOPMENT: 

Indicate the year or years during which the inter- 
• vention was originally developed or tested. 

V. BRIEF DESCRIPTION OF INTERVENTION: 



Briefly describe the intervention for whichielaxaa 
of effectiveness are being made. The description 
should cover at least the following points: ? . ; 

what is the intervention? 

What arrf its objectives? . . . - 

What claims of effectiveness are bem S made. 
What is the context in which it operates? 
Who are the intended users, and beneficiaries? 
What are the characteristics of the groups on whxch 
the intervention was developed and tested? 
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ft - - - 

What; a^a the intervention? 
Vh#t are the - costs £er ! WOp t iotf - ^land; maint enance of * " J 
/ # ;intervantio»? -J$e. tabt^_~ on ae*t page*)* 

. Vii ;; : 5V1DENGE ; 0E=- EEFECTI Vs^s : - : : -/ r ''V 

•Describe ;„the- eyide&ce of effectiveness for the. interven 
.tion. : ^isf-sfeetidtf^l^id -deal «i^ each thi f allow 
^ x; - ^•.;."i»8,:Paitt?sv #lrthough^ not neces^a==rily in the> samW order t 

• V -' ' Xtiterpretabilttv ., measures V ' Eiwidenee that, the ' U 
% ; ; • quantitative measures are; reli^b^le and valid indi- ' 

;,%Aatprs of the ef facts ck%gd, : ; //v-;': 

• ; j ' ; Credibility of evidgoj^ ^ analyzed 

• v - the data > /what asSurmi)C# are thfspre that the findings 

are objective? : ^ ; ••. 

v Evidence of impact r is tha ~~ evidence that some- 

^happened? Vhst a^e -the ! fefgeetj .claimed for the "> 

'cv--"*' , ' : " • v ./""*■ • : * - v ' " . v'/ ;; '. ~ • = • 
• / v Evidence df scat ig t> fcaKrtUablli_tv of the effects: • ' 

. ia.v^e eyW _ects happened >f ten . 

enough and with sufficient reliab ility to be likely 
; f to happen again undet similar cir eumstances? ; 

* . Evidence that the _ef f ecbTare edu - cations 1 1y Qeaningful ; 

What is the evidence that! the ef f^^cts are large enough, 
powerful enough , or . important e&07wigh to be education- 
ally meaningful^ regardless of th«^±r statistical sig- 
nificance?. . * -. -i • 

V Evidence that the' ef f ectalare attgg-jbutable to the 
intervention: - Can alterative $XE=>lanatipns such as 
practice effects/ maturation, S€a«=>ction *of superior : 

v treatment groups , etc - > be ruled aut ? ■ — - 

EvidenceJof- gener^li^abHlty to thr^e populations 
^ for which the produce , of; practice is intended : Evi- 
dence that the product o^pr active— has been tested 
widely enough and uridyl sjifficient=-iiy diverse circum- 
stances to. give assurance: that the= effects claimed 
may be similar when the product ct — practice is used 
elsewhere for the populations incfc^hded. 



: '7 




Source and Level of Funding of Intervention 



INSTALLATION SUBSEQUENT YEARS 
(Non-Hfe^yiring (Recurring 
. Costs) Costs) » 



V 



Personnel ~. : i ? 

Personnel Training 
Facilities ^ , ,V 

Equipit^ni: ?! & Materials 
Consumables 

Other Costs* --Specify 



TOTM 




Figure 1. An illustration of a table shell for 
; showing cos ts , ^ ' . 
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\"^'":/■. '- V-.- - e^K^ SKxus assessment peqgram ana^js " _ ; • 

^ , 7 SBCTiON is nrraoDDCTiOii ; v • J : \, £ 

/'pMfc model 

^^iiintatioh*> Education and Wdrk ;staft ©f Northwest Eagl^al^^ ^ 
Education^ the ^ 

results of the Project's student outcomes testing /utilizing the Career 
^^H? giia ^^t; Srogrp (CSAP) . The CSJM^* ; test battery was actainistered 
pre md post in toef 11 Prriect School to Work consortium vdistf iota for : 
each of two years- In 1979-80 all six subtests** and in 1980-81 three 
subtests were administered to both ninth and twelfth grade students. * 
This report will discuss the GOTbiiiea reef ui ts of i the two years of tea ting 

Section II- contains a discussion of the testing results and Section III 
presents the overall conclusions and implications for further project 
evaluation- - Data tabies a^ 



r -: * . V SECTION 2; RESULTS : r ; 

A. Overall- Pee-Post Results - • ; ; . • v 4 r :r - : ■ r - 

Ninth Grade. Tables 1 aiid 2 respectively contain the overall ninth 
and twelfth grade pre* and posttest me^n scores for each of the three 
subtests administered both years- For the ninth graders" all three 
. . tests in 1979-80, and two of the three in 1980-81, showed 
statistically significant pre-post increases. 

For the Self -Evaluation and Development Skills test the pre- and 
' posttest means were similar for both years, while the pretest means 
for Career Decision-Making and Employment-Seeking Skills were close 
together both years , the posttest means were quite different 5 , being 
^Jrtghwr. in- 1979-80..,., In. -the, 1979-80. report it was concluded that such 
. gains could primarily be attributed to students 1 growth and 
divalqpaent at the ninth grade level i Furthermore, it was felt that 
the project .would have had little impact oh students by the spring df 
1980 and that data must be considered as baseline for comparison with 
subeequent years 1 data. Therefore, the smaller overall pre-post 
gains in 1980-81 cannot be attributed to impact of the School to WocJc 
Project on ninth grade students. 



*For a full report on the" model evaluation see "Evaluation of Project 
School to Work Monograph" to which this document is an addendum. 

**See Sharon K. Owen, "Project School to Work Evaluations Report of the 
1979-80 Career Skills Assessment Program Testing Analysis.* 1 September 7 
1980,' ■. ■ ,' - ■■■ . ■ \ ~ \-\ } 




. It should also be noted that - there wetre -virtually I no diffe^r ences = 

'• \_ ~\ 

there is no basis to as sot gtadfcts had 

previously acquired more ca^ess^r education knowledge or ski— lis than 
the 1979-80 ninth "graders'. 1 1 ^ " ^ ~ 

Twelfth Grade . A s^ilar pat--^ test 
results (Arable 2) y ; .: Alt^ugb :: cfew© of tte three tests showed : ^ ' 
s tati s ti cally si gn&lcmt : g^i^rris iii the 1980-81 data ( compared to one -i- 
■ v i» 1979**80}, ill the pre^pfli&t-" . gains are smaller than thoae ^§een in - 

. ^^g-ai prtbt means were th-i^ same or lower than the 19? 9 BO ones, : 

Indicating w ditterehtial pr*-e-high schoqllearhing . s ^ 

Finally, it should be rioted fcaiat, in both yeacs , twelf th g^^aders had 
higher Jprer andvposttest mean scores ac* osa all tests thw " did ninth 
•; graders^ _. .^hiis r it is obvious that learning itlatefl to oifeetr V 
; - education objectives* does p^c^-mar during tfai interim between ninth and 

twelfth grades; such i ^ngi»tint difference in bas ie knofaiiwledge and v 
, skills ;'does not , alibi* .-.-.the; two grade levels' results to b^ <=3irectly C "\ 
f ; 1^ ^whiah ^ ^ 

would be meaningless* < ; 

B. Results by District : -V... 

Ninth grade s For the Self^Kv^pluation and Development SfeiifciLs test 
(Table 3) one district (Numbe^r 5) had higher pre- and pos threat scores 

which had no posttest data in 1979-8Q, had a considerably tenigher 
pretest mean in 1980-81 than =Att 1979-80* ; 

On the career Decision-Making Skills (Table 4) r District 1 presented 
a somewhat higher pretest ni^ac^ and about the same gain in 1JL980-81 as 
\ in 1979-80- Districts B and both had considerably higher— 1980-81 
pretest meansoores and District 9 ahowfd a much longer gaLin * 
(District 8 had no posttest d^mta in' 1979>*8Q), ' ^ • ' 

^ 7 The iSmployraent-Seeking Skills — test (Table 5) followed a siitmp<r 

pattern. District 8 again ha<^ a higher pretest mean in 19&SO-81 than 
' in 1979-80 (no 1979-80 poa tt^s t) - - 0ist£t ct 9 means were sL_ightly 
higher and District ll^s were substantially higher in 1980- 81 than in 

1979- 80. \ ' • : ; 

From the foregoing descriptions it Is obvious that there wer - e few 
gains among the districts in tehe 1980-81 testing ©vet the l__979-80 
testing, indeed, for the roo^ta^ part pretest and posttest tpe— ans and 
gain scores were smaller, in J980-81 than in 1979-80, It steoould be 
noted that the numbers of rMjsondenta were smaller in 1979- ; -80 than in r 

1980- 81. This cannot , howe var=r 9 account for the consistenbl—^y poorer 
results in, 1980-81. - : r ~" " " 
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A Gtf€fe^way analysis of variance to the fact that there are 

W^te and statistically significant differences among the^ districts 
mt ttoe nintti grade level. Based on .the information developed in -"/. 
Ch^t=*:er Two of the Monograph, there* is no "basis on whi ch "to predict 
th^^^s differences. 1 : * ' 

Ttf^fcgfeh Grade . For : the Self-EvaXliation and Development Skills (Table' 
S) # G^istricts 5 and 11 had higher, mean scores in- 198P-81 than- in - ~ - 
l^^SQ, On- the Career Decision-Making Skills (Table 7) , results 
wer^ sqa^whst-mpre positive. . Districts 2, 3, i and 11, had higher 

scores PSe"v'an? Bost and District 6»s were abodt the same in 
*^-?^ 8 ^ *a a?7^p^ - AU of thise f ive^ diitriets gained mbri ;v - - 
tha^ two points pre to post. Districts 5, 7 and 9 had higher mean 
s^eaes on the Qnployment-Seeking Skills test (Table 8) in 1980-81 : 

T$^2^ J&i£h a Kigh^; pretest score in 1980^81* - ^ : ^A'"'"* "d.-"-^^:'^"^ 



The pattern of the 1980-81 twelfth grade data was slightly more ' 
p^stt^ive than that of the ninth grade. More districts scored higher 
in 19&-80-81 on one or more of the tests, indeed^ two districts, 5 and 
lir h ^ad Wgher ^^, s cores aci^s^ ajj^th^ ^ts.^ %!^^^tLpn^_ the 
::dt^fc±ictr ^whlch demonic were those ^ctf appeared ■ 

to M participating most f fully in the Project School to WdrJc processr 
tee* ^OChapter Two of the "Evaluation of Proj ect School to Work 
Monc^rxaph") , Nevertheless , while somewhat encouraging, these results 
c^nn£»H: be seen as strong evidence for the project 1 s impact" 
out^O&wies . ■ • _ ' ; • 

^rpt if f erences r ^~-;v: ■ ■-y - - - ■■■[ :--■:■;- ^\;;.'y.;. - : : 1 ' i -.""f 

In t#t==» 1979-80 testing there was a statistically significant 
diftetxxence between posttest means for males and females with the 
f^aj-^es overall scoring higher (see Table 9). The other tests also 
iridi^^^ted potentially | significant differences bjr sex, No 1980-81 
differences were <ei their as large as those in 1979-80 or as 
statistically significant. Thiis, there were no indications in the 
two yassars 1 testing that there were meaningful differences between 
ro^llas females in terms of their career education knowledge and 



O^r^Ul, for both ninth! and twelfth grades the pre- and posttest mean 
, wer# lower in 1980-81 than in 1979-80. Exceptions were few 

wh#n tunhe data was examined by district, especially at- the ninth grade 
leve^ , For the^ twelfth grade, a few more districts— two 
cons t3.stently~ Had better results. In addition, the districts which 
did ®n*za&i higher twelfth grade scores for 1980-81 w'ejre generally th 
which - the ovlrall Project School to Work model evaluation had 
indi^Ated^were the mdst involved in the process of career education 
pl^ni£,ng and implementation at the secondary level. * in both^years 
the hUMnbers of respondents for each test by district were small and r 
th^r^f^ore, less reliable than may be considered ideal. For the three 
tagfcii, - there were ho significant differences by sex in 1980-81 and 
on!/ our ne significant difference in 1979-80* 
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.Did consortium distri dt -students demonstrate increased career ^aiaubaifelein J " 
knowledge and skills ? / ^ •. • 

When all the c^nsortira "district data were combined, these was no 
evidence that students had gained in career education knowledge and 
skills at either the ninth or twelfth grades » When the data were broken: 
^out by district^; there were- same positi^ gaini at the twelfth grade W 
level over toe previous gear 's data. The districts which showed' the 
gain^ model evaluation data to be the ahes v 

whi A had par ticiimted mos t ;f ^ly in Project School to Wor k. While v 
" providing sane encouragement that the pr oj ect had begun: to affect student 
outcomes, these data were__at bes t inconclusi ve _C X ^:X^^^^^^^^=^^ 

Were there differences, between males and females in career education 
. knowledge and skills?, - ■ .. ■ , .:~ / ' , . • 

Oyer the two years of testing, one test in 1979-80 showed statisticaiiy 
significant Results fqyoring f emales. In all cases females scored higher 
on^ both the pre- and post tests, but gains between the tests -were about - 
the same for: both groups* The results indicate that females generally 
have more career education knowledge and skills than males but did not 
necessarily prof it more from their learning experiences over a school 
apar. , " . / . .- ; • „ . " • . , ' : 

What are the implications in these results for further evaluation of 
Project School to Work? T - - - \ : 

i ^"^^^ ■ 

'•' * • *'...•*. ■ • * ' r ? «'.*. - • , ,■•"*.**". ",*•*. . •' 

It. appears that: Proj ect School Jto/Work does not directly affect student, 
outcomes within the first two years of its implementation. This is quite 
reasonable since it is a strategy designed to affect first planning and 
then - implementation of career education at the rate arid in the manner 
selected by individual districts. Thus, one district may begin 
implementation oir seme type of program almost immediately, while another 
may spend considerably more time and effort" in planning prior to any 
our ri cular changes. In addition r the grade levels initially impacted may 
be quite different— one district may concentrate its early efforts on 
twelfth grade, while another may focus on tenth. All of this implies 
that across-the-board student testing must await the implMehtatiori 
process ,; . \ . - . ~ 

One option may be to target for testing those districts and grade levels, 
which may, based on ott^pr information, be expected to have attained the 
instructional objectives; other students would be used as a -comparison 
group." A statistical regression model might be used to connate 
students 1 knowledge based on the type and amount of instruction they had * 
received, assuming such variables can be identified and classified. / 

Another, perhaps simultaneous, option is to direct evaluative testing at 
fete districts 1 instructional staff who may be considered the^ initial 
targets for project impact- Again, determination <of success and > 
ccm|>arison of data should be based on indicators of the individual 
district's involvement-. * 



" ) , < TABLE 1 , V . " ~ ■ 

CSAP TOTAL NINTH GRADE PRE AND POSTTEST MEANS . "' " 

■Vi; : \ ■ %. r .- ■■ -" k\- ■ \ ■'■ ' • • • - : " s •! YEAR " '■■ ".^V; r ;^vX'U : ; X^ki'^F.'^. 

^£5* " ,< Pre .■ , Post ■> - Pre . Post 



I 



38.46 



Self^Bvaluation and _ M 33.62 38.08 33,87 

Deveippmant Skills |D (ll.'lS) (11.82) (10.98) % V (iis?) 

. . \ 39 - ^ ? ■ V • 39 •; as '■ *.- ~. /. '^'- z /Vy'-Js'^ 

,' :\ ■-- ^ < -01) ■ - (p < .oca) ; >^ ; 



29.54 



Career Decision^ */ * Wm 24.96 • * 34.87 25.52 

Making ^ (9,22) , (10.33) V- : (10.9S) 

;l' ■ u y ) v .: - - : -\- : \; ; : -V.^-, v . V £ " : 46 ';. : . . ' 46 r . " 78 - , : ' ^-'r - ■; y . 73 . 



40.47 



Employment-Seeking ••; yM- 38 .85 45.66 ' 38.29 

Skills- , :•: : f H (3jv28) (12.123 (12.56) (islss) 

' JjN: 41 : • • • 41 , 78 • >- - V 78 

(p < .001) . ; ^>;r:J;'\. (ns) * • : \\-"r;^ :: "--- :V 



1 

* V. 



137 



TABLE 2 



_ CSAP TOTAL TWELFTH j<iRADE .AND POSTTEST fffiAKS ' ^ , .. . " 

* " ^- - ... YEAR . 

Tte^t ' '• 1 ;:X;X_.X- [[J.' ■ Pre 'V'^ :/ > Post : ' •. 'pre •?>: post 

;^el^*E^^li^^ion^iaj^ - * " . M 46 .32 /' - „ 47.11/ \ ' 43.41- .- 43^12 

Development. Skills > SD (9.80) (9,62) (9.73) (11.19) 

' ' ^ N ; 28- '•• - . 28. ;■; " 6S - 65 " 

Career Decision- / Jl;; "v32,69 : 37-78 \ '• . 32.85 /- \"l..':./ri?.v : ' ' : ht ,.^5Fl7&$ 

Making ; ; SD (10.83) (11.71) (11.14) : v • : (12.63) 

/ ' 1 . "'V ; v " N 32 32 V\ : 67 ■ - '-/X : .V; ; • 6 T 

Employment-Seeking M 49.30 52.09 48.70 51.05 

Skills SD (13.00) (12.17) (11.58) (10.20) 

.:. . ■ ":. . \ .. . : v N "• 33 V. • " : 33 /. 60 ;Vv : 60 

:. -.,,,*■ \ •«■ . -I--:- r i (NS) ; " J , ■.,••/; v Z - , / - \ - (p < .. 01) £ > T - 



13 
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TABLE 3 ; 

SEI^-EVMiOATION AND DEVELOPMENT SKILLS NINTH GRADE 
PRE - AND POSTTEST ' MEANS BY DISTRICT " 



: 1979*|0 : ; 7, - v 1980-81 :':■}■' 

lES, " : Post ; ; - ■ • - -:.'.pitf&; ;^y^vpd^# : 



S ^ ^ ( ^^ ); ^ ( ^ - ( 7.94) ( 8,68) 

■ ^ - - o^-?-: ' -'^ " ? ' : • 4 Y : ; io : .':], y \io-.: ] ; 

M 34.44 40.56 29.93 37.21 

SD . ( 7.7.8) ( 7.25) ; Y (10.94) ( 8,14) 

M 42.00 48.00 36.33 '. 37.33 

SD ' (14.14) ( 7.07) (10.60) ( 9.71) 



M 41.00 46.50 . .. 24.00 34.67 

3D; . (16.97) ( 6.36) ( 3.00) (4.93) 

n - 2 2 3 3 "'- 

M 34.12 38.38 35.73 40.27 

"SD ( 7.32) ( 7.15) ( 7.20) ( 6.90) 

• n ' .. a 8 ii ll 

M 28.00 11,00 44.20 43.20 

3D (0.0 ) ( 0.0 ) : : ( 9.09) ( 9.58) 



• - / V : , ' 1979-80; : / : f.. 

Dis-triet , - ^ Pre Paste ^ Pre Post 

/^.7- / r- ":M,rV \ : : ' 2^80 i , 33.6Q .' l^i .", 15 .83 \ 23.83 

A: s6;>. (iiVds) (ii,78) (iq.is]^ , (16.44) 



t4u 



M o 28>67 >- . 34,70 37.50 

SD (10.84) " •". — ( 9^.92) ( 7-12) 

N 6 ,. 0 .;• \ 10 10 

' ■■ A\„ ;' . r . \ •• -vv- : ' '• i.\ ' . = .:; ■' ,: *v 

mV — r — 38.14 44.86 

v v V--\ 

SD " ^ (10.76) A 9,89) 

N. ' 0 . 0 . . 7 : 7 



1 0 : " M r _ __j41 . 67- : 41.00 41.40 32.80 

SD (18.93) ( 4.24) t 7.83) ( 6.61) 

; ' n . : 3 2 . s - "5-Y 

11 M 20.17 2.9.83 36.00 43*. 12 

. . '• - ; SD! - C 9.04r; (16,44) ; ( 9.97) (10.48) 

' V N ' 6; 6 8 • 8 



ERLC 



: - • TABLE 4 ' • > - : '"- 

CAREER DECISION-MAKING SKlIiS NINTH GRADE 
V v : "PRE AND POSTTEST MEANS BY DISTRICT. - ^ 



Pre Post 
M \ 29.83 31,83* 
3D (10-19) (11.09) 



19S0-81 : ; 
Pre Post 
32,43 ; • n 34.57 
(11.74)/ (10 ,15) 

^ 7- ;": ;y y- ; y^-;-- 



M 

SD 

M 
SD 



25 . 00 
(5,37) 

30 ,06 

( 8-12) 

-• V:4 - ; ; 



34.71 

(6.42) 

_._ 7 _^:.:, 

38.50 
( .4.73) 

. : 4- \ . - 



21 >7G 
C 4.97) 

24-60 
(10.46) 



27-70 
(10-34) 



27.80' 
(15,90) 



SD 
N 



IS. 75 
(1.89) 

V 4 ' ' 



28.50 
( 6.19) 

4 •: 



15-50 
(2-12) 

. 2 ; , 



38.50: 
(13.44); 



M 
SD 



26 . 25 
(7.48) 
8 



35.63 
(11.24) 

8 



22,80 
(11,31) 
10 



27.70 
(11-36) 
10 



M 



36.00 



SD^v (12:49) 



42.00 
(10.44) 



. 20-40 
( 4.83) 



22.20 
( 8,17) 



ERIC 



Dlstxict • pfce :". : ' v " : past 

Yi-'' 7 ' ~ H : . 26^5 40.50 i 

:.':-- ;; ;/-.: : V.': : - SP: ; ^ (11^ 30) ; (10.15) 



. 1980^81. : 
"Pre Post 



;:l6;,a5'<;;;;^;;v:':24,i2'^ 



3 



8 



8 



10 



M • 16.17 

sd (11.36? 
n 6 



20.67 



(2.31) 
; N 3 



M 

3D 

. N 



27.33 
(9.71) 
3 



34.67 36.25 
( 5.77) ( 9.54) 



35.44 
(9.61) 

9 

26-86 
(10.17) 

• . 7 

31-00 
(7:75) 
7 



36-33 
(10-42) 

36.43 
(10; 05) 

• 7 

26.86 
( 5-15) 
7 



11; 



M 



SD 
N 



11,25 31.25 



C3-50) { ( 8.06) 

- 4 ' , 4 



26*12 



(10.80) 

8 



27.25 
(13.22) 
8 
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EMPLOYMENT-SEEKING SKILLS Nrara?GRAmi 
PJ*E AND FOJ3TE&ST MELONS BY DISTRICT 



Diatriet 



SD 



Pre Post; 



49.17 

^9^62) 



50.50 
(13.81) 
6 



, : 1980-81- 
Pre ; Post 

42.00 46.88 
( ©-82) ( 9,78) 

• a •-'-; ; >--8. . 



3D 



N 



31.33 
( 9.07) 

3 



39 J ;80 
,(13,26), 
5 



34,27 
• (15*89). 



34.27 
(14.7-7)- 
15 : 



M 

-SD- 
N 



47.33 • 

< 7,37> 



51.33 

r(,4v73;) 

3 . 



34*00 35.00 
( 75-00) (10*44 ): 

3 . 3 V 



M „ 
SD 
N 



M 

SD 

N, 



46.50 
( -71) 

2 



32.12 
( 8'. 71) 
8 



64 . .00 
( 5.66) 

) 2 



39.12 
(8-76) 
8 



.35.00 
( 0.0 ) 

■•• 1 



35.29 
( 9.18) 
,7 



15.00 
( 0.0 ) 

1 

4p.86 
(13 Jl?) 
7 ■ 



■J" 



. M 
SD 
•N 



42.00 
(11.31) 

- 2 



47.00 , 
(7-07) 

2 



32.80 
(• 5.72) 



31.80 
C 7.92) 

5 # , 
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ii 



District 



M 

SO 



: Prev 



Post 



33,00 46.75 
(14.07), ( 9,88) 



- : 1980-81 " 

Pra * Post 
25.12 35. OCT 

(13,02) (15; 06) 



a 



M 

SD 

ft 

M 

$D 



31,50 
(10-52) 

46,60 
(7*83) 
5 



45,60 
(14, 31) 

5 • 



39,62 
(14.01) 



h ..' - 
47.33 
( 4.80) 



40.50 
(12.21) 
8 



48.67 
( 9.07) 

j : ; 6 : 



10 



SD 



48.33. 
(12-74) 

. --' 3 



h 53.25 
(10.08) 
4 



47.62 
( 9.68) 
8 



44.75 , 
(14,26) 
8 



11 



SD 



20-00 
( 9,65) 
6 



40*80 



(14.13) 

.- 5 



45.11 
(8.87) 

9 



43.89 



(10.61) 

>. 

9 * ■ 
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SBLF-EVai^m^ON AND fiEVBLOPMENT SKII^S TWELPTO GRADE 
v: : PPE AND POSTTEST MEANS BY J DISTRICT ^ : 



District 



SD 
N 



I979-:80 



50,80 
( 3.27) 

S 



Post 
SOiSO 




M 
SD 
N 



49.40 f; 
(7.54) 
5 



517,40 : 
-C^&7) 



46.5<K ^ 45*38 : 
( -e^4jr— 7 VOX) 



8 



8 



SD; 

N 



51.00 

(-oiop) 

1 + 



; 50*00 

(Vovdo), 

■ 1 -j'-.- 



SO-Oo; 

(r S t 78) 
8 



49.25 

P7vai) 

8 



4 a Q 



SD 
N 

M 

SD 
N 



50-00 \ 43.33 

( 1-41) ( 8,08) 



42,80 -40-60 
(13,76) (14-81) 



Or 



50.00 53-75 
( 3-92) (.1.71) 

4 '" 4 



M 



SD 



~0 



41,33 
(13-87) 

3 



38.67 

(15,31 r 
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; TABLE - 6 (Con 1 1) 



M 
3D 
N 



8 Pre i Pbst ^ = - 
( 6.36) * ( 4.24) - 



■fee" " Posfe 

J32 * 00 ^ ; . 37,83 
(11.75) (11.34) 

6 T ;. -e-^- 



M 
SD 
N 



49.67 
(3.27) 



47.50 ; 
< 6.61) 



v 44.00 
{11-81) 



M 

SD 



45.60 

(10.21). 

• : '"5^"""' 



44 .80 
(12.15) 



10 



M 

SD 
N 



52.50 
(2.38) 
4 



51.25 
( ' .96) 
4 



41.43 
( 8.79) 
7 



33.71 
(15.61) 
7 



11 



M ~ ~ p 34.00 37.50 
SD \ (12.41) (15.02) 
N 4 4 



41,89 
(10.26) 

9 



43. 78^ 
(12.61) 

9 



ERIC 



- V-"..-' 1 -^-- =\ ; ;->. - v --\ . : . -TABLE 7, ; v -" .\ '; . : -= "■" .; --.'T' ;- ' 

CAREER PECIStON-MAKING SKILLS TWELFTH GRM)E - ~* ' 

PRE AND MSftEST MEANS BY DISTRICT < 

V; v^- % 1979-86 • .;. 1980-81^ ; ] 

District : " --^'V;- - ^^ -r-r:^ Post 7 ./;-7 7.: Pre y pest 

,- :V = V 1 "";:'.."^ ;, ^7 ^ ^ 36*oo 45*67 - 33. 80 38.2a 

« ^;'sd:..;\":-:,.,-.: : (: e.os) ( 4.04) ; ( 6. 91) : t 9.31) 

^V-;-''' /■■'■""'>■' V ^ 7 " 3 : ' ---v;;^ ^-;--7 5 v^^yV^"; ;£; v ' : - 

. 2 " , • , M - 35.33 33.40 41.12 43.25 



M 34.00 28.50 40.38 44.12. 

- M 36,00 45,00 / 32,00 41.00 

gpl; ( 2.83) ( 2.831^ ( 0.0 ) ( 0,0 ) 

N _2 2 1 1 



M 32.67 : 37.00 40.50 45.25 

3D . (13.58) / ( 8.89) (13.77) ( 8.81) 

N " 3 • • 3 • . 4 • 4 - 

M , 26.50 v 31.50 ' = 28.33 # \ 30.67 

SD (12.97) (15.46) ( 8.33) ( 9.45) 

-N 4 \ 4 3 3 , 



TABIiE 7 ; ( COn « t) ? * ; 



1=- 7 -V, 



M 

3D 



r 1979-80: - 
i Pre y v • Post: 
27V50 41,56 



(17.68) (17.68) 



". ' 1980-81 
" Pre : . Post- 

(16739) (14.84) 



M 
SD 



42,00 
(12.21) 



33.43 
(8.58) 



'34.29 
(13-28) 



SD 
N 



38 .50 45 .00 

(13.44) ( 2.83) 



29.29 28.7,1 
( 6.50) (7-74) 



10 



: M 
SD 
N 



41.00 46-50/ 
(12.75) (8.23) 



26-86 



28.57 



(13.45)C (17.01) 



11 



M 
SD 

N 



25-20 32.40 
( 5-93) (10-16) 



32. 00 35-00, 
(11.83) (12.73) 

9 ' ■ ■'. ,9 ■ 



16 



11 
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> y TABUE 8 v; 

-Elff iOYMENT^SEEKlNG SKILLS TWELFTH GHABE 
- ERE AND fGSTTlST 'MEANS ! BY DISTRICT >< 



1979*80 



District 



SD 



Ere 
SSiOO 
(: 8 .89) 



Post 
51.00 
( 2.00) 

3 



1980-81 > 
Pre _ Womt 

v54 . 00 y- i ; 34*67 
(10^6) ^( (; 8v66) 



:\ H 
SD 



54.33 

H[-9v07)- 

3 ' 



56.00 
(8.89) 

3 



^ 4r.33 :', 46.50 
(^8;0 9 ) - - (10:00) 

. 6 6 ..- 



M 



sp 

N 



53-25 58-75 



49,89 52-89 
( 8 .48 ( -5 .60 ) 



M 
3D 
N 

M 

SD 
N 



26.00 65 .,00 



(28-28) ( 0,0 > 



43-00 ^ 37.00 
(25.46) (33-94) 



22-00 23, do 

( 1.41). if ■ ( 1.41) 



55-40 56.60 
\ ( 3-51) ( 6-23) 

' ■ 5 , 5 



M 

SD 
N 



47.33 
( 8.08) 

.; 3 



49-00 
(15 .13) 

.... 3 



55.00- 50.00 
( 0.00) ( 0.0 ) 



.-17 
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T2C&I*E 8 ( Con ' "b ) 



District 



SD 



1979-80 



; 40,00 
(9-90; 



Post: 
•: 43^50 
(3-54) 



: - 1980-81 ! 
, Pre Post: 

(13:58) (9.45) 



N 



50.40 
(9.61) 



39.29 : 42 .00 
(11.34) (13-32) 



V 10 



11 



M 
SD 



M 

SD 
N 

M 

SD 
N 



49,40 
(15.92) 

t ; — 5— " 



60.25 
(2.75) 

•4.;.'. • 

48; 33 
( 7.42) 

... 



47.40 
(16.80) 



52.40 



55.00 



57.80 
(8.64) 

5 

51.17 
(7.30) 

6 



( 4^72) ( 6.48) 




52.00 
( 8.47) 
7 



51- 86 
( 2,91) 
7 



18 
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